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Abstract
These Guidelines are a practical guide for training providers to use the training materials
provided by the project. They provide guidance on how to use the ChildIN materials (Training
kit).
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Summary
These Guidelines are a practical guide for training providers to use the training materials provided
by the project. They provide guidance on how to use the ChildIN materials, this is to say the
Training Kit including: a Training Manual, a Presentation Repository, a Training Activities
Repository, and an Evaluation Tools Repository.
The document is structured into 5 sections, covering the following topics:
1. General presentation of the Training Kit: what is it, who is it for and a navigation map.
2. Guidelines on training delivery: training formats, trainers and trainees profiles, and adaptations
for other countries.
3. Guidelines on assessment and recognition: assessment tools, assessment types and
recognition.
4. Guidelines on relevant EU standards, mainly as regards EQF and EQAVET.

ChildIN project

Date of Issue: 13/04/2021

Intellectual output 4 - ChildIN Guidelines

Page 7 of 20

1. Presentation of the Training Kit
1.1. What the Training Kit is?
The Training Kit includes a Training Manual, a Multimedia Presentations Repository, a Training
Activities Repository, and an Evaluation Tools Repository.
Training Manual:
The Training Manual is the document in which the contents of the training course are presented.
It is a document structured in a logical and sequential way to facilitate learning.
The design of the Training Kit was based on the Competence Framework (Intellectual Output
O1), EQF 3 level, and on the bibliographic exploration of all the defined subjects.
The themes presented in the Training Manual are divided into 2 blocks that include different
themes; 2 themes, in Block 1 and 3 themes in Block 2:
Block 1 - Communicating with parents and professionals in charge of a child with autism
Theme 1.1. Organizing a discovery interview with the parents of a child with autism
Theme 1.2. Discussing about care and development of a child with autism
Block 2 - Communicating to interact with a child with autism
Theme 2.1. Creating a safe environment for children with autism
Theme 2.2. Taking into account the specificities of children with autism when they learn basic day-to-day
tasks (feeding, sleeping, games)
Theme 2.3. Participate in the development of social interactions of a child with autism

This sequence of blocks / themes corresponds to 5 MODULES of the training course and
corresponds to the 5 chapters of the Training Manual.
The remaining training materials also follow this structure in 5 parts (corresponding to the 2 blocks
and 5 themes), which is also the structure of the training course and the Competence Framework
(Intellectual Output 1).
Multimedia Presentations Repository:
The Multimedia Presentations Repository contains a sequence of slides (.ppt) to be used during
the training on special care and interaction with children with autism.
This repository is made up of five sets of slides, each one referring to one of the themes / chapters
foreseen in the Training Manual. For each set of slides explanatory lesson scripts were developed
to explain the intended use of the slides as learning material. The Repository of Multimedia
Presentations was elaborated from the Training Manual and represents a way to present their
content in slides, in a structured way, in support of a face-to-face presentation by a trainer.
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Training Activities Repository:
The Training Activities Repository is composed of 5 sets of activities, each set referring to one of
the themes / chapters provided in the Training Manual. Each activity is individually presented and
described in terms of "Aims", "Development", "Exploration" and "Evaluation". In this repository the
activities are presented to be more easily used in the training courses. The way in which they are
presented aims to facilitate their adaptation to an e-learning format.
Evaluation Tools Repository:
The Evaluation Tools Repository includes different tools concerning a different type of evaluation:
1 - Pre-test and post-test of knowledge and skills assessment: to understand the expectations and
the results of the training.
2 - Diagnostic assessment: to know the individual characteristics and the group as a whole.
3 - Learning assessment (summative assessment): to find out if the student has achieved a
minimum level of knowledge / skills.
4 - Satisfaction with training assessment: to know the level of satisfaction.
In the Assessment Tools Repository, the tools are presented in the way they were designed, but
they can be adjusted to specific contexts and situations.

1.2. Who the Training Kit is for?
These Guidelines are a practical guide for training providers to use the training materials
provided by the project. They provide guidance on how to use the ChildIN materials, this is to say
the Training Kit including a Training Manual, a Presentation Repository, a Training Activities
Repository, and an Evaluation Tools Repository.
They can be used by other interested stakeholders, such as public administration services in
charge of children and autism, and even childminders, healthcare professionals or parents.

1.3. Training Kit Navigation
The Navigation Map below shows how the Training Kit is structured and what each of its parts
contains.
NAVIGATION MAP
Sequence of
utilization

Training

Manual

Presentation
Repository

Activities Repository

I – Pre-test of knowledge
and skills

Pre-questionnaire of
knowledge and skills

II - Diagnostic assessment
of trainees' skills

III – Training sessions
IV – Satisfaction with

Assessment
Repository

Diagnostic assessment
tool

Block 1 - Communicating with
parents and professionals in charge of
children with autism.
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training assessment
V – Learning assessment

Theme 1.1. (Module 1) Organizing
a discovery interview with the
parents of a child with autism.

Slides of Module 1
and Scripts of the
slides to use.

Set of activities of Module 1:
ACTIVITY 1: Watching a video narrating the story of
the parents of a child with autism
ACTIVITY 2: Presentation of educational methods
used with children with autism
ACTIVITY 3: Role playing: imagining a child with
autism or their parents
ACTIVITY 4: Elaborate a questionnaire to interview the
parents of a child with autism
Table 1 – Write a list of questions to get
information about the child's environment
ACTIVITY 5: Writing a CV stating the training related
to autism
Table 2 – Write the CV and adapt it to your skills
regarding the care of children with autism

Theme 1.2. (Module 2) Discussing
about care and development of a
child with autism

Slides of Module 2
and Scripts of the
slides to use

Learning assessment
for Module 1
Assessment of
satisfaction with Module
1

Set of activities of Module 2:
ACTIVITY 1: Presentation of the criteria “A” and “B” of
the DSM 5
Table 3 - Examples of manifestations of autism for
the criteria "A" and "B"
ACTIVITY 2: Comparing the development of a child
with autism with a neurotypical child
ACTIVITY 3: The different levels of severity in autistic
people
Table 4: Severity levels of autism
ACTIVITY 4: The organization of the local support for
children with autism
ACTIVITY 5: Discussion on the questions of a
screener tool like M-CHAT
ACTIVITY 6: The official support plans provided to
children with autism
ACTIVITY 7: The usage of the communication diary
Table 5: Communication Sheet
ACTIVITY 8: The sheet for documenting the crises of
the child
Table 5 (alternative to register crisis): Sheet for
documenting the child's crisis.
ACTIVITY 9: How to note the difficulties and to
overcome them.

Block 2 - Communicating to interact
with a child with autism
Theme 2.1. (Module 3) Creating a
safe environment for children with
autism

Learning assessment
for Module 2
Assessment of
satisfaction with Module
2

Slides of Module 3
and Scripts of the
slides to use

Slide no. 37

Learning assessment
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Set of activities of Module 3:

Theme 2.2. (Module 4) Taking into
account the specificities of children
with autism when they learn basic
day-to-day tasks (feeding,
sleeping, games)

ACTIVITY 1: How to organize a room in order to
receive a child with autism

Slides of Module 4
and Scripts of the
slides to use

ACTIVITY 2: How to make suggestions in order to
change the child’s room at the parents’ home

for Module 3
Assessment of
satisfaction with Module
3

ACTIVITY 3: How to communicate without speaking a
single word
ACTIVITY 4: How to distinguish different face
expressions and how to communicate with them
Slide no. 37 - Module 3 - ANNEX of ACTIVITY 4
ACTIVITY 5: How childminders see the space
themselves
ACTIVITY 6: How to use the space when
communicating with verbal and non-verbal language
ACTIVITY 7: How children with autism use their five
senses to communicate

Set of activities of Module 4:
ACTIVITY 1: Agreeing with the parents on what the
child should learn and the tasks to achieve
ACTIVITY 2: Clarifying the meaning of figures of
speech and avoiding their usage with children with
autism

Theme 2.3. (Module 5) Participate
in the development of social
interactions of a child with autism
Slides of Module 5
and Scripts of the
slides to use.

Sheet (ACTIVITY 2): New formulation of phrases
with figures of style
ACTIVITY 3: Exercises to verbalize what someone is
doing (the verbalization of actions)

Learning assessment
for Module 4
Assessment of
satisfaction with Module
4

ACTIVITY 4: Exercises to use MAKATON with some of
the “Activities of daily living”
ACTIVITY 5: Training the use of PECS with basic dayto-day tasks
ACTIVITY 6: How to communicate with children in
order to improve their learning of basic day-to-day
tasks, as washing their hands
ACTIVITY 7: How to communicate with children about
changes that will be made in their environment
ACTIVITY 8: Dividing tasks in steps and establishing a
timeline to learn them

Set of activities of Module 5:
ACTIVITY 1: Transforming negative in positive
sentences
Sheet (ACTIVITY 1): New formulation of negative
sentences
ACTIVITY 2: The learning of idioms and idiomatic
expressions
Sheet (ACTIVITY 2: New formulation of English
idiomatic expressions
ACTIVITY 3: The social representations about autism
and the language used to designate people and
children diagnosed with autism

Learning assessment
for Module 5
Assessment of
satisfaction with Module
5

ChildIN project

Date of Issue: 13/04/2021

Intellectual output 4 - ChildIN Guidelines

Page 11 of 20

ACTIVITY 4: Writing “social stories” to develop the
skills of people with autism
ACTIVITY 5: Observing the involvement of the child
ACTIVITY 6: The development of joint attention and of
the ways to interact
ACTIVITY 7: Understanding emotions and feelings
ACTIVITY 8: Identifying and understanding emotions
in order to register them
Table 6: Sheet to record emotions.
ACTIVITY 9: Theatre as a way to understand and
develop social interactions
ACTIVITY 10: Imagine a space to play created for
interacting and communicating with children with
autism

VI – Post-test of knowledge
and skills

Post-questionnaire of
knowledge and skills

2. ChildIN training delivery
The ChildIN training was designed for a total length of 35 hours to be delivered in blended format
(face-to-face and eLearning), corresponding to 5 modules and 7 hours each. As explained under
Intellectual Output 3 - ChildIN Report of Training, the training delivery was adapted due to the
Covid-19 crisis. However, this section presents some general considerations to be adapted to the
specific context and the profile of trainees and trainers to be involved.

2.1. Guidelines for face-to-face format
Face-to-face is an effective format since it allows peer-exchange and peer-learning, as well
as the interactions with the trainers, mainly within informal contexts (breaks, previous or post
session discussions, etc.). However, face-to-face training involves significant material resources
(classroom, furniture, equipment, etc.), and above all time availability of trainees for a predefined
lesson planning. Therefore, it is suggested to:
 Hold face-to-face sessions to facilitate the debate and exchange of ideas and experiences
between trainers and trainees.
 Focus on theoretical contents to be better exposed thanks to questions and discussion with
trainees.

2.2. Guidelines for eLearning format
Unlike face-to-face, eLearning requires fewer tangible resources and facilitates a higher
flexibility, especially for trainees with a low time availability. However, some important
suggestions can be made:
 Short video lessons: “micro-blocks” of maximum 5 minutes to avoid tiredness and low
interest and concentration, facilitating the appropriation of the learning contents by the
trainees.
 Specific activities linked to video lessons: to be proposed after video lessons and
combined with online discussion tools, such as Forums.
 Assessment tools: they can be easily adapted and are necessary to make possible
summative assessment and give feedback to trainees as regards their learning progress.
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ITC tools and skills: a basic equipment and internet connection, as well as basic ITC skills
are required.
Lastly, as regards the training plan, the following structure can be suggested:
Structuring content on the e-learning platform

Rationale and observations
The GENERAL FORUM is a tool provided by Moodle and can be
created on the platform.

PART 1: General data
- GENERAL FORUM. Moodle
- Program.PDF

The PROGRAM and the SCHEDULE can be placed on the platform as
a "PDF format document" to be opened and / or downloaded by the
user. An evaluation system explanation can also be shared via a
downloadable PDF file.

- Timeline.PDF
- Evaluation-system.PDF
- Link to Video Conference. Zoom
- Pre-questionnaire. Moodle
- Diagnostic assessment

The Pre-questionnaire and the Diagnostic Assessment can be
presented within this general part
The Post-questionnaire can be made available here. The Moodle
platform makes it possible to display it after the conclusion of the
training course.
Moodle has tools for inserting tests and questionnaires that can be
used to make visioning (by the trainees) and data processing easier.

- Other learning materials (for example: link to database – Intellectual
output O2, link to ChildIN website, others)
- Post-questionnaire. Moodle

Although the video conference can take place on an external TOOL
(Zoom, Teams, another), there must be a link to access the video
conference on the platform. In this way, the platform registers the user's
interaction with the training course.

Each sub-theme includes (1) a Video-lesson, (2) the Multimedia
presentation, used in the video-lesson, in PDF file, to open and/or
download and (3) the Activity, in PDF file, to open and/or download.

PART 2: Learning materials by Theme/Module
Module 1 - Organizing a discovery interview with the parents of a
children with autism
Video-Lesson 1 - title a)

Each sub-theme must have a title (title a), b), c), etc) that is part of the
description of the respective video-lesson / multimedia presentation, in
order to guide the trainees more easily if they want to review the
contents at a later time.
The Moodle platform has tools that facilitate the insertion of activities
and can be formatted to be opened in the same window, in a different
window and to allow or not downloading.

Multimedia presentation 1 - title a). PDF
Activity related to Video-Lesson 1. PDF
Video-Lesson 2 - title b)

Although the video conference can take place on an external TOOL
(Zoom, Teams, another), there must be a link to access the video
conference on the platform. In this way, the platform registers the user's
interaction with the training course.

Multimedia presentation 2 - title b). PDF
Activity related to Video-Lesson 2. PDF
Summative test - Module 1. Moodle
Satisfaction Assessment Questionnaire with Module 1. Moodle

The Summative test and Satisfaction Questionnaire are presented here
and the tools for inserting tests and questionnaires that Moodle
provides, can also be used here to make the vision (by the trainees)
and the treatment of the data easier.

Module 2 - Discussing about care and development of a child with
autism

(same as for Module 1 for other modules)
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2.3. Guidelines for LMS (Learning Management System)
According to the ChildIN application form, Moodle was chosen among others since it is a stable
VLE supporting different file formats. It counts also on a powerful exploitation channel, counting
millions of individual users and courses already delivered there.
In addition, Moodle makes it possible to follow individual performances, generate reports and
facilitate interactions and feedback. Indeed, as regards ChildIN testing, it was possible to obtain
detailed results as regards the following issues: pre and post questionnaires, quizzes, satisfaction
questionnaires, interactions per module and resource per participant (see Annexes of Intellectual
Output 3 - ChildIN Report of Training).

2.4. Guidelines for training schedule
As explained at the beginning of this section, the ChildIN training was designed for a total length
of 35 hours to be delivered in blended format (face-to-face and eLearning), corresponding to 5
modules and 7 hours each.
More concretely, a total length of 5 weeks was planned, corresponding to 1 module per week.
Despite the adjustments that were made due to the Covid-19 crisis, the same conclusion was
reached in the 3 piloting countries: most of trainees considered the training length as adequate,
except for module 5, where about 70% to 90% of trainees considered it not sufficient due to
the amount of learning contents included (see Annexes of Intellectual Output 3 - ChildIN Report
of Training). In this sense, a possible alternative to this 5-week plan could be a 10-week plan.
As regards the organisation of the modules, it is strongly encouraged to start a first session (faceo-face or on distance learning) to explain the overall training, the programme, the tools, and
activities, etc. Indeed, it seems that most of those trainees who completed the first week of
training completed the full training as well (about 65%, see Annexes of Intellectual Output 3 ChildIN Report of Training).

2.5. Trainers’ profile and training of trainers
As explained under Intellectual Output 3 - ChildIN Report of Training, the trainers selected in each
piloting country had different backgrounds: academics, psychologists, childminders, and
technicians specializing in autism.
However, it seems that these different backgrounds do not have an impact on learning results
(please see Annexes of Intellectual Output 3 - ChildIN Report of Training). Indeed, the overall
positive results may be related to:
 a pre-structured program, which allowed the coherence of training in different contexts,
 a previous training of trainers, in which the training manual and the content structure were
presented and discussed in detail, making possible to converge in terms of training choices.
However, these trainers had in common 2 characteristics which can be the main criteria for
trainers’ selection: relevant experience as regards autism and autistic children and relevant
experience or specific knowledge of the professional context of childminders and related
professional profiles.
ChildIN project
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2.6. Trainee’s profile and recruitment
Considering the results of the ChildIN testing, the trainees were recruited according to different
criteria and local contexts. In France, the French partner Conseil départemental de la Nièvre
coordinated the training delivery and trainees’ recruitment. The fact that this partner is a public
administration in charge of authorising childminders facilitated the recruitment of an homogeneous
in terms of experience and qualification. On the contrary, in Portugal and Poland, several means
were used and therefore the groups were heterogeneous, including school assistants,
psychologists, teachers, social workers, etc.
Even if the training results were positive in all the countries, with a global 65% of engagement (see
Annexes of Intellectual Output 3 - ChildIN Report of Training), it is advised to create
homogeneous groups to facilitate the training delivery and learning process, since trainees’
disparities will require higher adaptation and adjustments.

2.7. Adaptation to other countries
The training course that is provided in the Training Kit is based essentially on technical aspects
related to the specific care of children with autism. Topics such as communication with parents,
with medical and social teams, as well as how to deal with the child daily, are addressed.
In principle, there will not be much variability here in the approach of the training course from one
country to another. However, some adaptations will be required in terms of contents, mainly
as regards the national, regional, or local support and care system, including public or private
institutions, existing associations for autistic people or families with autistic children, etc. Indeed,
the regulations and professional profiles in charge will be different, as well as the applicable rules
for diagnosis and monitoring. Training contents should be adapted accordingly.

3. Assessment and recognition
3.1. Pre-training and post-training assessment
The ChildIN Training Kit includes a self-assessment of knowledge and skills, carried out by the
trainees before and after the training course.
The questionnaire is completed before and after the training course, hoping there will be a
significant change in the trainees' perceptions.
The pre-questionnaire can also be used as a source of data about the trainees' profile at the
beginning of the training (diagnostic assessment).

3.2. Diagnostic assessment
The diagnostic assessment proposed in the Training Kit is based on the collection of objective
data from the trainees regarding previous experiences in the care of children or young people,
ChildIN project
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care for people with autism and previous training in the care of children and young people with
autism.
This information can be used by the trainers to analyse, on the one hand, the homogeneity of the
trainees’ group and, on the other hand, to individually analyse the prior learning and experience
of each trainee.
The diagnostic evaluation is completed by the trainees before the training begins and can also be
discussed with the group or individually to better understand the starting point of the group or of
any trainee.

3.3. Summative assessment
The ChildIN Training Kit includes 5 summative quizzes with multiple choice questions. They are
aimed to:
 Carry out an evaluation to assess the knowledge and skills addressed during the training,
 Allow, in a simple way, an objective assessment of trainees as regards learning results.
In this regard, this summative assessment during the ChildIN pilots made it possible to confirm
that the trainees who had the best results, were also those who showed more activity
(number and time of interaction in the e-learning platforms).

3.4. Satisfaction assessment
As a complement of the previous assessment tools, satisfaction questionnaires were also
developed under the ChildIN Training Kit.
More concretely, a satisfaction questionnaire was proposed at the end of each module to assess
the trainees' satisfaction and their perceptions on training delivery in terms of length, contents,
activities proposed, etc. A final open question was proposed to facilitate qualitative feedback as
regards other issues not covered by previous questions.
This evaluation is strongly encouraged since it allows to assess the relevance of the training
contents and methods as regards the predefined learning outcomes.

3.5. Recognition
The trainees who completed successfully the training obtained a training certificate. A template
was elaborated, including the reference to ChildIN and Erasmus+ programme. However, it was
adapted in the case of Portugal, according to the national applicable regulations.
It is therefore suggested to future users to respect as much as possible the existing template or at
last to include the following reference: “contents were based on the ChildIN project - European
childminders training to support inclusion of children with autism spectrum disorder”.
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4. Implementation of relevant EU standards
As explained under Intellectual Output 3 - ChildIN Report of Training, the relevant EU standards
were applied to ensure the EU dimension and sustainability. More concretely, the Competence
Framework (Intellectual Output O1) defined the EQF level in order to give an adequate level of
information in terms of knowledge, skills, responsibility, and autonomy.
As EQAVET principles, despite the adjustments required due to the Covid-19 crisis, several quality
assurance arrangements were applied, which are also advised for future editions of the training:


Planning: clear, relevant, and measurable goals shall be defined as regards the
implementation of the training.



Implementation: in order to ensure the achievement of the goals defined during the planning
phase, it is advised to recruit a slightly larger number of trainees to compensate dropouts, and
to define the teachers and the facilities in advance to compensate unforeseen changes.



Assessment and review: for monitoring and reviewing purposes, it is advised to elaborate
pre and post questionnaires, as well as quizzes, to obtain feedback as regards the relevance
of both, the contents and the format of the training.



Recognition of learners: a training certificate, at least, shall be delivered to each trainee
having completed the training. Even if it is not an official, legal document, it is a tangible proof
of the efforts and learning pathway completed by the trainees, to be used mainly for job
seeking purposes.
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Summary
The Activity Repository is a part of a Training Kit regarding to the training course of the
ChildIN project, namely about "special care and interaction with children and young people
with autism".
This repository is composed of five sets of activities, each set referring to one of the themes /
chapters provided in the Training Manual.
Each activity is presented in terms of "Aims", way of "Development", a way of "Exploration"
and a way of "Evaluation".
In this repository the activities are presented in order to be more easily used in the training
courses.
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Activities – Module 1 – Organizing a discovery interview with the
parents of a children with autism
ACTIVITY 1: Watching a video relating the story of parents of a child with autism
ACTIVITY 2: Presentation of educational methods used with children with autism
ACTIVITY 3: Role playing to imagining a child with autism or their parent
ACTIVITY 4: Elaborate a questionnaire to interview the parents of a child with autism
ACTIVITY 5: Writing a CV stating the training related to autism
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ACTIVITY 1: Watching a video relating the story of parents of a child with autism
MODULE 1: Organizing a discovery interview with the parents of a children with autism
AIM: Increase knowledge about how parents of children with autism think.
TIME
DEVELOPMENT:
The learners could watch videos of parents relating how they get informed about
the autism and how they react to the condition.

15’

EXPLORATION:
Then, the learners would be asked to write down some questions to get more
information from the parents.

10’

EVALUATION:
Learners may be asked about improving knowledge about how parents of children
with autism think.

OBSERVATIONS:
The same activity could be performed with the professionals who take care of the child
(e.g., psychologists, social assistants, educators, etc.).

Example of a video in which parents tell what it's like to have a child with autism:
https://youtu.be/0tcXN6C3y6I.
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5’

ACTIVITY 2: Presentation of educational methods used with children with autism
MODULE 1: Organizing a discovery interview with the parents of a children with autism
AIM: Increase knowledge about educational methods used with the child with autism.
TIME
DEVELOPMENT:
The learners (in groups) would be invited to search on the Internet information
about about the following methods:
1) The "Applied behaviour analysis" (ABA)

15’

2) The "Treatment and Education of Autistic and Related Communications
Handicapped Children" (TEACCH)
3) The "Early Start Denver Model" (ESDM)
4) The "Low arousal Approach Method"
30’
After 30 min of search they present them to the class.
EXPLORATION:

10’

Discuss on the reliability of the information found on the Internet.

20’

This activity have to be performed with information given by the trainers.
EVALUATION:
Learners may be asked about improving knowledge about educational methods
used with the child with autism.

OBSERVATIONS:
Example of a video related to the "Low arousal Approach Method":
Title: "Diverted", 2019, 1:02 minutes (https://youtu.be/GflKHWfnH-Y).
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5’

ACTIVITY 3: Role playing to imagining a child with autism or their parent
MODULE 1: Organizing a discovery interview with the parents of a children with autism
AIM: Increase the capacity to place herself/himself in the position of the child with autism
or of their parents.
TIME
DEVELOPMENT:
Role playing where the learners will be asked to feel as a child with autism or
her/his parents.

30’

At the same time, they could invert their roles, i mean that they could act as a
childminder and then as a child with autism or their parents.
EXPLORATION:
Discuss about the feelings of a child with autism or her/his parents.

10’

EVALUATION:
Learners may be asked about the feelings of a child with autism or her/his parents.

5’

OBSERVATIONS:
A case ("Case Study") with a description of a child's behavior can also be presented where
students are encouraged to talk about what the child or parents feel.
EXAMPLE:
John was always a very strange child. Fool, in the words of the simple people from the village. According to his
parents, he did not look people in the eye. He was fascinated by the circular movement of the washing machine
during the spin. No he played with his brothers and cousins, and voluntarily isolated himself from all children of the
same age. At the age of three, he already knew how to read, in a straightforward way, without anyone having ever
taught him. as they say, by trade names. And he had a very particular fixation on machines. Especially on
excavators. Often, his parents would find him in the bedroom, endlessly turning the wheels of the cars. way and
felt an enormous anxiety when changes were introduced in his routines. When he was excited, he made a very
bizarre gesture: he performed a repetitive movement with his arms, as if he were flying. The language was very
sophisticated, employed I have terms that the other boys didn’t know. His parents took him, in Madrid, to a
Development Pediatrician, who easily diagnosed Autism Spectrum Disorder. Today, John is in the fourth year of the
Machine Engineering course, and his childhood manifestations have been significantly attenuated. He is the best
student in college and, if he doesn't date, he seems to be very close to his colleague Ester. They also say that
many of his teachers deal poorly with his genius and the fact that he was invited to several renowned foreign
institutions linked to engineering.

Source: translated from "Diferenças - Centro de Desenvolvimento Infantil"
(https://diferencas.net/wp-dif/docs/perturbacao_espectro_autismo.pdf ; consultation on
October 16, 2019)
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ACTIVITY 4: Elaborate a questionnaire to interview the parents of a child with autism
MODULE 1: Organizing a discovery interview with the parents of a children with autism
AIM: Prepare questions to ask to the parents and collect information about the child and
about her/his environment.
TIME
DEVELOPMENT:
In a worksheet:
1. Prepare questions to ask to the parents and collect information about the child.

30’

2. Prepare questions to ask to the parents and collect information about the child
environment.

EXPLORATION:
Discuss the questions to be asked to parents about the child and its environment.

10’

EVALUATION:
Learners may be asked about the capability to ask the parents of child with autism
about important issues for the child and for her/him care, in order to corresponding
to the parents expectations.

OBSERVATIONS:
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5’

ACTIVITY 5: Writing a CV stating the training related to autism
MODULE 1: Organizing a discovery interview with the parents of a children with autism
AIM: Communicate to the parents her/his motivations to take care of children.
TIME
DEVELOPMENT:
Writ a Curriculum Vitae with the training related to children with autism.

10’

Then, prepare a covering letter stating the motivations to take care of this
particular kind of children.

10’

EXPLORATION:
The childminder should try to envisage what it is important to state according to
the parents standpoint...

10’

Discuss the elaboration of the Curriculum Vitae and the covering letter.
EVALUATION:
Learners may be asked about the expectations of parents of a child with autism
and if they know how to help these parents.

OBSERVATIONS:
-
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5’

Activities – Module 2 – Discussing about care and development of
a children with autism
ACTIVITY 1: Presentation of the criteria “A” and “B” of the DSM 5
ACTIVITY 2: Comparing the development of a child with autism with a neurotypical child
ACTIVITY 3: The different levels of severity in autistic people
ACTIVITY 4: The organization of the local support for children with autism
ACTIVITY 5: Discussion on the questions of a screener as M-CHAT
ACTIVITY 6: The official support plans provided to children with autism
ACTIVITY 7: The usage of the communication diary
ACTIVITY 8: The sheet for register the crises of the child
ACTIVITY 9: How to note the difficulties and their overcome
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ACTIVITY 1: Presentation of the criteria “A” and “B” of the DSM 5
MODULE 2: Discussing about care and development of a children with autism
AIM: Discuss DSM 5 criteria “A” and “B”.
TIME
DEVELOPMENT:
From the content of Table ANNEXED share with the group some reflection on the
differences in the development of a child with autism with the development of a
neurotypic child.

20’

EXPLORATION:
The trainer can encourage the discussion in order to discuss all the criteria "A" and
"B" of the DSM 5.

10’

EVALUATION:
Trainees may be asked about their ability to discriminate against DSM 5 "A" and
"B" criteria in children.
OBSERVATIONS:
-
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5’

ANNEX of ACTIVITY 1 (Module 2)
Table: Examples of manifestations of autism for the criteria "A" and "B" 1
CRITERION A. "Persistent deficits in social communication and social interaction
across multiple contexts, as manifested by the following, currently or by history
(examples are illustrative, not exhaustive, see text)"
EXAMPLES
"1. Deficits in social-emotional reciprocity, ranging, for example, from abnormal social approach and
failure of normal back-and-forth conversation; to reduced sharing of interests, emotions, or affect; to
failure to initiate or respond to social interactions.
2. Deficits in nonverbal communicative behaviors used for social interaction, ranging, for example, from
poorly integrated verbal and nonverbal communication; to abnormalities in eye contact and body
language or deficits in understanding and use of gestures; to a total lack of facial expressions and
nonverbal communication.
3. Deficits in developing, maintaining, and understanding relationships, ranging, for example, from
difficulties adjusting behavior to suit various social contexts; to difficulties in sharing imaginative play or
in making friends; to absence of interest in peers.
Specify current severity: Severity is based on social communication impairments and restricted
repetitive patterns of behavior."

CRITERION B. "Restricted, repetitive patterns of behavior, interests, or activities, as
manifested by at least two of the following, currently or by history (examples are
illustrative, not exhaustive; see text)"
EXAMPLES
"1. Stereotyped or repetitive motor movements, use of objects, or speech (e.g., simple motor
stereotypies, lining up toys or flipping objects, echolalia, idiosyncratic phrases).
2. Insistence on sameness, inflexible adherence to routines, or ritualized patterns or verbal nonverbal
behavior (e.g., extreme distress at small changes, difficulties with transitions, rigid thinking patterns,
greeting rituals, need to take same route or eat food every day).
3. Highly restricted, fixated interests that are abnormal in intensity or focus (e.g, strong attachment to or
preoccupation with unusual objects, excessively circumscribed or perseverative interest).
4. Hyper- or hyporeactivity to sensory input or unusual interests in sensory aspects of the environment
(e.g., apparent indifference to pain/temperature, adverse response to specific sounds or textures,
excessive smelling or touching of objects, visual fascination with lights or movement).
Specify current severity: Severity is based on social communication impairments and restricted,
repetitive patterns of behavior."

1

Please see https://www.autismspeaks.org/autism-diagnosis-criteria-dsm5.
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ACTIVITY 2: Comparing the development of a child with autism with a neurotypical child
MODULE 2: Discussing about care of a children with autism
AIM: Discriminate the differences about the care of a child with autism and a neurotypic
child
TIME
DEVELOPMENT:
From the content of Table ANNEXED to the ACTIVITY 1 of the MODULE 2, share with
the group some reflection about the care of a child with autism with the care of a
neurotypic child.

20’

EXPLORATION:
The trainer can encourage the discussion and the attempt of deduction by the
trainees, about the care to be taken with the children in face of DSM 5 criteria "A"
and "B".

20’

EVALUATION:
Trainees may be asked about the differences between the care of a child with
autism with the care and development of a neurotypic child.
OBSERVATIONS:
ACTIVITY 1 and ACTIVITY 2 can be carried out simultaneously.
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5’

ACTIVITY 3: The different levels of severity in autistic people
MODULE 2: Discussing about care of a children with autism
AIM: Discriminate different levels of severity in people with autism
TIME
DEVELOPMENT:
From the content of Table ANNEXED share with the group some reflection about the
care of children with autism with different levels of severity (Level 1, Level 2 or
Level 3).

20’

EXPLORATION:
The trainer can encourage oral discussion about the different levels of severity of
autism.

10’

EVALUATION:
Trainees may be asked about the differences between the care of child with
different levels of severity of autism.
OBSERVATIONS:
The trainer can also ask to the trainees have a written reflection before the discussion.
The trainer can also create groups to discuss this topic.
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5’

ANNEX of ACTIVITY 3 (Module 2)
Table: Severity levels for autism2

Severity level
"Requiring very
substantial
support” (Level 3)

Social communication
"Severe deficits in verbal and nonverbal social
communication skills cause severe
impairments in functioning, very limited
initiation of social interactions, and minimal
response to social overtures from others.
For example, a person with few words of
intelligible speech who rarely initiates
interaction and, when he or she does, makes
unusual approaches to meet needs only and
responds to only very direct social
approaches"

"Requiring
substantial
support” (Level 2)

"Marked deficits in verbal and nonverbal
social communication skills; social
impairments apparent even with supports in
place; limited initiation of social interactions;
and reduced or abnormal responses to social
overtures from others.
For example, a person who speaks simple
sentences, whose interaction is limited to
narrow special interests, and how has
markedly odd nonverbal communication."

"Requiring
support” (Level 1)

2

"Without supports in place, deficits in social
communication cause noticeable
impairments. Difficulty initiating social
interactions, and clear examples of atypical or
unsuccessful response to social overtures of
others. May appear to have decreased
interest in social interactions. For example, a
person who is able to speak in full sentences
and engages in communication but whose toand-fro conversation with others fails, and
whose attempts to make friends are odd and
typically unsuccessful."

Restricted, repetitive
behaviors
"Inflexibility of behavior,
extreme difficulty coping with
change, or other
restricted/repetitive behaviors
markedly interfere with
functioning in all spheres. Great
distress/difficulty changing
focus or action."

"Inflexibility of behavior,
difficulty coping with change, or
other restricted/repetitive
behaviors appear frequently
enough to be obvious to the
casual observer and interfere
with functioning in a variety of
contexts. Distress and/or
difficulty changing focus or
action."
"Inflexibility of behavior causes
significant interference with
functioning in one or more
contexts. Difficulty switching
between activities.
Problems of organization and
planning hamper inde"

See "Autism Diagnosis Criteria: DSM-5": https://www.autismspeaks.org/autism-diagnosiscriteria-dsm5.
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ACTIVITY 4: The organization of the local support for children with autism
MODULE 2: Discussing about care of a children with autism
AIM: Identify the importance of the local organizations for monitoring and supporting
people with autism and their families.
TIME
DEVELOPMENT:
Visit the website of a local association and identify three different supports that are
offered to people with autism and / or their families.

20’

EXPLORATION:
The trainer can encourage oral discussion about the different supports offered by
local associations to people with autism and / or their families.

10’

EVALUATION:
Trainees may be asked about the importance of the local organizations for
supporting people with autism and their families.

5’

OBSERVATIONS:
The Portuguese Autism Federation (https://www.fpda.pt/associacoes-federadas )
Some local Portuguese associations:
•

APPDA - Coimbra - Associação Portuguesa para as Perturbações do Desenvolvimento e
Autismo de Coimbra (http://www.appdacoimbra.com/)

•

APPDA - Norte - Associação Portuguesa para as Perturbações do Desenvolvimento e Autismo
(https://www.appda-norte.org.pt/)

•

APPDA - Viseu - Associação Portuguesa para as Perturbações do Desenvolvimento e Autismo
(https://www.appdaviseu.com/)
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ACTIVITY 5: Discussion on the questions of a screener as M-CHAT
MODULE 2: Discussing about care of a children with autism
AIM: Know how to identify signs of autism early.
TIME
DEVELOPMENT:
Visit the following link about M-CHAT:
20’

• https://mchatscreen.com/m-chat/
After analyzing the link about M-CHAT, share a reflection about one behavioral
aspect that can help to identify a child with autism early.
EXPLORATION:
The trainer can encourage the focus on only one behavioral aspect at a time, in
order to be discussed in more detail.

10’

EVALUATION:
Trainees may be asked about the behavioral aspect that can help to identify a child
with autism early.

5’

OBSERVATIONS:
The Modified Checklist for Autism in Toddlers (M-CHAT™; Robins, Fein, & Barton, 1999) is available for
free download for clinical, research, and educational purposes.
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ACTIVITY 6: The official support plans provided to children with autism
MODULE 2: Discussing about care of a children with autism
AIM: Identify the content of a typical Support Plan for Children with Autism.
TIME
DEVELOPMENT:
Visit the website of childhood intervention service, in the respective country, and
identify reference documents related to plans for monitoring children with autism
(or only referring to early intervention).

10’

EXPLORATION:
Explore the content of the plans.

30’

EVALUATION:
The trainer can question the group for each person to identify an aspect that
appears in the "official support plans provided to children with autism".

5’

OBSERVATIONS:
Reference documents of the National System for Early Childhood Intervention in Portugal:
https://www.dgs.pt/sistema-nacional-de-intervencao-precoce-na-infancia/documentos-dereferencia.aspx
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ACTIVITY 7: The usage of the communication diary
MODULE 2: Discussing about care of a children with autism
AIM: Know how to use a communication diary.
TIME
DEVELOPMENT:
Watch a video about a routine task of a child with autism (link with example on the
use of the toilet: https://youtu.be/brBYzbZiImc ) and write in the communication
diary as it happened (Table ANNEXED), so that parents can to know child's reaction
to this activity.

30’

EXPLORATION:
Explore the way to communicate how the child reacted, the hesitations he/she had
and the degree to which he/she was able to carry out the activity.

30’

EVALUATION:
The trainer can question the group about the importance of clear communication
between the childminder and the child's parents.
OBSERVATIONS:
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5’

ANNEX of ACTIVITY 7 (Module 2)
Table: Communication Sheet
CHILD'S NAME:
DATE:
CHILDMINDER:
OCCURRENCE:

OBSERVATIONS ON HOW IT HAD BEEN DONE WITH THE OCCURRENCE:
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ACTIVITY 8: The sheet for register the crises of the child
MODULE 2: Discussing about care of a children with autism
AIM: Knowing how to communicate a child's crisis.
TIME
DEVELOPMENT:
Watch a video about a child with autism crisis (https://youtu.be/C0rdZOhet24) and
write in the communication diary as it happened (Table ANNEXED: Sheet for
register the child's crisis), so that parents can to know about the crisis.

30’

EXPLORATION:
Explore the way to communicate how the child's crisis, the “Context of the crisis”,
the “Triggers of the crisis and / or the signs manifested before the crisis” and the
“Techniques and tools used to help the child cope and overcome the crisis”.

30’

EVALUATION:
The trainer can question the group about the importance of clear communication
between the childminder and the child's parents, about the child's crisis.
OBSERVATIONS:
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5’

ANNEX of ACTIVITY 8 (Module 2)
Table: Sheet for register the child's crisis
CHILD'S NAME:
DATE:
TIME:
CHILDMINDER:
1) Context of the crisis:

2) Triggers of the crisis and / or the signs manifested before the crisis:

3) Techniques and tools used to help the child cope and overcome the crisis:
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ACTIVITY 9: How to note the difficulties and their overcome
MODULE 2: Discussing about care of a children with autism
AIM: Knowing how to use a communication diary to communicate the child's progress.
TIME
DEVELOPMENT:
Watch a video about a child with autism (https://youtu.be/SxBj73fxl-8) and write in
the communication diary (Table ANNEXED to the ACTIVITY 7) about an situation of
child's progress.

30’

EXPLORATION:
Explore the way to communicate with parents the child's progress.

10’

EVALUATION:
The trainer can question the group about the importance of clear communication
between the childminder and the child's parents, about the child's progress.
OBSERVATIONS:
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5’

Activities – Module 3 – Creating a safe environment for children
with autism
ACTIVITY 1: How to organize a room in order to receive a child with autism
ACTIVITY 2: How to make suggestions in order to change the child’s room at the parents’
home
ACTIVITY 3: How to communicate without speaking a single word
ACTIVITY 4: Know how to distinguish different face expressions and how to communicate
with them
ACTIVITY 5: How childminders see the space themselves
ACTIVITY 6: How to use the space when communicate with verbal and non-verbal language
ACTIVITY 7: How children with autism use their five senses to communicate
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ACTIVITY 1: How to organize a room in order to receive a child with autism
MODULE 3: Creating a safe environment for children with autism
AIM: Identify important aspects in the organization of the space to receive a child with
autism.
TIME
DEVELOPMENT:
Watch the video on the link (https://youtu.be/7HBsPwXaIFw) and pay attention to
the “rooms / spaces” and the specific way they are organized to receive children
with autism.

30’

The trainer asks students to identify three aspects to take into account when
arranging the space where a child with autism is received.
EXPLORATION:
The trainer can ask the students to present an example of an aspect to consider at
the same time and record these aspects on the board.

10’

EVALUATION:
The trainer can question the group about the importance of program the space
where a child with autism is received.
OBSERVATIONS:
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5’

ACTIVITY 2: How to make suggestions in order to change the child’s room at the parents’
home
MODULE 3: Creating a safe environment for children with autism
AIM: Suggest to the child's parents improvements regarding the space for the child (at the
parents' house).
TIME
DEVELOPMENT:
Children with autism have a very heterogeneous condition. Thus, a caregiver
should have some flexibility, in terms of the organization of the environment, when
receiving a given child with autism (in their home or in a space that they can
organize).
Likewise, a caregiver (for example as a childminder / babysitter) should have the
same flexibility when working at home with the child diagnosed with autism, in an
environment that was previously organized by the parents specifically for that
child.

10’

However, despite the parents' choices having to be respected, the caregiver may,
with some knowledge of the cause, make some suggestions regarding the
organization of the “room” or space in which to care for the child.
Students are encouraged to reflect and share reflections on how suggestions for
improving spaces could be introduced in a dialogue or conversation with parents.
EXPLORATION:
The trainer can give examples of rooms with inadequate aspects, to provoke
reflections.

20’

EVALUATION:
The trainer can ask how they can / should offer suggestions to the parents of a
child with autism.
OBSERVATIONS:
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5’

ACTIVITY 3: How to communicate without speaking a single word
MODULE 3: Creating a safe environment for children with autism
AIM: Knowing how to communicate with the child with autism without using words.
TIME
DEVELOPMENT:
Trainees will be proposed to spend 10 minutes communicating without speaking in
pairs.

30’

At the end of these ten minutes, they will share suggestions on how they could
communicate using only images (symbols, drawings, photographs, etc.).
EXPLORATION:
The trainer explore the difficulty of communicating being a resource for words.

5’

EVALUATION:
The trainer can ask students about the importance of non-verbal communication for
children with autism.

5’

OBSERVATIONS:
NOTE 1: with this exercise, we will not be here to start learning any sign language, as one
might be led to think, but rather, we will be imagining how non-verbal / symbolic language
can be used in the context of communication established by means of signals.
NOTE 2: see, in this regard, some of the educational methods used in the first module; see
also, in the fourth module, the theme on which “Augmentative and Alternative
Communication” will be addressed, in the context of carrying out the basic tasks of
everyday life.
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ACTIVITY 4: Know how to distinguish different face expressions and how to communicate
with them
MODULE 3: Creating a safe environment for children with autism
AIM: Distinguish and communicate with different facial expressions.
TIME
DEVELOPMENT:
The students are asked to observe the slide with images of different facial
expressions (see ANNEX).

30’

Then, students are asked to imagine the emotions represented in these images.
Then they are asked to express those same emotions.
EXPLORATION:
The trainer can explore the understanding the expression of emotions.

20’

EVALUATION:
The trainer can ask students about the importance of non-verbal communication for
children with autism.

5’

OBSERVATIONS:
It can be suggested to do this exercise at home, with a family member and to find out if the
family member understood the emotion that he intended to transmit.
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ANNEX of ACTIVITY 4 (Module 3)
Slide no. 37 - Module 3
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ACTIVITY 5: How childminders see the space themselves
MODULE 3: Creating a safe environment for children with autism
AIM: Identify the way "childminders" perceive the space where they accompany the child
with autism.
TIME
DEVELOPMENT:
Students are asked to reflect on how they habitually orient themselves in spatial
terms (in their home, workplace, etc.).

10’

They are also asked to reflect on how children with autism orient themselves in the
spaces they inhabit.
EXPLORATION:
Finally, students are asked to do research on the internet for the meaning of the
term “proxemics”.

30’

Students are asked to reflect on the concept and how it can be used to understand
the behavior of children in general, as well as children with autism in particular.
EVALUATION:
The trainer can question the group about the differences between the way how
"childminders" perceive the space and the child with autism.
OBSERVATIONS:
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5’

ACTIVITY 6: How to use the space when communicate with verbal and non-verbal
language
MODULE 3: Creating a safe environment for children with autism
AIM: Knowing how to use non-verbal languages to communicate about the space / room
where the child with autism lives.
TIME
DEVELOPMENT:
Students are asked to reflect, again, on how they habitually orient themselves in
spatial terms (in their home, at their place of work, etc.).
Then, they are asked to imagine how they can communicate with a child with
autism, using only non-verbal language, giving him signs, gestures and / or using
symbols with some indications for him (child with autism) to orient himself in
space .

10’

EXPLORATION:
The use of non-verbal language with children with autism should be explored.

10’

EVALUATION:
The trainer can question the group about the importance of the non-verbal
language to the child with autism.
OBSERVATIONS:
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5’

ACTIVITY 7: How children with autism use their five senses to communicate
MODULE 3: Creating a safe environment for children with autism
AIM: Identify how children with autism use the five senses to communicate.
TIME
DEVELOPMENT:
Students are asked to choose one of the 5 senses (smell, taste, touch, hearing or
sight).

10’

They are asked to reflect and explore how each of these five senses can be used to
communicate in general, by all people, as well as by children with autism, taking
into account their diversity, to communicate with other people.
EXPLORATION:
The use of non-verbal language with children with autism should be explored.

10’

EVALUATION:
The trainer can question the group about the importance of the non-verbal
language to the child with autism.
OBSERVATIONS:
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5’

Activities – Module 4 – Taking into account the specificities of child
with autism when they learn basic day-to-day tasks
ACTIVITY 1: Agreeing with the parents on what the child should learn and the tasks to
achieve
ACTIVITY 2: Clarifying the meaning of figures of speech and avoid their usage with children
with autism
ACTIVITY 3: Exercises to verbalize what someone is doing (the verbalization of actions)
ACTIVITY 4: Exercise to use MAKATON with some of the “Activities of daily living”
ACTIVITY 5: Training the use of PECS with basic day-to-day tasks
ACTIVITY 6: How to communicate with children in order to improve their learning of basic
day-to-day tasks, as washing their hands
ACTIVITY 7: How to communicate children changes that will be made in their environment
ACTIVITY 8: Dividing tasks in steps and establish a timeline to learn them
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ACTIVITY 1: Agreeing with the parents on what the child should learn and the tasks to
achieve
MODULE 4: Taking into account the specificities of child with autism when they learn basic
day-to-day tasks
AIM: Agree with the parents what the child should learn and the tasks he/she should know
how to do.
TIME
DEVELOPMENT:
Students are asked to think of a basic day-to-day task / activity that can be taught
to children with autism.

10’

In relation to this basic daily task / activity, the students could be asked about how
the child will learn it.
EXPLORATION:
Explore how children with autism learn daily tasks.

10’

EVALUATION:
The trainer can question the group about the importance of the non-verbal
language to the child with autism.

5’

OBSERVATIONS:
Reflect about the importance of dialogue with the parents about the learning of the daily
tasks.
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ACTIVITY 2: Clarifying the meaning of figures of speech and avoid their usage with children
with autism
MODULE 4: Taking into account the specificities of child with autism when they learn basic
day-to-day tasks
AIM: Clarify the meaning of style figures for children with autism, avoiding their use.
TIME
DEVELOPMENT:
From the phrases on the sheet in ANNEX, students are asked to rewrite them,
without using figures of style.

30’

EXPLORATION:
Explore how children with autism understand style figures.

10’

EVALUATION:
The trainer can ask the group about the use of style figures in communicating with
children with autism.
OBSERVATIONS:
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5’

ANNEX of ACTIVITY 2 (Module 3)
Sheet: New formulation of phrases with figures of style
Phrases with figures of style:

New formulation:

1) Lose your mind.

2) Storm in a teacup.
3) A barking dog never bites.
4) It is raining cats and dogs.

5) My bag weighs a tonne.

6) His nose is the length of the river Nile.

7) The fire station burnt to the ground.

8) His eyes were ice.

9) It is the beginning of the end.

10) My alarm clock screams at me every
morning.

11) Her hair was as golden as the sun.

12) I have a million things to do today.
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ACTIVITY 3: Exercises to verbalize what someone is doing (the verbalization of actions)
MODULE 4: Taking into account the specificities of child with autism when they learn basic
day-to-day tasks
AIM: Know how to verbalize actions that are being carried out, as a way to improve
communication with children with autism.
TIME
DEVELOPMENT:
Students are asked to imagine how they can explain to a child with autism how to
proceed with the task of brushing their teeth.

10’

Students are asked to verbalize how they would make that request..
EXPLORATION:
Explore how children with autism understand the communication of tasks.

10’

EVALUATION:
The trainer can ask the group about the way to communicating tasks to children
with autism.
OBSERVATIONS:
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5’

ACTIVITY 4: Exercise to use MAKATON with some of the “Activities of daily living”
MODULE 4: taking into account the specificities of child with autism when they learn basic
day-to-day tasks
AIM: Knowing how to use the MAKATON method to teach children with autism to perform
“activities of daily living”.
TIME
DEVELOPMENT:
Students are asked to search for information about MAKATON on the internet. We
suggest the MAKATON website (https://www.makaton.org/).

20’

After that, in relation to activity no. 3, in which students were asked to verbalize
the steps of the task of brushing their teeth, they are now asked how they would
use the MAKATON method to interact / communicate with children with autism.

10’

EXPLORATION:
Explore how children with autism understand the communication of tasks.

10’

EVALUATION:
The trainer can ask the group about the way to communicating tasks to children
with autism.
OBSERVATIONS:
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5’

ACTIVITY 5: Training the use of PECS method with basic day-to-day tasks
MODULE 4: taking into account the specificities of child with autism when they learn basic
day-to-day tasks
AIM: Knowing how to use the PECS method to teach children with autism to perform
“activities of daily living”.
TIME
DEVELOPMENT:
Students are asked to search for information about PECS method on the internet.
We suggest the PECS method website (https://pecs.com/picture-exchangecommunication-system-pecs/).
After that, again, in relation to activity no. 3, in which students were asked to
verbalize the steps of the task of brushing their teeth, they are now asked how they
would use the PECS method method to interact / communicate with children with
autism.

20’

10’

EXPLORATION:
Explore how children with autism understand the communication of tasks.

10’

EVALUATION:
The trainer can ask the group about the way to communicating tasks to children
with autism.
OBSERVATIONS:
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5’

ACTIVITY 6: How to communicate with children in order to improve their learning of basic
day-to-day tasks, as washing their hands
MODULE 4: taking into account the specificities of child with autism when they learn basic
day-to-day tasks
AIM: Knowing how to communicate with children with autism in order to improve the
learning of “basic daily tasks”.
TIME
DEVELOPMENT:
Students are asked to reflect on how, in general, we should / can communicate with
the child with autism from activities no. 3, no. 4 and no. 5, previously carried out.

30’

EXPLORATION:
Explore how children with autism understand the communication of tasks.

10’

EVALUATION:
The trainer can ask the group about the way to communicating tasks to children
with autism.
OBSERVATIONS:
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5’

ACTIVITY 7: How to communicate children changes that will be made in their environment
MODULE 4: taking into account the specificities of child with autism when they learn basic
day-to-day tasks
AIM: Knowing how to communicate to children with autism changes to be made in their
environment.
TIME
DEVELOPMENT:
Students were asked to imagine a situation in which, to facilitate learning, they
decided to change the layout of the furniture in the space where the child with
autism is every day.

30’

Students are then asked to reflect on the planning that should be made of this
change and how this situation should be explained to the child with autism.
EXPLORATION:
Explore the impact that changes in their environment have on children with autism.

10’

EVALUATION:
The trainer can ask the group about the way to communicating with children with
autism.
OBSERVATIONS:
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5’

ACTIVITY 8: Dividing tasks in steps and establish a timeline to learn them
MODULE 4: taking into account the specificities of child with autism when they learn basic
day-to-day tasks
AIM: Know how to divide tasks into phases / steps and establish an order to teach them to
the child.
TIME
DEVELOPMENT:
Students are asked to think about how a basic day-to-day task (of their choice) can
be divided into the different steps to perform it, to be taught to a child with autism.

10’

EXPLORATION:
Explore the importance of explaining tasks step by step to children with autism.

10’

EVALUATION:
The trainer can ask the group about the way to communicating with children with
autism.
OBSERVATIONS:
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5’

Activities – Module 5 – Taking part in the development of a
children with autism
ACTIVITY 1: Transforming negative in positive sentences
ACTIVITY 2: The learning of idioms and idiomatic expressions
ACTIVITY 3: The social representations about autism and the language used to designate
people and children diagnosed with autism
ACTIVITY 4: Writing “social stories” to develop the skills of people with autism
ACTIVITY 5: Observing the involvement of the child
ACTIVITY 6: The development of joint attention and of the ways to interact
ACTIVITY 7: Understand emotions and feelings
ACTIVITY 8: Identifying and understanding emotions in order to register them
ACTIVITY 9: Theater as a way to understand and develop social interactions
ACTIVITY 10: Imagine a space to play created to interact and communicate with children with
autism
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ACTIVITY 1: Transforming negative in positive sentences
MODULE 5: Taking part in the development of a children with autism
AIM: Know how to transform negative sentences into affirmatives sentences.
TIME
DEVELOPMENT:
From the phrases on the sheet in ANNEX, students are asked to rewrite them, in a
positive way.

30’

EXPLORATION:
Explore how children with autism need positive sentences about their behavior.

10’

EVALUATION:
The trainer can ask the group about the use of negative and positive sentences in
the comunication with children with autism.
OBSERVATIONS:
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5’

ANNEX of ACTIVITY 1 (Module 5)
Sheet: New formulation of negative sentences
Negative sentences:

New formulation:

1) Don't do it like that!

2) You can't be quiet!

3) I don't know when you will learn!

4) You can't do that!

5) If you don't, no one will like it!

6) Learn, I won't have to tell you the same
thing!

7) Don't behave like a child anymore!

8) You are not doing well!

9) A boy is not afraid, do it!

10) A girl doesn't behave like that!

11) Things don't fall from the sky!

12) Things don't happen by chance!
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ACTIVITY 2: The learning of idioms and idiomatic expressions
MODULE 5: Taking part in the development of a children with autism
AIM: Identify how children with autism interpret idiomatic expressions.
TIME
DEVELOPMENT:
From the phrases on the sheet in ANNEX, students are asked to rewrite them,
without using figures of style.

30’

EXPLORATION:
Explore how children with autism understand idioms and idiomatic expressions.

10’

EVALUATION:
The trainer can ask the group about the use of idiomatic expressions in the
communication with children with autism.
OBSERVATIONS:
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5’

ANNEX of ACTIVITY 2 (Module 5)
Sheet: New formulation of English idiomatic expressions
English idiomatic expressions:

New formulation:

1) Hard to swallow

2) Digging around

3) He’s a really bright spark

4) He’s kicked the bucket

5) She’s hitting the books
6) Break a leg!

7) Set out on a new career

8) Saunter through life

9) Follow in someone’s footsteps

10)

One step at a time

11)

12)

Career path

Dead end job
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ACTIVITY 3: The social representations about autism and the language used to designate
people and children diagnosed with autism
MODULE 5: Taking part in the development of a children with autism
AIM: Identify the social representations of autism and the language used to designate
people and children diagnosed with autism.
TIME
DEVELOPMENT:
Develop the following activity using a paper and a pen.
(STEP 1) Describe (between 2 and 10 lines) your representation of autism before
the training course has started.
(STEP 2) Then (between 2 and 10 lines) describe what seems to you to be the most
common form of social representation of autism, as well as the terminologies used
to describe everything that has to do with autism, including the terms used to
designate people and children diagnosed with autism.

45’

(STEP 3) Finally (between 2 and 10 lines) make a critical analysis of what you
answered earlier.
EXPLORATION:
Explore the students representations about autism, before the training course.

20’

Explore the students critical analysis in the STEP 3.
EVALUATION:
The trainer can ask the group about the impact of the representations about autism
in child with autism and their families.
OBSERVATIONS:
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5’

ACTIVITY 4: Writing “social stories” to develop the skills of people with autism
MODULE 5: Taking part in the development of a children with autism
AIM: Create “social stories” to improve the skills development of children with autism.
TIME
DEVELOPMENT:
(Part 1) Read the following “social history”, on how to explain what a tragedy is to
children with autism. Download the “social story” at:
https://carolgraysocialstories.com/wp-content/uploads/2015/10/3.-What-Is-aTragedy.pdf (Document: "What Is a Tragedy", by Carole Gray, 2021, in:
https://carolgraysocialstories.com).

30’

Part 2): Now create a “social story” to explain a certain situation (for example,
explain what CORONA VIRUS is), or another one you choose, to a child with autism.
EXPLORATION:
Explore how children with autism communicate.

10’

EVALUATION:
The trainer can ask the group about the importance to adapt the communication to
children with autism.

5’

OBSERVATIONS:
To learn more about this topic you can consult the website about Carol Gray's work: "The
New Social Story Book, Revised and Expanded 15th Anniversary Edition: Over 150 Social
Stories that Teach Everyday Social Skills to Children and Adults with Autism and their Peers
"(see:" Overview "in: https://carolgraysocialstories.com/social-stories/ .
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ACTIVITY 5: Observing the involvement of the child
MODULE 5: Taking part in the development of a children with autism
AIM: Know how to assess the child's involvement in activities [Leuven scale].
TIME
DEVELOPMENT:
The “Leuven Involvement Scale for Young Children", is a five-level scale that ranges
from the non-involvement of the child at all, at level 1 (“Extremely low”) to the total
involvement of the child, to the point of not being aware of nothing else around it,
on level 5 ("Extremely high"). You can consult this LINK
(https://cheqdin.com/leuven-scale-for-early-years/) where you will learn more about
the "Child Involvement Scale".

30’

Use a paper and a pen to write now what could be one behavioral manifestation o
an "Extremely low" involvement and one "Extremely high" involvement. Justo one
of each level.
EXPLORATION:
Explore how children with autism express their involvement in activities.

10’

EVALUATION:
The trainer can ask the group about the way how children with autism express their
involvement in activities.

5’

OBSERVATIONS:
You can improve your knowledge about this topic by reading the following article:
MacRae C, Jones L (2020). A philosophical reflection on the “Leuven Scale” and young
children’s expressions of involvement. Published online International Journal of Qualitative
Studies in Education. https://doi.org/10.1080/09518398.2020.1828650 .
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ACTIVITY 6: The development of joint attention and of the ways to interact
MODULE 5: Taking part in the development of a children with autism
AIM: Develop “joint attention” as a condition to improve the “childminder-child”
interaction.
TIME
DEVELOPMENT:
Introduction: The development of “joint attention” can be improved through the
performance of several exercises. These will also be communication exercises. In
order to improve the child's social skills, first of all, the "childminders" will have to
understand how they can develop "joint attention" with the child. Then, secondly,
they will also have to try to understand what the role of developing “joint attention”
in the child's interactions with other children and with other people might be.

20’

PART I: Reflect on what you can do to improve or facilitate “joint attention” when
interacting with children with autism (taking into account the diagnostic criteria
covered in Module 2).
PART II: Share reflection with the group.
EXPLORATION:
Explore how to develop “joint attention”.

10’

EVALUATION:
The trainer can ask the group about the benefits of the “joint attention” to children
with autism.
OBSERVATIONS:
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5’

ACTIVITY 7: Understand emotions and feelings
MODULE 5: Taking part in the development of a children with autism
AIM: Understanding emotions and feelings.
TIME
DEVELOPMENT:
Part 1: Choose a feeling or emotion and try to define it.
Part 2: Now try to explain how children with autism can be taught to learn and
understand that emotion or feeling, and to distinguish it from other emotions or
feelings.

20’

EXPLORATION:
Explore how children with autism understand emotions or feelings.

10’

EVALUATION:
The trainer can ask the group about the way how children with autism understand
emotions or feelings.
OBSERVATIONS:
On this topic, you can revisit Module 2 where the crises of children with autism were
addressed, as emotional manifestations.
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5’

ACTIVITY 8: Identifying and understanding emotions in order to register them
MODULE 5: Taking part in the development of a children with autism
AIM: Record the child's emotional behavior and actions taken for the development of
emotions, or for their learning / understanding.
TIME
DEVELOPMENT:
Introduction: The "sheet to record emotions" (see annex to this activity) can be
completed together by the "childminder" and the parents. In fact, this sheet can
also be used to help a child identify and understand his or her emotions. Therefore,
such registration could be part of the learning program agreed with the parents.
Given that we are dealing with children up to the age of compulsory schooling (but,
in fact, they may also be older) we will only deal with some emotions. That is, of
the most common emotions, if we can say such a thing about emotions.

20’

Development: The activity proposed here, then, consists of filling in the “sheet to
record emotions”, taking into account the emotion or feeling that you defined in the
previous activity (Activity 7). So, fill in the “sheet to record emotions” with a
description of what the child's reactions and behaviors could be in learning and
understanding that emotion or feeling.
EXPLORATION:
Explore how children with autism understand emotions or feelings.

10’

EVALUATION:
The trainer can ask the group about the importance of the communication with
parents about how children with autism understand emotions or feelings.
OBSERVATIONS:
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5’

ANNEX of ACTIVITY 8 (Module 5)
Table: Sheet to record emotions
CHILD'S NAME:
DATE:
TIME:
CHILDMINDER:
Emotion designation:

Description of the child's activity and reactions and behaviors in
carrying out the activity of developing emotions (or for their
understanding):
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ACTIVITY 9: Theater as a way to understand and develop social interactions
MODULE 5: Taking part in the development of a children with autism
AIM: Identify theater as a way to understand and develop social interactions.
TIME
DEVELOPMENT:
Share your reflection on how theater (or other artistic and collective
manifestations) can be used in the learning of “social interactions” by children with
autism.

20’

EXPLORATION:
Explore how children with autism understand emotions or feelings in theater.

10’

EVALUATION:
The trainer can ask the group about the importance of the theater in the learning/
understanding of emotions or feelings in children with autism.
OBSERVATIONS:
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5’

ACTIVITY 10: Imagine a space to play created to interact and communicate with children
with autism
MODULE 5: Taking part in the development of a children with autism
AIM: Know how to idealize a space to play and a game in order to interact and
communicate with children with autism.
TIME
DEVELOPMENT:
Reflect on what would be the ideal characteristics of a space used to play and play.

20’

Then choose a game and think about how it could be used in order to provide the
development of social interaction skills in children with autism.
EXPLORATION:
Explore how children with autism understand emotions or feelings with the games

10’

EVALUATION:
The trainer can ask the group about the importance of the games in the learning/
understanding of emotions or feelings in children with autism.
OBSERVATIONS:
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Abstract
The Assessment Tools Repository contains all the evaluation tools to be used
during the training for childminder planned in the ChildIN project.
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Summary
The Assessment Tools Repository is part of a Training Kit regarding to the training course of
the ChildIN project, namely about "special care and interaction with children and young
people with autism".
This repository is divided according to the type of evaluation in question, namely the
following:
1 - Pre-test and post-test of knowledge and skills assessment - aims to understand the value
that students perceived with the frequency of the training course.
2 - Diagnostic assessment - aims to know the individual characteristics and the training
group, namely in aspects relevant to the development of the training.
3 - Learning assessment - this is the summative assessment and aims to find out if the
student has achieved a minimum level of knowledge / skills acquisition.
4 - Satisfaction with training assessment - aims to know the level of satisfaction of students
with their participation in training.

In this repository, the assessment tools are presented in the way they were designed, but
they can be changed and adjusted to specific contexts and situations.
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1 – Pre-test and post-test of knowledge and skills assessment
STUDENT'S NAME: ____________DATE: ________
This is a pre-questionnair, to be addressed to childminders, about the subjects of the “Competence
Framework” concerning their “Responsibility and Autonomy” to take care of children with autism.
This is the same post-questionnaires to be addressed to childminders after the end of the training
course.

A five-point Likert scale ranging from “strongly agree” to “strongly disagree” as follows: (1)
Strongly disagree; (2) Disagree; (3) Neither agree nor disagree; (4) Agree; (5) Strongly agree.

12345

Are you able to...
1 – Take responsibility for choosing the questions to ask and for adjusting them during the
interview with the parents (M1)
2 – Adapt the content of your talk according to the questions raised by the parents (M1)
3 – Take notes concerning indicators on the care service that should be provided (M1)
4 – Autonomously formalize observations related to the child’s development (M2)
5 – Take responsibility for adapting the child activities while respecting the parents’ choices
(M2)
6 – Follow the parents’ instructions on how to initiate contact with the child and on the
management of crises (M2)
7 – Take responsibility for the quality of the information added to individualized and
personalized programmes (M2)
8 – Be in charge of establishing a safe environment at the parents’ and childminders’ home
(M3)
9 – Independently chose tools or reinforcers which have been previously identified with the
parents to reassure the child. For example: stress ball, antinoise headphones. (M3)
10 – Adjust your behavior to the child (M3)
11 – Take responsibility for learning essential day-to-day tasks at the parents’ and
childminders’ home and according to their instructions (M4)
12 – Adjust your behavior according to the interactions with the child (M4)
13 – Autonomously adapt tools to support the child’s understanding (M4)
14 – Independently chose the adequate kind of game for the child (M5)
15 – Tailor games to the child’s specific interests (M5)
16 – Tailor your behavior to the child (M5)
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2 – Diagnostic assessment
THE DIAGNOSTIC EVALUATION SHEET
STUDENT'S NAME: ___________________________DATE _____________

I - LIST OF QUESTIONS
(A) QUESTIONS RELATED TO THE EXPERIENCE AND QUALIFICATIONS AS A CHILDMINDER OR
AS ANY OTHER EDUCATIONAL PROFESSIONAL
(1) Do you have any experience as a childminder?
(2) How long have you been working as a childminder?
(3) Do you have any educational qualification?
(4) Which is its or are their designations and levels on the National Catalogue of Qualifications?
(5) Did you have any formal training on autism during your studies related to educational or care
issues?

(B) QUESTIONS RELATED SPECIFICALLY TO AUTISM
(6) What do you know about autism?
(7) When do you have become interested in autism?
(8) Have you any kind of knowledge about autism?
(9) Do you have any formal training on autism?
(10) Have you any experience in dealing with people with autism?
(11) How long have you been dealing with people with autism?
(12) How many people with autism have you been taking care?
(13) Have you any experience in dealing with children with autism?
(14) How long have you been dealing with children with autism?
(15) How many children with autism have you been taking care?
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II - QUESTIONS
(A) QUESTIONS RELATED TO THE EXPERIENCE AND QUALIFICATIONS AS A CHILDMINDER OR
AS ANY OTHER EDUCATIONAL PROFESSIONAL
(1) Do you have any experience as a childminder?
Yes

No

Partially

(2) How long have you been working as a childminder?
NEVER

LESS THAN
1 YEAR

1 YEAR

2 YEARS

3 YEARS

MORE THAN
3 YEARS

(3) Do you have any educational qualification?
Yes

No

Partially

(4) Which is its or are their designations and levels on the National Catalogue of
Qualifications?
FILL-IN WITH THE DESIGNATIONS AND THE LEVELS (1; 2; 3; 4; 5; 6; 7; 8)
You can find more information about your qualifications designations and levels till level 5
here: (in portuguese http://www.catalogo.anqep.gov.pt/Qualificacoes). The levels 6, 7, and 8,
are related to higher education. Level 5 is certified by institutions of higher education, but
they appear on the Portuguese “National Calalogue of Qualifications”.
DESIGNATION

LEVEL

QUALIFICATION 1

LEVEL

QUALIFICATION 2

LEVEL

OTHER QUALIFICATIONS

LEVELS

(5) Did you have any formal training on autism during your studies related to
educational or care issues?
Yes

No

Partially (you only have
heard about it)

ChildIN project

Date of Issue:
15/03/2020

Intellectual output O4 - Guidelines and Training Kit (Assessment Tools Repository)

Page 10 of 38

(B) QUESTIONS RELATED SPECIFICALLY TO AUTISM
(6) What do you know about autism?
NOTHING

SOME
NOTIONS

NORMAL

MORE THAN
KNOW A
MANY
LOT
PEOPLE

EXPERT

(7) When do you have become interested in autism?
FIRST TIME
WITH THIS
TRAINING

LESS THAN
1 YEAR

1 YEAR

2 YEARS

MORE THAN
3 YEARS

3 YEARS

(8) Have you any kind of knowledge about autism?
Likert five-point scale from 1 (strongly agree) to 5 (strongly disagree)
TYPES OF KNOWLEDGE

1

2

3

4

5

NOT MUCH
NOT MUCH AS I WOULD LIKE TO
AS MUCH AS OTHER COMMON PEOPLE
ONLY FROM THE MEDIA
I HAVE BEEN INTERESTED AND SEARCHED FOR
MORE INFORMATION
I READ ABOUT
I READ A LOT ABOUT
I AM AWARENESS ABOUT IT
I TALK ABOUT IT
I TALK ABOUT IT FREQUENTLY
I HAVE TRAINING ON AUTISM

(9) Do you have any formal training on autism?
Yes

No

Partially (you only have
heard about it)
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(10) Have you any experience in dealing with people with autism?
Yes

No

Partially

(11) How long have you been dealing with people with autism?
LESS THAN
1 YEAR

NEVER

1 YEAR

2 YEARS

MORE THAN
3 YEARS

3 YEARS

(12) How many people with autism have you been taking care?
0

1

2

3

4

5

6

7

8

9

MORE

(13) Have you any experience in dealing with children with autism?
Yes

No

Partially

(14) How long have you been dealing with children with autism?
LESS THAN
1 YEAR

NEVER

1 YEAR

2 YEARS

MORE THAN
3 YEARS

3 YEARS

(15) How many children with autism have you been taking care?
0

1

2

3

4

5

6

7

8

9

MORE
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3 – Learning assessment
3.1 - Learning assessment for Module 1
10 questions for the summative evaluation of Module 1 are presented, and for each question
there are 4 alternative answers in which only one can be considered correct. The correct
answer is underlined and in bold.
1. Why should we prepare an interview with the parents?
a) to get information about the child and her/his environment
b) to know the expectations of the parents about the influence of the moon in people with
autism
c)

to ask them where they will go in their next holidays

d) to get as much information as possible about their past experiences with pets

2. The discovery interview is important for…
a) to known everything related to the parents life
b) to get information about the main touristic attractions of the region
c)

to establish a trust based relationship between the parents and the childminder

d) to get information about the climate changes

3. Why should we ask parents about things which help calm the child during crises?
a) no, this is a false belief, children with autism never have crises, that’s why we do not need
to ask them about it
b) not every child with autism has crises, but they are common with these child,
and we need to be aware of it in order to calm down her/him, avoiding that any
disruptive situation gets out of control
c)

things that calm the child during crises could be also important to make them eat
everything that we have in a dish

d) because children with autism are always having crises one after another without almost
any interruption

4. Should we ask parents about food and sleep disorders?
a) no, we should not ask them because children with autism never have any kind of food or
sleep disorders
b) yes, we should ask them about food and sleep disorders because they are
commonly associated with autism
c)

no, we only need to ask them about sleep disorders because they usually eat everything
without any problem
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d) yes, we should ask them about sleep disorders in order to make them being awake during
the providing of care

5. Which are the specificities of the educational methods used with children with
autism?
a) the educational methods used with children with autism are only verbal because they do
not understand anything more than spoken words
b) many people with autism are non-verbal or have difficulties with verbal
language, so the educational methods used to interact with them try to
communicate by using visual supports
c)

children with autism cannot learn anything, and we only use educational methods to please
their parents

d) the educational methods used with children with autism are only effective during their
school enrolment, after being 6 years old

6. What is the meaning of “ABA” to professionals dealing with autism?
a) “ABA” was a town in Fejér County (Hungary), where Leo Kanner described the first child
with autism

Final

b) “ABA” is the first name of Aba Bayefsky, a Canadian artist and teacher, who developed an
educational method to deal with people with autism
c)

the “ABA” are a people living in the Shor, in Russia, known by their high rates of autism

d) “ABA” is an abbreviation for “Applied behavior analysis”, a science which
applies empirical techniques in order to change behaviors used also as an
educational method with people with autism

7. TEACCH is a method that facilitates…
a) the organization of activities by the parents of a child with autism when they are working
outside the country
b) the structured of the environment of a child with autism by establishing a
timetable for working with the child with visual supports
c)

the preparation of scholar disciplines by children with autism in order to formerly substitute
their school enrolment

d) the development of social interactions by communication without using any kinds of
images, pictures, or any visual support at all

8. Why should we use the “Low arousal Approach Method” with children with autism?
a) we should use it to make them laugh
b) because it is an approach to manage challenging behaviors
c)

it is a way to teach children with autism how to arouse different kinds of plants

d) it is an approach to specifically make children more happy
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9. The “Early Start Denver Model” (ESDM) is a method…
a) to be used by children with autism with their pets
b) specifically designed to teach children with autism geography
c)

used with children between the 12 and 48 months based upon ABA, where the
parents and therapists play with the children

d) recommend to be used in the diagnosis of children with autism

10. What is a comorbidity in the context of autism?
a) is the mortality rate associated to people with autism
b) it is one or more diseases or conditions occurring in the same person at the
same time
c)

it is a place where people with autism should go to recover themselves from crises

d) it is something that people with autism usually like to do
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3.2 - Learning assessment for Module 2
10 questions for the summative evaluation of Module 2 are presented, and for each question
there are 4 alternative answers in which only one can be considered correct. The correct
answer is underlined and in bold.
1. According to DSM-5, a person or child with autism …
a) they have difficulty being alone, as they always need to interact with other people
b) they are always changing their focus of interest and changing their behavior
c)

they have difficulties with social communication and interaction with other
people

d) they are always interacting with other people, but as they are dumb they always use nonverbal forms of communication

2. Autism screening tests can be used on children to ...
a) make the diagnosis of autism, as they are very reliable, and when applied, there are
practically no false positives
b) are used as a quick way to detect some potential developmental delays, before
carrying out a more detailed analysis of the child
c)

are used by doctors in schools to confirm the diagnosis of autism in children

d) are used in the preparation of early intervention plans, because they allow detecting the
main difficulties of children with autism

3. In the M-CHAT screening test (in the test version with 23 questions) some of the
questions are considered critical, when the answer is negative ...
a) "Does she/he answer / look when she/he is called by name?"; “Is she/he very sensitive to
noise (ex. Cover the ears)?”; "Is she/he interested in other children?"; "Does she/he point
with her indicator to show interest in something?"; “Does she/he look for the other person's
facial reaction when she/he is faced with unknown situations?”; "Does she/he imitate the
adult (ex. She/he makes a face when the other person's does)?"
b) "Did she/he ever bring you objects (toys) to show you something?"; "Is she/he
interested in other children?"; "If you point to a toy on the other side of the
room, does the child follow with the eyes?"; "Does she/he point with the
indicator to show interest in something?"; "Does she/he answer/look when she/he
is called by name?"; "Does she/he imitate the adult (the adult makes a face and
she/he imitates the face)?"
c) "Does the child look at the same things the adult is looking?"; "Does the child maintain eye
contact for more than one or two seconds?"; "Does the child play properly with toys (cars or
dolls) without putting them in his mouth, shaking or laying them on the floor?"; "Sometimes
does the child look at the void or wander around the spaces at random?"; "Does the child
like to play hide and seek?"; "Does the child understand what people say to him/her?"
d) "If the adult points to a toy on the other side of the room, does the child follow with his
eyes?"; "Does the child look at the things the adult is looking?"; “Does the child play with
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make-believe, for example, talking on the phone or feeding a doll, etc.?”; "Does the child
respond/look when called by the name?"; "Does the child like to climb objects, such as
chairs, tables?"; "Is she/he interested in other children?"

4. The diagnosis of autism contemplates several levels of severity in the DSM-5,
because ...
a) the life span of a person with autism can be very variable, like a spectrum, but it is possible
to know in advance what the average life span for each person, after having established
the severity level in the diagnosis
b) severity levels increasingly indicate the care that people need to take - in general, when
people interact with children diagnosed with autism, through the level of severity, the
people knows the safety distance that must be maintained with respect to the child
c) severity levels indicate the type of support that people and children with autism
need according to the diagnosis made, from minimal support to the need for very
substantial support
d) severity levels are related to the possibility that people and children with autism can be
cured if they still have low levels of severity

5. It is important that childminders have training about autism ...
a) because it was concluded that it is the people who know the children best, therefore, they
are the ones who are better prepared to distinguish the development of a child with autism
from the development of a neurotypical child
b) childminders trained in autism will be able to easily identify the first symptoms
of autism and alert parents, as well as, after children have been diagnosed with
autism, if childminders having been trained in autism, they will also be better
prepared to take care of them
c)

childminders have to be trained in autism because this training is one of the requirements
to be able to exercise the activity

d) some parents or certain entities only hire childminders who have had training in autism, as
this type of training is considered essential for good professional performance

6. Intervention plans designed for children with autism are ...
a) established by a team of specialists to support children diagnosed with autism, after they
have been removed from their parents as is mandatory after diagnosis
b) the plans that schools have to develop and implement if they have among their students
one or more cases of students diagnosed with autism
c) established by a team composed of several specialists, responsible for
establishing the care that should be provided to the child
d) the plans prepared by specialists in inclusive architecture for children with disabilities, with
all the necessary information so that parents can proceed with the adaptation of the house
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7. The "pairing" method facilitates the learning of children with autism because ...
a) when using drugs that mitigate some of the comorbidities of children with autism, they
have less difficulty in learning the basic tasks of everyday life
b) by making the childminder a positive reinforcement for the child, who she/he
finds pleasant and intends to follow, it facilitates his / her learning of the basic
tasks of everyday life
c)

by advocating that all children's needs are met, they end up developing without having any
obstacles in their growth

d) by advocating that all children's needs are taken into account, they develop without
hindering their growth

8. The communication diary serves to ...
a) record the instructions given by the monitoring teams of children with autism and to verify
that the childminders followed everything that was stipulated
b) record in the communication diary, with the parents' authorization, information
about the child, about what happened to the child while he was with the
childminder, which then facilitates the dialogue with the parents and the
monitoring of the child's progress
c) register all the specifics of the child with autism and all comorbidities, since it is a
document that must accompany the child for the rest of her/his life
d) that parents can writing their instructions regarding how they want their children to be
treated, so that the childminder always knows everything to do

9. The recording of crises in the communication diary should take into account ...
a) what was established in the early intervention plan, that is, describe in detail everything
that happens to the child when they have a crisis
b) the context of the crisis, the triggers or signs manifested by the child before the
crisis, as well as the techniques and tools used to help the child cope and
overcome the crisis situation
c)

that this is the document required by daycare centers, kindergartens, schools and other
childcare facilities to see whether or not they can accommodate the child with autism on
their premises and together with neurotypical children

d) what the parents have indicated that they usually do to calm the child when she/he has a
crisis, because the parents know beforehand how the child reacts and what has to be done
in each situation

10. The sheet to record the crises of the child with autism must be completed ...
a) through childminders and without informing the parents of what really happened, as it will
be the medical and social teams that accompany the child who will inform the parents
about the crises
b) only by the family doctor or the specialist doctor responsible for the child, since the crisis
record sheet is a document that is part of the clinical process of all people diagnosed with
autism
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c)

by associations promoting the rights of people and children with autism, whose purpose is
to monitor what is recorded as a crisis

d) by childminder, by parents and, in certain cases, by the professionals who
support the child, to improve the way of dealing with the child's crises
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3.3 - Learning assessment for Module 3
10 questions for the summative evaluation of Module 3 are presented, and for each question
there are 4 alternative answers in which only one can be considered correct. The correct
answer is underlined and in bold.
1. A room for children with autism should take into account...
a) a space where children could keep their toys and other materials used by them,
as weel as a space to keep their personnel belongs and their backpacks, and a
space to be understood by the child as a shelter, taking into account the
proxemics and applying its analyses to the interpersonal distance of each child,
and the communication of childminders with each children too
b) that as a rule these children cannot interact with other children and with adults. So, given
that, that’s why they need to live in the countryside, apart from all the other people, just
needing a shelter to sleep and rest, after staying all the day making their stereotyped
movements, that some of these children like to perform in group
c) the proxemics’s knowledge on the subject, given that it is the medical speciality which is
concerned with the study of the appropriation of space by people with autism, with
evidence supported in various scientific studies. Then, this is way the physician,
responsible for the diagnosis of autism, will give parents all the instructions for the
organization pf the room, according to the legal statements concerning autism and its
severity level
d) that these children will be institutionalized sooner or later, give their failure in being social
included, according to the criteria followed in the diagnosis of autism. In that sense, if the
parents want to keep their children at home, they will need to make it similar to an
institution. Otherwise, their children will be institutionalized

2. When a childminder receive a child with autism, her/his behavior should be...
a) the most suitable for the child, taking into account what is stated in her/his clinical records.
As a matter of fact, parents don’t have any specific training on autism as a rule, that’s why
it is common to find a lot of them who are dealing with their children in a wrong way, and
without considering their needs
b) coherent with the parents’ views on autism because it is fact that they have a lot of
difficulties to accept the diagnostic of their children as children with autism. As far as we
know, the problems related to autism are due to the existence of deficits in the
communication between the parents and their children. Consequently, childminders would
behave as frequently as they can in order to solve that communication problems
c) as similar as possible to the parents’ behaviour, i.e, when we are able to
maintain the parents’ rituals, the possibility of a meltdown or a crises of their
children will decrease. Moreover, when childminders behave as the parents and
follow their rituals, children could be more easily calmed down
d) an inclusive behaviour, without non-discriminatory practices, because if we know that
children diagnosed with autism used to be stigmatised from a social standpoint, they are
children deserving a similar treatment as the other children. In fact, they only need a little
more support in order to do exactly what other children do. Sometimes, they can recover
from their autism and become neurotypical children
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3. A place understood as a shelter by a child with autism is...
a) a place where s/he can go when s/he is feeling bad and where s/he calms down
herself or himself, as well as where s/he can acquire self-control, prevent or
avoid new crisis, and neutralize their causes. Another important aspect to
consider is that a shelter could be also used as a reinforcer in the transition
between activities
b) a place prepared specifically for children with autism by the parents. In fact, when we see
the beginning of a crises of child with autism, we should put s/he in the shelter in order to
keep s/he isolated from other people who would stimulate s/he even more during the crises
c) a public place we can frequently see on streets where a child with autism can go if s/he
becomes to feel more agitated or is feeling the beginning of a crises. In the shelter, she can
find a place to rest until s/he calms down. Parents can also take their children with autism
to a public shelter on the street, when their children cannot identify by themselves the road
sign identifying the shelter
d) a place in certain public services, considered essentials for people with autism, and in
shops autism friendly, shops prepared to receive people with autism. In these kinds of
public services and shops, we can find the autism spectrum disorder symbol, the Autism
Awareness Puzzle Ribbon, next to the International Symbol of Access (ISA), also known as
the Wheelchair Symbol. The autism spectrum disorder symbol is used because it is stated
that autism is a very specific disability with specific characteristics distinguishing it from
the others disabilities

4. People with autism, according to the DSM-5, have “restricted, repetitive patterns of
behaviour, interests, or activities”, and in certain cases they make “stereotyped or
repetitive motor movements, use of objects, or speech”, which occur, the stereotyped
movements, when...
a) the child with autism needs to communicate and interact because these stereotyped
movements, used with or without speech, as s/he is verbal or non verbal, are used by the
child to communicate her/his thoughts or what s/he needs
b) or, in fact, because they are one of the most common symptoms of autism, which will be
corrected by the clinical and pedagogical intervention. In so doing, during and after the
intervention, children with autism could calm down themselves without making their
stereotyped movements, which will be an important step in their social inclusion
c) the child is more anxious and agitated. In fact, in these kind of situations, s/he
will need to make her/his stereotyped movements (her/his stereotypies) to calm
down herself/himself or to be alone. Furthermore, s/he could go to her/him
shelter to rest and to recover from her/him state of anxiety
d) the child with autism prepare herself/himself to walk or to any physical activity or game.
Given the motor coordination difficulties of people with autism, children with autism learn
to make stereotyped movements in order to correct their motor and coordination problems,
which occur because they have, as all the people diagnosed with autism, “stereotyped or
repetitive motor movements, use of objects, or speech”
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5. The preparation of changes in the child’s with autism environment and the realisation
of activities prepared to improve her/his development should take into account the
fact that children with autism have usually more difficulties than other children in
understand abstract concept, so that’s why...
a) we need to always change everything at once. In so doing, children with autism will not see
the gradual change of their environment. They will never understand a change step by step
because they are not able to understand what is the passage of time. Furthermore, if we
will start a gradual change, it would be painful for children with autism because they would
not be able to understand our final goal with such a change
b) changes need to be carefully implemented step by step, trying to involve the
child in the process of change, which will contribute to her/him acquisition of
time passage. In this process, we usually use with children with autism different
ways of visualizing the time passage (with any kind of visual cues), making it as
concrete as possible (e.g. time timers, hourglasses). In so doing, children with
autism will be able to understand the time needed to achieve a task and also the
time left to finish it
c) they will understand the activities where they are involved in a concrete way. In so doing,
they will have lot of difficulties to have a global insight of what are they doing. As a matter
of fact, in spite of not having a sense of globality, children with autism are able to be at
ease with all the processes of change when they have been planned before
d) the children’s with autism learning of abstract concepts will be the main goal of their
trainers, including childminders, who will do anything to make the children realize what is
the time passage without any visual clue, as a visual schedule used to let the children know
what they have to do during the day. In so doing, children with autism will know what they
have to do without any visual cue, and will be more autonomous

6. Childminders should create a space to facilitate communication, in order to...
a) to improve the communication skills of children with autism. In fact, these children
communicate in a very free and fluid form. They used to speech early, but if they do not
have a space to facilitate their communication during their early childhood, they will have a
lot of difficulties to develop their linguistic abilities later. It is not uncommon for them, to
loose their ability to speech if they are not stimulated to communicate
b) correct children with autism, cooperating with each child and their parents, being and act
as speech therapists. As far as we know, the best thing to do in order to improve the social
skills of these children is to intervene in the communication of the each child with their
parents. In fact, the difficulties of children with autism, generally speaking, are related to
the difficulties evidenced by parents
c) take into account the visual and audible stimuli, which would in fact improve the
interactions between childminders and children with autism, considering the
needs of these children and adjusting the childminders’ behaviors to each child,
her/his cognitive development and her/his level of autonomy
d) to prepare the environment to children with autism, who are non verbal children. In so
doing, with a space prepared to facilitate communication, children with autism will begin to
communicate since an early stage, when children begin to speech or to communicate in
different ways. This is important because if they begin to communicate later it will be
impossible to interact with them
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7. Childminders who take care of children with autism need to organize and plan all the
activities to be performed by these children using visual cues because...
a) children with autism, not including the ones that are also blind and will never learn how to
communicate, only can learn how to communicate by using pictures, That’s why, when we
interact or want to communicate anything to them, we should use pictures and other visual
cues to let them know what they have to do, which tasks would be performed during the
day
b) they will understand better what people are asking them. Furthermore, they will
be more confident in the structuration of their environment. With visual cues,
children with autism will be more at ease to participate in the proposed
activities, and to learn what we want them to learn
c) according to the criteria used in the diagnostic of autism, only children with good visual
skills can be diagnosed as autistics. A child with the same characteristics as other child with
autism, but with bad visual skills will not be considered as autistic. That child will be
diagnosed with other development problem or problems. In conclusion, as we can see,
children with autism will not have any problem with visual cues to know what to do or
understand any instruction given to them
d) as a matter of fact children with autism only will begin to learn to speech if they are
stimulated by pictures. In fact, they do not use to ear when we are talking to them, in spite
of not being deaf as a rule. Given that, when they see a picture and ear a word, at the
same time, they will be able to learn how to speak and to have a normal development as
the other children

8. Children with autism need to be helped to recognize and understand the meaning of
different facial expressions, because ...
a) this recognition is one of the most difficult tasks to be performed by a child with
autism, which is a field in which they have difficulty, so learning to recognize
them should start as soon as possible
b) as they are non-verbal children, they will need to know how to identify and emotionally
communicate what they think and feel, developing a very acute sense of observation of
what others express through facial expressions
c) it is established that it is the child's parents or the caregivers who, when unable to express
themselves through facial expressions, cause the child to acquire autism due to lack of
emotional interaction during what is considered the most critical period for the child
d) one of the characteristics attributed to people with autism is alexithymia, which prevents
them from verbalizing their emotions and feelings and therefore makes it impossible for
them to speak on most occasions, making them non-verbal people

9. Usually, in order to communicate with children with autism, we usually distinguish
between the verbal and visual languages used, because ...
a) as all children with autism have a very basic command of spoken language, due to having
great comprehension difficulties motivated by hearing disorders of different order, the only
way to communicate with them is through images
b) as children with autism usually learn a sign language first than they learn to speak, as they
are supposed to be deaf, as they do not usually respond to auditory stimuli in early
childhood, the images will then be used to help them speak
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c) children with autism, although they are not mute, rarely speak, so they usually express
themselves through gestures and images, to which they point, when they want something
or if they want to refer to something
d) they are children who tend to have more difficulties than other children with
verbal language, so, therefore, the use of verbal expression by the childminders
should be done with great care, avoiding as much as possible the use of figures
of language such as metaphors and ironies

10. Childminders, when hired by parents, become part of the environment of the child
with autism, together with other sensory stimuli, so…
a) before presenting the childminder to the child, the parents must remove all sensory stimuli
from the room where the child will meet and interact for the first time with the
childminders, so that the child can know the childminder without there are other stimuli,
which allows the child to get used to this new person in his life more easily ...
b) usually, most of the time, when taking care of these children, who have such specific
needs, it is advisable that the childminder comes to live with the child, for some time, for
them to get used to it
c) the childminder will first have to see with the parents the best way to introduce
themselves to the child, seeking to know how they explore and react to their
environment
d) they will have to agree with the parents first the type of clothing they can bring when they
have to take care of the child, so that the childminder can go unnoticed in the child's
environment
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3.4 - Learning assessment for Module 4
10 questions for the summative evaluation of Module 4 are presented, and for each question
there are 4 alternative answers in which only one can be considered correct. The correct
answer is underlined and in bold.
1. The learning of daily tasks by children with autism ...
a) is well established in the intervention program, as it follows a pre-established program and
sequence, as the difficulties of children with autism are predictable
b) should take the child's interests as a starting point, which will involve the child
in learning, but we should always keep in mind the fact that, since this is one of
the subjects that may even be dealt with with the parents in the discovery
interview
c) ,it is carried out according to the intervention program defined by the doctors, who
establish the tasks that must be learned and their sequence, because, as we know,
according to the level of severity, children will only be able to learn the tasks that are
according to the one that is your expected development
d) it will only be possible with many reinforcements from educators and caregivers, as
children with autism, in the vast majority, are unable to learn the most basic activities

2. Given the characteristics of children with autism, it is important to consider several
types of communication because…
a) kindergarten teachers and other caregivers who interact with parents and children with
autism will have to use the same type of communication, having regular follow-up training
while caring for a particular child
b) people with ASD have a great capacity to use different types of languages, from verbal to
non-verbal, which must be trained and improved
c) if it is true that children with autism can start talking very early, at some point it
is also common to regress later very quickly, so in that case, the development of
communication in children with autism, at the level of verbal communication, is
somewhat limited, which then implies the development of non-verbal forms of
communication with visual support
d) children with autism, when they are diagnosed, for having several language deficiencies,
are institutionalized and accompanied by a team that will seek to know what is the best
type of communication that can be used by each of the children with autism

3. When we use figurative and metaphorical language with a child with autism…
a) we were surprised by his ability to understand, as he is even able to not only tell us what it
means, but also to give us several examples of its use and in which situations a language
of this kind should be used.
b) she / he is able to understand us easily, as this is the best way to communicate with people
with autism, who, unlike other people, who usually communicate with very simple and
concrete phrases, have a great capacity for imagination
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c) is able to easily identify its meaning, since, as we know, according to the criteria used in
the diagnosis, people with autism have a very fertile imagination and are constantly
playing pretend
d) she / he will experience difficulties in understanding what is being said to
her/him, unless the meaning of the expressions used has already been
communicated to her/him, but even so, it is preferable to use with them the most
concrete language possible, given that, as we know, they have a very literal
interpretation of what they are told

4. The childminder can encourage the child to communicate verbally ...
a) when the childminder starts to verbalize what is doing, because as children with autism use
echolalia very often, they learn in this way to communicate verbally, repeating what others
tell them
b) using various techniques to encourage the child's communication, associating
verbal communication with physical, visual and gestural activities, making the
child verbalize what he/she is doing, or intends to do
c) asking the child to perform a task, as children with autism need to verbalize everything
they are doing
d) asking the child questions about a subject that interests the child, as it is an established
fact that children with autism have a great ability in terms of language acquisition,
mastering in depth the subjects that interest them

5. The learning of the basic tasks of everyday life occurs in steps because…
a) children with autism have a great analytical capacity, which allows them to automatically
memorize all the steps to take in order to learn the basic tasks
b) when the tasks are divided into parts, each one can be taught independently and
trained by the child with autism in order to facilitate their learning
c) when a child is diagnosed with autism, an early intervention plan is drawn up which takes
account of the steps to be taken in learning the tasks in which the child demonstrates
difficulties and which were found in the M-CHAT
d) essa é a forma considerada normal e por meio da qual todas as crianças as aprendem, não
sendo a esse respeito diferentes as crianças com autismo, apesar de estas crianças serem
diferentes das demais, mas não a este nível, pois aquilo que as carateriza, os problemas ao
nível da interação social e da comunicação, não interfere com aquilo que caracteriza todas
as crianças

6. The child with autism needs a well-structured daily and / or weekly schedule ...
a) because autism is characterized by being a disorder that causes a great deal of
disorganization, which leads children to always move things around and put them out of
order, so the interventions carried out with these children imply that they are structured in
detail time management
b) to be able to combine therapy sessions with medical consultations with professionals who
accompany the child, as well as other technicians and specialists who also accompany the
child
c) which will allow children to manage the tasks that they will have to perform
throughout the day, established in the plan where beforehand they are aware of
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their daily routine, thus providing points of reference visually represented in the
agenda, accompanied by forms of representation of time, also visual, such as an
hourglass
d) because it is usual to use with children with autism a method known as TEACCH, which is
based on the elaboration of a well-structured agenda, which takes into account children's
difficulties with language and communication

7. Usually, children with autism do not like to have their daily routine altered,
because…
a) as children with autism are always very concerned with responding to what was agreed,
they react with displeasure when, for some reason, they have to change their daily routine
b) as we know, one of the characteristics of people with autism is their ability to interact with
others, so when they no longer have the possibility to interact, they start feeling very
hyperactive and constantly walking around
c) these are children who are characterized, according to the diagnostic criteria of autism, as
having an aversion to change and a very particular taste for repetition of movements and
phrases
d) having a routine is something that children with autism appreciate, as they make
their daily lives predictable, not causing them uncertainty about what they will
have to do, which would cause them anxiety

8. The preparation of the places where the child with autism must learn to perform the
basic tasks of daily life ...
a) it should be in accordance with what was established in the Individual Plan for Early
Intervention, taking into account the mandatory architecture project, prepared according to
the neuroscience knowledge about autism
b) should be agreed with the parents, as it is important that they are aware of what
the child with autism will learn, bearing in mind that these places should never
jeopardize the child's safety or put him or her at risk
c) it will be necessary to consider that children with autism need to have a sensory
environment with many stimuli, so that they stay awake, as they are children who are
paralyzed very easily, when they have few materials with which they can be occupied
d) it will have to be in accordance with what the proxemia technician decrees, that is, the
technician responsible for issuing an opinion about the habitability conditions of the house
where the child lives

9. In carrying out the tasks, considered basic, indispensable for the promotion of the
autonomy of the child with autism, you can be encouraged to learn them through…
a) of the rewards that are known to please children with autism, such as taking them to the
theater, to the cinema, to a sports show, to a shopping center, since they are children who
like to be with other children and people in the crowd
b) of rewards considered pleasant by the child, such as playing with a toy she/he
likes, also giving him words of appreciation, knowing, in any case, that there are
no universal incentives, used with all children as reinforcements
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c) of making video games, given that, as we know, children with autism have many difficulties
in social communication and social interaction in various contexts and the best way for
them to learn to perform a task is using computer-mediated teaching.
d) of carrying out a lot of physical exercise, especially in groups, as children with autism are
children who love sports and getting anxious when they have to stay still
10. A child with autism learned to perform a task when ...
a) manages to tell us what the child did, using verbal or non-verbal language, showing us that
she/he understood what was asked of her/him
b) it is the monitoring services that can consider which child is able to pass on to the next
learning, therefore, a task can only be considered completed when the services consider it
so
c) already manages it in an autonomous way, so without the need for any reward or
external reinforcement
d) can do it without having to take Risperidone, the medicine used to facilitate the learning
process of children with autism

ChildIN project

Date of Issue:
15/03/2020

Intellectual output O4 - Guidelines and Training Kit (Assessment Tools Repository)

Page 28 of 38

3.5 - Learning assessment for Module 5
10 questions for the summative evaluation of Module 5 are presented, and for each question
there are 4 alternative answers in which only one can be considered correct. The correct
answer is underlined and in bold.
1. According to DSM-5, one of the criteria used in the diagnosis of PEA includes
“persistent deficits in social communication and social interaction across multiple
contexts” (Criterion A), so…
a) children diagnosed with autism do indeed experience social difficulties, thus being unable
to participate in the social life of the communities in which they live. Unfortunately, there is
still no cure for autism
b) the diagnosis of PEA followed by an early intervention will be important to
promote the child's social development. In this way, children will be better
prepared to explore the environment in which they live. Moreover, with this early
intervention, the child will also be able to interact more easily with other
children and people, understand and even acquire social rules
c) taking into account these criteria, the trend in favor of the institutionalization of people
with autism has grown, given that their social skills, as they are very limited, put them at
risk
d) an early intervention will have to be made for the child to be included in the community. In
this way, as the most recent scientific studies show, children with autism recover very well
from their communication and interaction deficits. The data treated in these studies are
even more surprising when dealing with children who have been diagnosed with a severe
severity level

2. “Social communication” and “social interaction” by children with autism may be
improved with the support of childminders who…
a) having specific training in means of “alternative and augmentative communication”, as
these are the tools that will allow childminders to help children with autism improve their
social skills
b) when they are hired to care for children with autism, they will, in fact, have as their main
objective to improve the social skills of children
c) may lead them to develop language skills, as they have extensive experience with children
in general
d) they can help to understand the rules of social coexistence, thus improving their
inclusion

3. Since the discovery interview, in which they establish a certain social interaction with
the parents and eventually with the child, if the child is present, the childminders...
a) they must be prepared to make the suggestions that they consider to be the most suitable
for children and parents
b) will have access to the diagnosis of children with autism
c) will have the mission to write down everything that happens to the child with autism
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d) they will be able to have an idea about the way the parents deal with the child,
as well as to envisage some of the strategies that, in articulation with the
parents, may be followed with the objective of improving the social development
of the child

4. Children with autism can be verbal or non-verbal, but in any of the situations, it is
important that they can develop all the means to communicate, as…
a) although it is no longer a common fact today, there are still many children with autism who
are considered primarily deaf
b) their future social inclusion will depend on their ability to communicate. In fact, according
to DSM-5, a person with autism, without help, may even be able to “speak in full
sentences” and easily engage in “social interaction”, but their “bilateral conversation” or
other types of broader “social communication,” with more people, almost always fail
c) only with efficient communication will it be possible to enhance their social inclusion and
their involvement in the most diverse social interactions
d) it is reasonable to assume that the acquisition of social skills will also depend on
the child's own cognitive development, as an example of the development of
language skills

5. “Social stories” are used with children with autism, because…
a) despite the difficulties they have with "social communication" and "social
interaction", childminders can use these types of stories in order to facilitate the
understanding of children with autism of what they may encounter in the most
varied situations of social interaction
b) telling children this kind of stories we will be capturing their attention and taking them to
learn to read and write
c) they aim to inform the child of the situations of social interaction that they will face. Since
Leo Kanner, in 1943, it has been found that children with autism find it difficult to accept
changes in their environment, even more subtle ones. For this reason, the writing of “social
history” follows a very precise protocol, using various types of phrases, which adequately
influence children
d) children with autism have “restricted and repetitive patterns of behavior, interests or
activities” (DSM-5). Thus, they have a great memory, as they are capable of memorizing
even entire books. Thus, the method of “social stories”, developed by Carol Gray, aims to
help the child to structure his thinking, using a series of phrases

6. People with autism are known to have some difficulties in the way they deal with their
emotions, so childminders when addressing this issue of emotions with children with
autism will have to take into account…
a) that are the childminders themselves are often the source of crises
b) the treatments used for the child to be able to control himself on an emotional level;
therefore, with the agreement of the parents, the childminders will have the responsibility
to record the emotions on the sheet and indicate the medications used
c) we use emotions to communicate; however, they vary throughout the day and it
is not always easy for children with autism to notice these variations. In fact, in
terms of emotional expression and recognition, children with autism have more
difficulties than neurotypic ones
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d) that everything that childminders do with children, in order to help them understand their
emotions and those of others, should be recorded on a specific sheet

7. In fact, children, in general, can play and play alone, but a large part of games are
carried out and learned in groups, requiring, at the outset, good communication skills
or their further development, so that childminders ...
a) they are hired, in the case of children with autism, to help them develop their “social
communication” skills, because children with autism do not know how to play
b) should seek to develop strategies that allow the involvement of children with autism in
group activities
c) dialoguing with parents, they will be able to agree on the games that, on the one
hand, children with autism will learn and the games in which, on the other, they
will be involved
d) will have to prepare children with autism first to learn the rules of games and play before
they can perform them in a group with their peers

8. “Social communication” and “social interaction”, in which children with autism have
significant deficits, occur in society and are framed by some rules, which allow us to
regulate our interactions in general, so that childminders will have to keep in mind
that when providing care to children with autism there will also be mechanisms for
regulating interaction, which…
a) should try to face the “failure to initiate or respond to social interactions”, common in
people with autism
b) they must be recorded carefully in the communication diary, so that the multidisciplinary
teams that accompany them have elements to adjust the early intervention plans
c) will aim to make the rules of social coexistence explicit for children
d) will start to be established from the first contacts with the children and with the
parents. In this regard, from the outset, childminders should be aware that
children with autism, as a general rule, have or may have many difficulties with
the changes that occur in their environment

9. Childminders will have to choose carefully the most appropriate games for each child
with autism, taking into account their needs and interests, but also their levels of
socialization, as, as highlighted in the DSM-5, children with autism manifest
“persistent deficits in social communication and social interaction”, so…
a) they will never be able to learn anything autonomously
b) despite communication and interaction problems, children with autism successfully
compensate for these deficits with their great aptitude for symbolic games and imaginative
games
c) childminders should be aware of the level of socialization required by each of the games
d) childminders should start by observing children with autism, trying to discern
what their interests are, before proceeding to choose games and games
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10. The childminders, when trained in autism, will be better prepared to play an
important role with children with autism, especially in terms of the development of
their social skills, thus complementing ...
a) parents' work. In fact, the Curriculum Vitae (CV) of the childminders, when they intend to
take care of children with autism, may be enriched with training on autism
b) the role of parents who, as has been advocated by experts, need the help of “nannies” so
that children with autism are able to learn
c) the role of parents in preparing children with autism, with more autonomy, to enter school
d) the work done by the parents since, as we know, childminders will be one of the
people who, outside the family nucleus, will spend the longest time with children
with autism
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4 – Satisfaction with training assessment
Trainers and learners' satisfaction questionnaire – example for the module 1.

A) LIST OF QUESTIONS
1. Has the training fulfilled the aims described in the Training Plan for this module?
2. Do you have any experience as a childminder?
3. Do you think the time for the training session has been sufficient?
4. Do you think the time for each section has been sufficient?
5. The time for the first section has been sufficient?
6. The time for the second section has been sufficient?
7. The time for the third section has been sufficient?
8. Do you think the contents have been clearly explained in this session?
9. The contents of the first section have been clearly explained?
10. The contents of the second section have been clearly explained?
11. The contents of the third section have been clearly explained?
12. Do you think the contents of this training session have been relevant?
13. The contents of the first section have been relevant?
14. The contents of the second section have been relevant?
15. The contents of the third section have been relevant?
16. Do you think the activities of this training session have been relevant?
17. The first activity has been relevant?
18. The second activity has been relevant?
19. The third activity has been relevant?
20. The fourth activity has been relevant?
21. The fifth activity has been relevant?
22. As regards your general impression about the training, are you…?
23. Would you like to suggest any modification for the next training sessions?
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B) ChildIN’s Training Survey
Date: ______________ Are you a trainer or a learner? ______________
Please answer to the following questions:
1. Has the training fulfilled the aims described in the Training Plan for this module?
Yes

No

Partially

2. Do you think the time for the training session has been sufficient?
Yes

Yes, almost for all Not for all the
the sessions
sessions

No

3. Do you think the time for each section has been sufficient?
Yes

Yes, almost for all Not for all the
the sessions
sessions

No

4. The time for the first section has been sufficient?
Yes

No

Partially

5. The time for the second section has been sufficient?
Yes

No

Partially

6. The time for the third section has been sufficient?
Yes

No

Partially

7. Do you think the contents have been clearly explained in this session?
Yes

Yes, almost for all Not for all the
the sessions
sessions

No

8. The contents of the first section have been clearly explained?
Yes

No

Partially

9. The contents of the second section have been clearly explained?
Yes

No

Partially
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10. The contents of the third section have been clearly explained?
Yes

No

Partially

11, Do you think the contents of this training session have been relevant?
Yes

Yes, almost for all Not for all the
the section
sections

No

12. The contents of the first section have been relevant?
Yes

No

Partially

13. The contents of the second section have been relevant?
Yes

No

Partially

14. The contents of the third section have been relevant?
Yes

No

Partially

15. Do you think the activities of this training session have been relevant?
Yes

Yes, almost for all Not for all the
the section
sections

No

15.1. The first activity has been relevant?
Yes

No

Partially

15.2. The second activity has been relevant?
Yes

No

Partially

15.3. The third activity has been relevant?
Yes

No

Partially

15.4. The fourth activity has been relevant?
Yes

No

Partially
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15.5. The fifth activity has been relevant?
Yes

No

Partially

16. As regards your general impression about the training, are you…?
very
dissatisfied

dissatisfied

neither
satisfied

satisfied

very satisfied

nor dissatisfied

17. Would you like to suggest any modification for the next training sessions?
Please give your suggestions...

Thank you for your opinion!
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Summary
The Presentation Repository is a part of a Training Kit regarding to the training course of the
ChildIN project, namely about "special care and interaction with children and young people
with autism".
This repository is made up of five sets of slides, each one referring to one of the themes /
chapters foreseen in the Training Manual.
Explanatory lesson scripts are also part of this Presentation Repository in order to be
understandable what is intended with the slides as learning material.
The Repository of Presentations was elaborated from the Training Manual and represents a
way to present their content in a structured way, in support of a face-to-face presentation by
a trainer or in the production of video-lessons for use in e-learning training courses.
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MODULE 1 – Organizing a discovery interview with the parents of
a children with autism
1.1 The script for the Module 1
LESSON PLAN 1 – 5 HOURS

TIME

TOTAL

1

PRESENTATION OF THE COURSE (OF THE TWO BLOCS):
A) Communicating with parents and professionals in charge of a child with
autism; B) Communicating to interact with a child with autism.

30 M

30 M

2

DIAGNOSTIC EVALUATION OF THE TRAINEES

15 M

45 M

3

PRE-QUESTIONNAIRE (RESPONSIBILITY AND AUTONOMY)

15 M

1H

4

PAUSE 1

10 M

1 H 10

5

PRESENTATION OF THE MODULE 1

10 M

1 H 20

6

SECTION 1.1 – The importance of gathering information about the
child (p. 1)

15 M

1 H 35

7

ACTIVITY 1: Watching a video relating the story of parents of a child with
autism

30 M

2 H 05

8

PAUSE 2

10 M

2 H 15

9

SECTION 1.2 – The educational methods used with the child with
autism (pp. 1-2)

20 M

2 H 35

10

ACTIVITY 2: Presentation of educational methods used with children with
autism

30 M

3 H 05

11 SECTION 1.3 – Preparation and conduction of the discovery
interview (pp. 2-4)

30 M

3 H 35

12

PAUSE 3

10 M

3 H 45

13

ACTIVITY 3: Role playing to imagining a child with autism or their parents

20 M

4 H 05

14

ACTIVITY 4: Elaborate a questionnaire to interview the parents of a child
with autism

30 M

4 H 35

15

ACTIVITY 5: Writing a CV stating the training related to autism

25 M

5 H 00

UNIT DESCRIPTION
MODULE 1: Organising a discovery interview with the parents of the child with autism
BLOCK (A): Communicating with parents and professionals in charge of a child with autism
The discovery interview will help gather information about the child and parents’
expectations. The childminder will have to organize one or several meetings with the parents
and the child depending on the information needed on the child and her/his close
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environment. Such information will make up the resources for the care service to be
provided. This discovery talk will also lay the foundations for a trust-based relationship
between the parents and the childminder.

SECTIONS
1.1 – The importance of gathering information about the child
1.2 – The educational methods used with the child with autism
1.3 – Preparation and conduction of the discovery interview

LEARNING OUTCOMES
After completion of the training the childminder will be able to:
- Define before the interview with parents the list of questions to ask on: family context,
child’s environment (participants), manifestations of autistic disorders (language, social
interactions, hygiene, food, sleep, activities), sensory condition (needs and disorders),
associated disorders if applicable, rituals implemented by parents, things which can help
calm the child during crises, type of reinforcers.
- Reformulate during the interview important points including the ones concerning
manifestations of disorders as well as the techniques and rituals implemented.
- Explain during the interview own motivations to take care of a child with autism.
- Promote and highlight the training and career path most appropriate for children with
autism during the interview.

SECTION 1.1 – The importance of gathering information about the child (p. 1)

AIMS: prepare the first contact with the parents

INTERVIEW
•

to get information about the child

•

to know the expectations of the parents about the care

•

to gather information about the environment of the child

Celebrating the contract between the childminder and the parents
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IMAGES
EXAMPLES OF CONTRACTS

WHO ARE THE PROFESSIONALS DEALING WITH CHILDREN WITH AUTISM IN EACH COUNTRY?
•

If the child is accompanied by other professionals (e.g., psychologists, social
assistants, educators, etc.), the childminder, in accordance with the parents, could
get more information from them.

INTERVIEWS IN ANNEX

EXAMPLES OF INTERVIEWS (OR NEWS)

ACTIVITY 1: Watching a video relating the story of parents of a child with autism
Activity description 1: the learners could watch videos of parents relating how they get
informed about the autism and how they react to the condition. Then, the learners would be
asked to write down some questions to get more information from the parents. The same
activity could be performed with the professionals who take care of the child (e.g.,
psychologists, social assistants, educators, etc.).

SECTION 1.2 – The educational methods used with the child with autism (pp. 1-2)

There are many educational methods related to autism
•

these methods were effective with autistic children

•

all of them require specialized training (HYPERLINKS)

1) The "Applied behavior analysis" (ABA) (Wikipedia:
https://en.wikipedia.org/wiki/Applied_behavior_analysis) [EN; FR; PL; PT]
2) The "Treatment and Education of Autistic and Related Communications Handicapped
Children" (TEACCH) (Wikipedia:
https://en.wikipedia.org/wiki/Treatment_and_Education_of_Autistic_and_Related_Communica
tion_Handicapped_Children) [EN; FR; PL] [CREATE ARTICLE IN PT]
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3) The "Early Start Denver Model" (ESDM) (Wikipedia’s in French “Programme
developmental de Denver”: https://fr.wikipedia.org/wiki/Programme_d
%C3%A9veloppemental_de_Denver) [THERE IS NOT AN ARTICLE IN ENGLISH ABOUT THIS
METHOD]
4) The "Low arousal Approach Method" (Wikipedia’s “Low arousal
https://en.wikipedia.org/wiki/Low_arousal_approach) [ONLY IN ENGLISH]

approach”:

Further reading: “Autism therapies” (https://en.wikipedia.org/wiki/Autism_therapies) [EN;
FR; PL; PT]

ONE SLIDE FOR EACH METHOD
•

1) The "Applied behaviour analysis" (ABA) is a method (or an approach) based in
scientific data and in the application of the behaviourial analysis in order to change
behaviours;

•

2) The "Treatment and Education of Autistic and Related Communications
Handicapped Children" (TEACCH) is a teaching method to be used in a structured
environment, based in the definition of a timetable, ways of working and routines with
visual supports;

•

3) The "Early Start Denver Model" (ESDM) is a method of behavioural therapy with
children between the 12 and 48 months based upon ABA, where the parents and
therapists play with the children in order to set up amusing and positive relations;

•

4) The "Low arousal Approach Method" is a method designed to avoid crisis situations
by adopting particular behaviours when facing people that could easily have one, as it
is the case of some children with autism, in order to manage their behavior and avoid
aggressive and challenged situations.

ACTIVITY 2: Presentation of educational methods used with children with autism
Activity description: search on the Internet information about this methods and present
them to the class. This will be an opportunity to discuss on the reliability of the information
found on the Internet. This activity could also be performed with information given by the
trainers or by searching information on the "resources database" of the ChildIN project.
LIST OF RELIABLE RESOURCES IN THE DATABASE CONCERNING THESE METHODS
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SECTION 1.3 – Preparation and conduction of the discovery interview (pp. 2-4)

REFORMULATE THE QUESTIONS DURING THE INTERVIEW:
•

reformulate the questions in a real context of interviewing
◦

•

ask the parents to clarify all the points

adapting the questions according to the parents’ remarks
◦

pay attention to the parents

◦

get information about the child

◦

take notes about the care to be provided

THIS IS IMPORTANT WHEN DECIDING WHAT SHOULD BE ASKED
•

have the right skills to establish and develop a interpersonal relationships

•

be emphatic in order to to understand the child with autism and the parents
◦

have the capacity to place herself/himself in the position of the child with autism
or of their parents

ACTIVITY 3: Role playing to imagining a child with autism or their parent
Activity description: propose an exercise of role playing where the learners will be asked
to feel as a child with autism or her/his parents. At the same time, they could invert their
roles, i mean that they could act as a childminder and then as a child with autism or their
parents.

A SET OF QUESTIONS TO BE ASKED DURING THE INTERVIEW WITH THE PARENTS
•

about the environment of the child

•

about her/his manifestations and symptomatology

•

about her/his sensory conditions (see the table)

IMAGE WITH THE TABLE
TABLE 1 – WRITE DOWN A LIST OF QUESTIONS TO GET INFORMATION ABOUT THE CHILD'S
ENVIRONMENT
This table could be given to the learners and discussed in the classroom.
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AFTER THE PREPARATION OF THE QUESTIONS
•

contact the parents

•

collect information
◦

about the child in general

◦

about the child’s environment

THIS IS A MODEL FOR AN INTERVIEW WITH ALL THE PARENTS
•

adapt the questionnaire according to the previous knowledge
◦

about the parents (what kind of knowledge do I have about?)

◦

about the child (what kind of knowledge do I have about?)

◦

about the child’s environment (what kind of knowledge do I have about?)

ACTIVITY 4: Elaborate a questionnaire to interview the parents of a child with autism
Activity description: elaborate a questionnaire to get acknowledge of the child, and of
their parents and family.

THE INTERVIEW IS A PROCESS
•

•

the questions will be chosen according
◦

to the situation (should be adapted to the situation)

◦

to the parents’ remarks (in order to create a relationship of trust)

the list of questions is not rigid

TRAIN DIFFERENT WAYS OF ASKING
•

during the interview (before the recruitment)

•

during the care provision (after the recruitment)

REFORMULATE SOME OF THE QUESTIONS DURING THE INTERVIEW
•

to better know the necessities of the child

•

to agree with the parents the care to be provided in a detailed way
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TRY TO ESTABLISH A “GOOD” COMMUNICATION MODEL WITH THE PARENTS
•

to be followed after the recruitment of the childminder

•

tell the parents all the things happened whit their child

IMPORTANT: Taking care of a child with autism is an activity that requires a good
communication relationship.

PARTICULARITIES OF TAKING CARE OF A CHILD WITH AUTISM
•

the manifestations of the child’s symptomatology (must be very clear to the
childminder)
◦

•

the way to proceed in a crisis of the child

the methods to be used in different situations
◦

get information about the methods used by the parents in different situations

THE MOTIVATIONS TO TAKE CARE OF CHILDREN WITH AUTISM
•

childminders should communicate to the parents her/his motivations

•

explain why they have knowledge to take care of this kind of children

•

explain their motivations to take care of that child in particular

THIS IS SOMETHING LIKE
•

presenting her/his Curriculum Vitae

•

with a covering letter (see the attached table).

IMAGE WITH THE TABLE
TABLE 2 – WRITE DOWN THE CV AND ADAPT IT TO STATE THAT YOU ARE ABLE TO TAKE
CARE OF CHILDREN WITH AUTISM
IMAGES WITH EXAMPLES OF CV
IMAGES WITH EXAMPLES OF COVERING LETTERS
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ACTIVITY 5: Writing a CV stating the training related to autism
Activity description: writing a Curriculum Vitae with her/his training related to children
with autism. Then, prepare a covering letter stating her/his motivations to take care of this
particular kind of children. The childminder should try to envisage what it is important to
state according to the parents standpoint.

CHILDMINDERS SHOULD BE ABLE TO
•

to reply to the questions and doubts of the parents (the future employers)

•

explain why is she/he motivated to take care of children with autism

THINGS TO DO BEFORE THE INTERVIEW
•

list the motivations

•

explain and justify the motivations

ESTABLISH A TRUST RELATIONSHIP
•

After all, to establish a trust relationship with the parents, it is important to tell them
why we are motivated to work with this kind of children, who are so particular.

WHAT SHOULD BE COMMUNICATE TO THE PARENTS
•

the qualifications and the working experience

•

give account of the experience in taking care of children with autism

•

try to match the expectations of the future employers

DURING AND AFTER THE FIRST INTERVIEW
•

•

some of the questions could be used
◦

to clarify what is demanded

◦

highlighting some aspects

◦

reformulating others

identify with the parents
◦

which are theirs demands

◦

which are theirs expectations
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AFTER THE INTERVIEW
•

the childminder would be prepared to reflect in her/his motivations

•

FOR EXAMPLE: motivation to make the child more autonomous
◦

by learning her/his basic day-to-day tasks (see module 4)

◦

by learning how to interact with other people (see module 5)

TAKING INTO ACCOUNT
•

the results of the interview

•

the child's characteristics

•

the parents' expectations

1.2 The presentations for the Module 1
(ANNEX I or click here)
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Tables and figures - Module 1
Table 1 – Write down a list of questions to get information about the
child's environment
QUESTIONS ABOUT THE CHILD'S ENVIRONMENT1
1. family context

Fill-in according to a case study

2. child’s environment (participants)
3. rituals implemented by parents
QUESTIONS ABOUT THE MANIFESTATIONS OF THE SYMPTOMATOLOGY RELATED TO
CHILDREN WITH AUTISM (MANIFESTATIONS OF AUTISTIC DISORDERS)
1. Language

Fill-in according to a case study

2. social interactions Fill-in according to
a case study
3. hygiene

Fill-in according to a case study

4. food
5. sleep
6. activities
7. associated disorders if applicable
(comorbidities)

Fill-in according to a case study

QUESTIONS ABOUT THE SENSORY CONDITIONS OF THE CHILD
1. Needs

Fill-in according to a case study

2. characteristics of the child (disorders)
3. things which can help calm the child

Fill-in according to a case study

4. during crises type of reinforcers

1

The questions in the Competence Framework: "family context, child’s environment
(participants), manifestations of autistic disorders (language, social interactions, hygiene,
food, sleep, activities), sensory condition (needs and disorders), associated disorders if
applicable, rituals implemented by parents, things which can help calm the child during
crises, type of reinforcers".
ChildIN project

Date of Issue: 20/01/2020

Intellectual output 4 - Guidelines and Training Kit (Presentation Repository)

Page 18 of 102

Table 2 – Write the CV and adapt it to state that you are able to take care
of children with autism
PRESENTATION OF THE CHILDMINDER'S CURRICULUM VITAE STATING HER/HIS
KNOWLEDGE TO TAKE OF CHILDREN WITH AUTISM
Knowledge of the educational methods
related to children with autism

KNOWLEDGE

Motivations to take care of children with
autism

RESPONSIBILITY AND AUTONOMY

SKILLS

ACTIVITY: WRITING DOWN A CV AND A COVERING LETTER
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Activities – Module 1
ACTIVITY 1: Watching a video relating the story of parents of a child with autism
Activity description: the learners could watch videos of parents relating how they get
informed about the autism and how they react to the condition. Then, the learners would be
asked to write down some questions to get more information from the parents. The same
activity could be performed with the professionals who take care of the child (e.g.,
psychologists, social assistants, educators, etc.).

ACTIVITY 2: Presentation of educational methods used with children with autism
Activity description: search on the Internet information about this methods and present them
to the class. This will be an opportunity to discuss on the reliability of the information found
on the Internet. This activity could also be performed with information given by the trainers
or by searching information on the "resources database" of the ChildIN project.

ACTIVITY 3: Role playing to imagining a child with autism or their parent
Activity description: propose an exercise of role playing where the learners will be asked to
feel as a child with autism or her/his parents. At the same time, they could invert their roles,
i mean that they could act as a childminder and then as a child with autism or their parents.

ACTIVITY 4: Elaborate a questionnaire to interview the parents of a child with
autism
Activity description: elaborate a questionnaire to get acknowledge of the child, and of their
parents and family.

ACTIVITY 5: Writing a CV stating the training related to autism
Activity description: writing a Curriculum Vitae with her/his training related to children with
autism. Then, prepare a covering letter stating her/his motivations to take care of this
particular kind of children. The childminder should try to envisage what it is important to
state according to the parents standpoint.
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MODULE 2 – Discussing about care and development of a children
with autism
2.1 The script for the Module 2
LESSON PLAN 2 – 5 HOURS

TIME

TOTAL

1

PRESENTATION OF THE MODULE 2

10 M

10 M

2

2.1 – The specificities of the child with autism (pp. 1-4)

20 M

30 M

3

ACTIVITY 1: Presentation of the criteria “A” and “B” of the DSM 5

15 M

45 M

4

ACTIVITY 2: Comparing the development of a child with autism with a
neurotypical child

10 M

55 M

5

ACTIVITY 3: The different levels of severity in autistic people

20 M

1 H 15

6

PAUSE 1

10 M

1 H 25

7

ACTIVITY 4: The organisation of the local support for children with autism

20 M

1 H 45

8

ACTIVITY 5: Discussion on the questions of a screener as M-CHAT

20 M

2 H 05

9

2.2 – Developing the communication with the parents and the
medico-social teams (pp. 4-5)

20 M

2 H 25

10

PAUSE 2

10 M

2 H 35

11

ACTIVITY 6: The official support plans provided to children with autism

20 M

2 H 55

12

2.3 – Preparation and elaboration of the communication book
(logbook) (pp. 6-7)

20 M

3 H 15

13

PAUSE 3

10 M

3 H 25

14

ACTIVITY 7: The usage of the communication diary

30 M

3 H 55

15

ACTIVITY 8: The sheet for register the crises of the child

30 M

4 H 25

16

ACTIVITY 9: How to note the difficulties and their overcome

20 M

4 H 45

17

RECAP OF THE FIRST BLOC (THE TWO FIRST MODULES)

15 M

5 H 00

UNIT DESCRIPTION
MODULE 2: Discussion on care and the development of a child with autism possibly with
parents and medico-social teams
BLOCK (A): Communicating with parents and professionals in charge of a child with autism
Discussions with parents and medico-social teams are important to tailor activities and
communicate on the child’s failures and achievements. As an early childhood professional, it
is important to find your place while respecting the limits of the type of care provided.
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SECTIONS

2.1 – The specificities of the child with autism (pp. 1-4)
2.2 – Developing the communication with the parents and the medico-social teams (pp. 4-5)
2.3 – Preparation and elaboration of the communication book (logbook) (pp. 6-7)

LEARNING OUTCOMES

After completion of the training the childminder will be able to:
- Together with parents, define the best way to establish a relationship with the child.
- Create a communication journal.
- Complete the individualised project set up by health professionals.
- Together with the parents, set the learning objectives to achieve with the child.
- Define together which methods and tools will have to be used for the childcare.
- Organise discussions with parents and/or medico-social teams.
- Together with the parents, define a relevant approach in the event of a crisis/problem
behaviour of the child with autism.
- Regularly inform the parents about crisis/problem behaviours and the child’s achievements.

SECTION 2.1 – The specificities of the child with autism (pp. 1-4)

•

A) presentation of the main characteristics of autism

•

B) presentation of the diagnostic criteria of autism

WHAT IS AUTISM...
•

Autism was first described by Leo Kanner in 1943.

•

Autism is one of the "Pervasive Developmental Disorders" (PDD), and it could be
identified in babies, but it is usually become more visible between two and five years
old.
◦

2 to 5 years old
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SPEAKER NOTE: “Pervasive Developmental Disorder (Not Otherwise Specified) is a form of
autism. It is also known as PDD(NOS) or atypical autism. [§] PDD(NOS) is used to describe
people who don't fit neatly into one of the specific kinds of autism, such as autistic disorder,
Asperger syndrome or childhood disintegrative disorder. [§] The fifth edition of the
Diagnostic and Statistical Manual of Mental Disorders, published in 2013, eliminates
PDD(NOS) as a formal diagnosis by dissolving it and other subtypes of autism into one
diagnosis called autism spectrum disorder. [§] The 11th edition of the International
Classification of Diseases and Related Health Problems, which is due for publication in 2019,
is likely to eliminate PDD(NOS) as a formal diagnosis by dissolving it and other subtypes of
autism into one diagnosis called autism spectrum disorder. [§] The 10th edition of the
International Classification of Diseases and Related Health Problems, published in 2010,
states that 'atypical autism' is [§] 'A type of pervasive developmental disorder that differs
from childhood autism either in age of onset or in failing to fulfil all three sets of diagnostic
criteria. This subcategory should be used when there is abnormal and impaired
development that is present only after age three years, and a lack of sufficient
demonstrable abnormalities in one or two of the three areas of psychopathology required
for the diagnosis of autism (namely, reciprocal social interactions, communication, and
restricted, stereotyped, repetitive behaviour) in spite of characteristic abnormalities in the
other area(s). Atypical autism arises most often in profoundly retarded individuals and in
individuals with a severe specific developmental disorder of receptive language (see
‘Pervasive
Developmental
Disorder
(Not
Otherwise
Specified)’:
http://www.researchautism.net/autism/types-of-autism/pervasive-developmental-disordernot-otherwise-specified).'”

MODIFIED CHECKLIST FOR AUTISM IN TODDLERS (M-CHAT)
•

this test is a copyrighted instrument
◦

•

Diana Robins, Deborah Fein, & Marianne Barton, 1999

this is a SCREENING with 23 questions
◦

1. Does your child enjoy being swung, bounced on your knee, etc.?

◦

2. Does your child take an interest in other children?

◦

3. Does your child like climbing on things, such as up stairs?

◦

4. Does your child enjoy playing peek-a-boo/hide-and-seek?

◦

5. Does your child ever pretend, for example, to talk on the phone or take care of
a doll or pretend other things?

◦

6. Does your child ever use his/her index finger to point, to ask for something?

◦

7. Does your child ever use his/her index finger to point, to indicate interest in
something?

◦

8. Can your child play properly with small toys (e.g. cars or blocks) without just
mouthing, fiddling, or dropping them?

ChildIN project

Date of Issue: 20/01/2020

Intellectual output 4 - Guidelines and Training Kit (Presentation Repository)

Page 23 of 102

•

◦

9. Does your child ever bring objects over to you (parent) to show you something?

◦

10. Does your child look you in the eye for more than a second or two?

◦

11. Does your child ever seem oversensitive to noise? (e.g., plugging ears)

◦

12. Does your child smile in response to your face or your smile?

◦

13. Does your child imitate you? (e.g., you make a face-will your child imitate it?)

◦

14. Does your child respond to his/her name when you call?

◦

15. If you point at a toy across the room, does your child look at it?

◦

16. Does your child walk?

◦

17. Does your child look at things you are looking at?

◦

18. Does your child make unusual finger movements near his/her face?

◦

19. Does your child try to attract your attention to his/her own activity?

◦

20. Have you ever wondered if your child is deaf?

◦

21. Does your child understand what people say?

◦

22. Does your child sometimes stare at nothing or wander with no purpose?

◦

23. Does your child look at your face to check your reaction when faced with
something unfamiliar?

AND a follow-up interview

IMAGE
Presentation of the "Modified Checklist for Autism in Toddlers", that is a test with 23
questions and give a quickly overview of what we can consider as some of the main
characteristics of autism

SPEAKER NOTE: “The M-CHAT is validated for screening toddlers between 16 and 30 months
of age, to assess risk for autism spectrum disorders (ASD). The M-CHAT can be
administered and scored as part of a well-child check-up, and also can be used by
specialists or other professionals to assess risk for ASD. The primary goal of the M-CHAT
was to maximize sensitivity, meaning to detect as many cases of ASD as possible.
Therefore, there is a high false positive rate, meaning that not all children who score at risk
for ASD will be diagnosed with ASD. To address this, we have developed a structured followup interview for use in conjunction with the M-CHAT; it is available at the two websites listed
above. Users should be aware that even with the follow-up questions, a significant number
of the children who fail the M-CHAT will not be diagnosed with an ASD; however, these
children are at risk for other developmental disorders or delays, and therefore, evaluation is
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warranted for any child who fails the screening (see ‘Instructions and Permissions for Use of
the M-CHAT’: https://mchatscreen.com/m-chat/); see ‘O que é a escala M-CHAT?’:
https://autismoerealidade.org.br/2019/05/08/o-que-e-a-escala-m-chat/.”

NEUROTYPICAL CHILDREN AND CHILDREN WITH AUTISM
•

What is understood as the development of neurotypical children?

•

AND the development of children with autism?

RECALL SOME OF THE COGNITIVE DEVELOPMENT THEORIES
•

•

•

FOR EXAMPLE Jean Piaget, who divided development in stages:
◦

1) "Sensorimotor stage", from birth to two years old

◦

2) "Pre-operational stage", from two to seven years old

◦

3) "Concrete operational stage", from seven to eleven years old

◦

4) "Formal operational stage", from eleven to sixteen and onwards

FOR EXAMPLE Lev Vygotsky, who developed the "Social Development Theory", with a
set of concepts really important to understand how could we promote development:
◦

"Zone of Proximal Development"

◦

scaffolding

◦

etc.

comparing the Vygotsky and Piaget’s views

WHAT IS AUTISM...
•

since its identification and description by Leo Kanner, the characterization of autism
has been changing in scientific literature

•

the last description is presented in the fifth and last edition of the "Diagnostic and
Statistical Manual of Mental Disorders" (DSM-5), published by the "American
Psychiatric Association" (APA), in 2013

IN THIS MANUAL WE CAN FIND THE DIAGNOSTIC CRITERIA FOR AUTISM
You can see below the defined criteria as they are presented in the manual, in five points:
•

"A. Persistent deficits in social communication and social interaction across multiple
contexts"
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•

"B. Restricted, repetitive patterns of behavior, interests, or activities"

•

"C. Symptoms must be present in the early developmental period (but may not
become fully manifest until social demands exceed limited capacities or may be
masked by learned strategies in later life)"

•

"D. Symptoms cause clinically significant impairment in social, occupational, or other
important areas of current functioning";

•

"E. These disturbances are not better explained by intellectual disability (intellectual
developmental disorder) or global developmental delay. Intellectual disability and
autism spectrum disorder frequently co-occur; to make comorbid diagnoses of autism
spectrum disorder and intellectual disability, social communication should be below
that expected for general developmental level."

ACTIVITY 1: Presentation of the criteria “A” and “B” of the DSM 5
Activity description: we could divide the learners in up to five groups and present and
discuss examples for the criteria "A" and "B".
("A. Persistent deficits in social communication and social interaction across multiple
contexts"; "B. Restricted, repetitive patterns of behavior, interests, or activities")
SEE TABLE 3: EXAMPLES OF MANIFESTATIONS OF AUTISM FOR THE CRITERIA "A" AND "B"
(PUT AN IMAGE HERE)

AUTISM AS A SPECTRUM
•

children with autism share the same basic characteristics

•

children with autism are different as the colours of a spectrum

ACTIVITY 2: Comparing the development of a child with autism with a neurotypical child
Activity description: compare the development of a neurotypical child with a child with
autism.

THE DIFFERENT LEVELS OF SEVERITY IN AUTISM
•

"Requiring very substantial support” (Level 3)

•

"Requiring substantial support” (Level 2)

•

"Requiring support" (Level 1)
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ACTIVITY 3: The different levels of severity in autistic people
Activity description: describing how to take care of children with autism with different
levels of severity. In pairs try to explain to your partner the level of severity of a child. It
could be a study case or a video. Then, listen to others pairs and discuss with the class
about the care to be provided in such a case.
SEE TABLE 4: SEVERITY LEVELS FOR AUTISM

THE SUPPORT NEEDED BY PEOPLE WITH AUTISM
•

vary according to the severity degree

•

this is a very important point – WHY...

•

BUT children don't have the specific problems associated with adults

THE DIAGNOSTIC OF CHILDREN WITH AUTISM
•

the majority could be diagnosed until three years old (36 months) by specialists

•

BUT the symptomatology could also be identified by other people
◦

as parents (their awareness about autism could help them)

◦

as early educators or carers with training on autism – AS CHILDMINDERS
▪

That's why the ChildIN training could be important for the professionalisation
of childminders and other early childhood educators

WHY IT IS IMPORTANT FOR CHILDMINDERS TO HAVE TRAINING AUTISM?
•

childminders with training on autism, as the ChildIN training
◦

•

could be prepared to identify the first symptoms of autism before parents

THEN they could communicate it to the parents, and in accordance with them
◦

inform the local responsible medical and social teams

THE IMPORTANCE OF AN EARLY DIAGNOSIS AND INTERVENTION
•

for the inclusion of children with autism
◦

•

FOR EXAMPLE by adapting educational methods for example

the importance of having local services to support children with autism (and their
parents)
◦

these services are important to have an early diagnosis
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◦

AND also to provide information about autism

◦

AND to support children in their inclusion

ACTIVITY 4: The organization of the local support for children with autism
Activity description: present to the class how is it organized the local support to children
with autism (how is it organized the support in each country; and how are the parents
organized there).

HOW CAN CHILDMINDERS IDENTIFY THE FIRST SYMPTOMS OF AUTISM?
•

•

they could apply a checklist as the "Modified Checklist for Autism in Toddlers" (MCHAT)
◦

a questionnaire for the "Early Screening of Autism"

◦

applied in toddlers (children between 16 and 30 months old)

recall the 23 questions of the “M-CHAT” screening test
◦

•

critical items (2, 7, 9, 13, 14, 15) (see the Portuguese version of the test)
▪

2. Does your child take an interest in other children?

▪

7. Does your child ever use his/her index finger to point, to indicate interest in
something?

▪

9. Does your child ever bring objects over to you (parent) to show you
something?

▪

13. Does your child imitate you? (e.g., you make a face-will your child imitate
it?)

▪

14. Does your child respond to his/her name when you call?

▪

15. If you point at a toy across the room, does your child look at it?

present the follow-up questions with an example

PUT AN IMAGE OF AN EXAMPLE OF ANOTHER QUESTIONS OF THE FOLLOW-UP

SPEAKER NOTE: This is a quotation of the instructions of the "Modified Checklist for Autism
in Toddlers, Revised, with Follow-Up" (M-CHAT-R/F): "The M-CHAT-R can be administered
and scored as part of a well-child care visit, and also can be used by specialists or other
professionals to assess risk for ASD. The primary goal of the M-CHAT-R is to maximize
sensitivity, meaning to detect as many cases of ASD as possible. Therefore, there is a high
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false positive rate, meaning that not all children who score at risk will be diagnosed with
ASD. To address this, we have developed the Follow-Up questions (M-CHAT-R/F). Users
should be aware that even with the Follow-Up, a significant number of the children who
screen positive on the M-CHAT-R will not be diagnosed with ASD; however, these children
are at high risk for other developmental disorders or delays, and therefore, evaluation is
warranted for any child who screens positive. The M-CHAT-R can be scored in less than two
minutes." For example, you can download a PDF version of the "M-CHAT-R/F" here (see
https://mchatscreen.com/mchat-rf/). Here you can score the "M-CHAT-R/F" (see
https://mchatscreen.com/mchat-rf/scoring/). Please find some "Translations of M-CHAT-R/F"
here (see https://mchatscreen.com/mchat-rf/translations/). To get more information about
this screener see "FAQ/Contact Us" (see this web page: https://mchatscreen.com/contact/).

THE M-CHAT-R PRESENTED BY “AUTISM SPEAKS”
•

this the test with the follow-up questions

•

"The Modified Checklist for Autism in Toddlers, Revised (M-CHAT-R) is a screener that
will ask a series of 20 questions about your child’s behavior. It's intended for toddlers
between 16 and 30 months of age. The results will let you know if a further evaluation
may be needed. You can use the results of the screener to discuss any concerns that
you may have with your child’s healthcare provider (Retrieved from
https://www.autismspeaks.org/screen-your-child; on the 12th November 2019)."

BE AWARE THAT...
•

this is not a definitive tool to identify autism in children (in toddlers)

•

BUT it could be useful in order to get acknowledge and be aware

•

◦

of some of the characteristics of children with autism

◦

or "other developmental disorders or delays”

we could give you another examples of other screening tests

ACTIVITY 5: Discussion on the questions of a screener as M-CHAT
Activity description: in spite of being copyrighted, if we could use the questions of this
screener in the training, it would be important to discuss all the questions in group, or in
small groups. If it would not be possible, we could do it with other instruments not
copyrighted for toddlers.
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SECTION 2.2 – Developing the communication with the parents and the medicosocial teams (pp. 4-5)

THE RELATIONSHIP OF CHILDMINDERS WITH THE PARENTS
•

preparing and making the discovery interview with the parents
◦

•

after the interview they could be hired by the parents
◦

•

get information about the child

get more information about the child

THEN they need to start a relationship with the child

RECAP: During the interview with the parents, she/he has got information about the child and
her/his behaviour, but at this moment she/he will need to establish a relationship with the
child.

THE RELATIONSHIP OF CHILDMINDERS WITH THE MONITORING TEAMS, WHEN THE CHILD
HAS BEEN DIAGNOSED WITH AUTISM
•

childminders could play an important role in the development of children with autism

•

they cannot act without knowing what have been set up by the monitoring teams of
the child

•

THEREFORE, their actions are not fully autonomous

WHAT IS A MONITORING TEAM...
•

it is composed by medical and social workers, and other specialists
◦

•

it is a multidisciplinary team

it is responsible for the design of the care to be provided to a child diagnosed with
autism
◦

it is responsible for the establishing of the intervention plans

WHAT SHOULD DO CHILDMINDERS...
•

pay attention to the parents' recommendations and instructions

•

according to the monitoring teams programmes establish for the child

•

BUT the diagnosis are not provided all over the world
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•

MOREOVER, where it is provided, we can find differences
◦

across countries

◦

within the same country.

THE SITUATION IN PORTUGAL
•

the "Plano Individualizado de Apoio à Família" (PIAF)

•

in English, the "individualised plan of support to families"
◦

the document setting up the educative measures and assessments provided to
families and children under the early intervention framework, at home, the
"creche" (in English, "nursery"), and "jardim-de-infância" (in English,
"kindergarden")

◦

it is part or related to the legal tool designed as "Intervenção Precoce" (IP) (in
English, "early intervention"), structured by territorial levels from the national and
the regional ones, to the level composed by local teams

SPEAKER NOTE: See this quotation in Portuguese: "O plano individualizado de apoio à
família (PIAF) é o documento que estabelece fundamentadamente as respostas educativas
às famílias e criança, assim como formas de avaliação, no âmbito da intervenção precoce
na infância, em contexto de orientação domiciliária, creche e jardim-de-infância (Retrivied
from http://bdjur.almedina.net/item.php?field=item_id&value=1497757)." See also the
""Plano Individual de Intervenção Precoce" (PIIP) (in English, the "individualised plan of early
intervention").

IMPORTANT: we should provide an “overview” of the situation in the country where are we
given the training
FOR EXAMPLE: In France, for example, there are some programmes that provide an
individualised and personalised support to children with autism: the French "projet
personnel individualisé" (in English, the "individualised personal programme" (PIP); and, the
French "projet d'accompagnement personnalisé" (PAP) (in English, the "personalised
support programme").

ACTIVITY 6: The official support plans provided to children with autism
Activity description: the learner could analyse a plan and present it to the class. Given
that the ChildIN is a European project, implemented in France, Poland, and Portugal, the
class could discuss the differences in the support provided in the three countries, as well as
they could try to figure out what would be a better European support for children with
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autism. This could also enhance the training of trainers in the field, promote the European
professionalisation of childminders, and of the care provided to children with autism across
Europe.

COMMUNICATE WITH OTHER PEOPLE INVOLVED IN THE CHILD'S CARE
•

communicate the successes and failures stated in the plans

•

communicate everything related to the child's learnings
◦

to the parents

◦

to the medical and social teams

THE IMPORTANCE OF THE CHILDMINDERS’ COMMUNICATIONS
•

contribution to improve the individualised and personalised plans
◦

set up by the educational and health care professionals

•

the plans can not only be improved

•

BUT ALSO they could be redesigned
◦

in order to achieve the learning goals

A GOOD METHOD TO ACHIEVE THE LEARNING GOALS IS PAIRING
•

occurs when someone is a reinforcer for the child

•

someone who the child finds enjoyable and wants to follow
◦

the use of positive reinforcements in general

◦

see the fourth module about the specificities of learning basic day-today tasks

SECTION 2.3 – Preparation and elaboration of the communication book (logbook)
(pp. 6-7)

WHEN SOMEONE IS DIAGNOSED WITH AUTISM
•

we could constitute a dossier with information
◦

about the child

◦

about the care to be provided
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THE CONSTITUTION OF THE DOSSIER WITH INFORMATION
•

since the beginning of the contract

•

childminders would be able to fill-in a communication journal (or a communication
logbook)

•

where childminders with the authorisation of the parents could register information

•

everything that happened during the time they have been taking care of the child

THE SPECIFICITIES OF THE CRISES OF CHILDREN WITH AUTISM
•

not all have the same problem or difficulties, or problems of behaviour

•

as we have said above, autism is a spectrum

•

BUT we should pay attention to behaviour problems and crises
◦

THEREFORE, it would be important to register each crisis and how they were
managed

◦

in the communication logbook

◦

or in a crisis register sheet

ACTIVITY 7: The usage of the communication diary
Activity description: give an example of a communication diary, and carry out some
exercises to clarify how it would be filled-in. One of the things to be registered will be the
achievements and difficulties of the child in her/his learning process. This communication
could be also used to register crises, so it could be organised an activity to fill-in the
logbook with it. See "Livros de ligação diários" (pp. 45-46), in "Dia a dia de uma criança com
perturbação do espectro autista em contexto escolar e familiar –Estudo de caso", by Maria
Vasconcelos (2011).

WHY IT IS IMPORTANT TO HAVE A COMMUNICATION BOOK…
•

childminders provide care, BUT ALSO EDUCATION
◦

they could complement the work of other professionals involved

•

write down the targets of the educational support provided to children with autism

•

in order to be aware of their achievements and difficulties
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REGISTER THE ACHIEVEMENTS AND DIFFICULTIES OF THE CHILDREN
•

communicate the achievements and difficulties to the parents

•

register everything in the communication book (see the activity below)
◦

BUT ONLY if the parents find it relevant and appropriated

THE PURPOSES OF THE COMMUNICATION BOOK
•

establish a good relationship with the parents
◦

•

•

they could be relied and trustful in the progresses of their children

adjust with the parents the educational methods and the care provided
◦

the methods and tools used in the learning activities

◦

the care provided with the consent and approval of the parents

childminders should agree with the parents about the things to register

IMAGES WITH EXAMPLES OF COMMUNICATION BOOKS

TO REMEMBER
•

•

the communication journal is a good tool
◦

to establish, develop and improve the communication channels

◦

between the childminder and the parents

the journal would contain all the essential elements observed in the child
◦

evidence to establish and develop a trustful relationship with the parents

HOW TO REGISTER CRISES IN THE COMMUNICATION LOGBOOK...
•

crises are an important aspect to take into account when dealing with children with
autism

•

WE SHOULD proceed step by step:
◦

1) describe the context of the crisis

◦

2) describe the triggers or signs manifested before the crisis

◦

3) present the techniques and tools used to help the child copying or overcoming
the crisis
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DIFFERENT TYPES OF CHILDREN
•

children with very sharp crises

•

children with none or very few crises

HOW CAN WE REGISTER A CRISIS…
•

•

•

it is not easy to register crises when we are taking care of the child
◦

observe the child’s response or behaviour during the crisis

◦

try to identify the causes of the crisis

◦

try to find other less common or strange behaviours

childminders should bear in mind what have been agreed with the parents
◦

see the discovery interview in the first module

◦

see the information about crisis provided by the parents

knowing how to deal with crisis will be important for the provision of a better support
◦

we can fill-in a sheet to register each crisis (see the table 5)

IMAGE
TABLE 5: SHEET FOR REGISTER THE CRISES OF THE CHILD

ACTIVITY 8: The sheet for register the crises of the child
Activity description: the childminders would be asked to register a crisis in the specific
sheet for the purpose. The crisis could be identified in a written or video case study
presented or suggested by the trainers.

WHO CAN HELP CHILDMINDERS WITH THE SHEET FOR REGISTER THE CRISES
•

the parents and other professionals supporting the child
◦

could make the register or help the childminder

◦

it is an issue to be accorded with the parents

◦

AND when applicable with the support of specialised teams
▪

•

taking into account the severity level of the child

ALWAYS taking into account the notes taken or the information provided by the
childminder
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REMEMBER SOMETHING IMPORTANT TO BE REGISTER
•

childminders are supporting children in their learning process
◦

•

registering their achievements and their difficulties

BUT ALWAYS highlighting the good things achieved by the child
◦

childminding is a very important professional occupation supporting the children's
development

◦

if we register a difficulty is because we want to overcome it
▪

this is the role of the childminder

▪

BUT previously agreed with the parents
•

see the discovery interview in the first module

ACTIVITY 9: How to note the difficulties and their overcome
Activity description: it could be presented to childminders some common difficulties of
children with autism. Then, she/he would be asked to note each one in the communication
book (logbook). After the registration, she/he would be asked to communicate its overcome
to the parents and write down how it occurred.

2.2 The presentations for the Module 2
(ANNEX II or click here)
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Tables and figures - Module 2
Table 3 – Examples of manifestations of autism for the criteria "A" and "B" 2
CRITERION A. "Persistent deficits in social communication and social interaction
across multiple contexts, as manifested by the following, currently or by history
(examples are illustrative, not exhaustive, see text)"
EXAMPLES
"1. Deficits in social-emotional reciprocity, ranging, for example, from abnormal social approach and
failure of normal back-and-forth conversation; to reduced sharing of interests, emotions, or affect; to
failure to initiate or respond to social interactions.
2. Deficits in nonverbal communicative behaviors used for social interaction, ranging, for example, from
poorly integrated verbal and nonverbal communication; to abnormalities in eye contact and body
language or deficits in understanding and use of gestures; to a total lack of facial expressions and
nonverbal communication.
3. Deficits in developing, maintaining, and understanding relationships, ranging, for example, from
difficulties adjusting behavior to suit various social contexts; to difficulties in sharing imaginative play or
in making friends; to absence of interest in peers.
Specify current severity: Severity is based on social communication impairments and restricted
repetitive patterns of behavior."

CRITERION B. "Restricted, repetitive patterns of behavior, interests, or activities, as
manifested by at least two of the following, currently or by history (examples are
illustrative, not exhaustive; see text)"
EXAMPLES
"1. Stereotyped or repetitive motor movements, use of objects, or speech (e.g., simple motor
stereotypies, lining up toys or flipping objects, echolalia, idiosyncratic phrases).
2. Insistence on sameness, inflexible adherence to routines, or ritualized patterns or verbal nonverbal
behavior (e.g., extreme distress at small changes, difficulties with transitions, rigid thinking patterns,
greeting rituals, need to take same route or eat food every day).
3. Highly restricted, fixated interests that are abnormal in intensity or focus (e.g, strong attachment to or
preoccupation with unusual objects, excessively circumscribed or perseverative interest).
4. Hyper- or hyporeactivity to sensory input or unusual interests in sensory aspects of the environment
(e.g., apparent indifference to pain/temperature, adverse response to specific sounds or textures,
excessive smelling or touching of objects, visual fascination with lights or movement).
Specify current severity: Severity is based on social communication impairments and restricted,
repetitive patterns of behavior."

2

Please see https://www.autismspeaks.org/autism-diagnosis-criteria-dsm5.
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Table 4 – Severity levels for autism3
Severity level
"Requiring very
substantial
support” (Level 3)

Social communication
"Severe deficits in verbal and nonverbal
social communication skills cause severe
impairments in functioning, very limited
initiation of social interactions, and
minimal response to social overtures from
others.
For example, a person with few words of
intelligible speech who rarely initiates
interaction and, when he or she does,
makes unusual approaches to meet needs
only and responds to only very direct social
approaches"

"Requiring
substantial
support” (Level 2)

"Marked deficits in verbal and nonverbal
social communication skills; social
impairments apparent even with supports
in place; limited initiation of social
interactions; and reduced or abnormal
responses to social overtures from others.
For example, a person who speaks simple
sentences, whose interaction is limited to
narrow special interests, and how has
markedly odd nonverbal communication."

"Requiring support” "Without supports in place, deficits in
(Level 1)
social communication cause noticeable
impairments. Difficulty initiating social
interactions, and clear examples of
atypical or unsuccessful response to social
overtures of others. May appear to have
decreased interest in social interactions.
For example, a person who is able to speak
in full sentences and engages in
communication but whose to- and-fro
conversation with others fails, and whose
attempts to make friends are odd and
typically unsuccessful."
3

Restricted, repetitive
behaviors
"Inflexibility of behavior,
extreme difficulty coping
with change, or other
restricted/repetitive
behaviors markedly
interfere with functioning in
all spheres. Great
distress/difficulty changing
focus or action."

"Inflexibility of behavior,
difficulty coping with
change, or other
restricted/repetitive
behaviors appear frequently
enough to be obvious to the
casual observer and
interfere with functioning in
a variety of contexts.
Distress and/or difficulty
changing focus or action."
"Inflexibility of behavior
causes significant
interference with functioning
in one or more contexts.
Difficulty switching between
activities.
Problems of organization
and planning hamper inde"

See "Autism Diagnosis Criteria: DSM-5": https://www.autismspeaks.org/autism-diagnosiscriteria-dsm5.
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Table 5 – Sheet for register the crises of the child
DESCRIPTION OF THE CHILD'S CRISES
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _
TIME: _ _ _ _ _ _ _ _ _ _ _ _ _ _
1) the context of the crisis

2) the triggers or signs manifested
before the crisis

3) the techniques and tools used to
help the child in copying or
overcoming the crisis
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Activities – Module 2
ACTIVITY 1: Presentation of the criteria “A” and “B” of the DSM 5
Activity description: we could divide the learners in up to five groups and present and
discuss examples for the criteria "A" and "B".

ACTIVITY 2: Comparing the development of a child with autism with a neurotypical
child
Activity description: compare the development of a neurotypical child with a child with
autism.

ACTIVITY 3: The different levels of severity in autistic people
Activity description: describing how to take care of children with autism with different levels
of severity. In pairs try to explain to your partner the level of severity of a child. It could be a
study case or a video. Then, listen to others pairs and discuss with the class about the care
to be provided in such a case.

ACTIVITY 4: The organisation of the local support for children with autism
Activity description: present to the class how is it organised the local support to children with
autism (how is it organised the support in each country; and how are the parents organised
there).

ACTIVITY 5: Discussion on the questions of a screener as M-CHAT
Activity description: in spite of being copyrighted, if we could use the questions of this
screener in the training, it would be important to discuss all the questions in group, or in
small groups. If it would not be possible, we could do it with other instruments not
copyrighted for toddlers.

ACTIVITY 6: The official support plans provided to children with autism
Activity description: the learner could analyse a plan and present it to the class. Given that
the ChildIN is a European project, implemented in France, Poland, and Portugal, the class
could discuss the differences in the support provided in the three countries, as well as they
could try to figure out what would be a better European support for children with autism.
This could also enhance the training of trainers in the field, promote the European
professionalisation of childminders, and of the care provided to children with autism across
Europe.

ChildIN project

Date of Issue: 20/01/2020

Intellectual output 4 - Guidelines and Training Kit (Presentation Repository)

Page 40 of 102

ACTIVITY 7: The usage of the communication diary
Activity description: give an example of a communication diary, and carry out some
exercises to clarify how it would be filled-in. One of the things to be registered will be the
achievements and difficulties of the child in her/his learning process. This communication
could be also used to register crises, so it could be organised an activity to fill-in the logbook
with it. See "Livros de ligação diários" (pp. 45-46), in "Dia a dia de uma criança com
perturbação do espectro autista em contexto escolar e familiar –Estudo de caso", by Maria
Vasconcelos (2011).

ACTIVITY 8: The sheet for register the crises of the child
Activity description: the childminders would be asked to register a crisis in the specific sheet
for the purpose. The crisis could be identified in a written or video case study presented or
suggested by the trainers.

ACTIVITY 9: How to note the difficulties and their overcome
Activity description: it could be presented to childminders some common difficulties of
children with autism. Then, she/he would be asked to note each one in the communication
book (logbook). After the registration, she/he would be asked to communicate its overcome
to the parents and write down how it occurred.

ChildIN project

Date of Issue: 20/01/2020

Intellectual output 4 - Guidelines and Training Kit (Presentation Repository)

Page 41 of 102

MODULE 3 – Creating a safe environment for children with autism
3.1 The script for the Module 3
LESSON PLAN 3 – 5 HOURS

TIME

TOTAL

1

PRESENTATION OF THE SECOND BLOC (THE LAST THREE MODULES)

10 M

10 M

2

PRESENTATION OF THE MODULE 3

10 M

20 M

3

3.1 – The specificities of the relationship of the children with
autism with the environment (pp. 1-2)

10 M

30 M

4

ACTIVITY 1: How to organise a room in order to receive a child with
autism

10 M

40 M

5

ACTIVITY 2: How to make suggestions in order to change the child’s
room at the parents’ home

30 M

1 H 10

6

PAUSE 1

10 M

1 H 20

7

3.2 – Characteristics of the room to receive and take care of
children with autism (pp. 2-5)

30 M

2 H 50

8

PAUSE 2

10 M

3 H 00

9

3.3 – Organisation of the environment in order to improve the
communication between childminders and children with autism
(pp. 5-9)

30 M

3 H 30

10

ACTIVITY 3: How to communicate without speaking a single word

10 M

3 H 40

11

ACTIVITY 4: Know how to distinguish different face expressions and how
to communicate with them

10 M

3 H 50

12

PAUSE 3

10 M

4H

13

ACTIVITY 5: How childminders see the space themselves

20 M

4 H 20

14

ACTIVITY 6: How to use the space when communicate with verbal and
non-verbal language

20 M

4 H 40

15

ACTIVITY 7: How children with autism use their five senses to
communicate

20 M

5H

UNIT DESCRIPTION
MODULE 3: Creating a safe environment for children with autism
BLOCK (B): Communicating to interact with a child with autism
A quiet, stable, and regular environment is all the more important for a child with autism.
This is a key element to remember when organising activities and in essential daily action
learning.
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SECTIONS

3.1 – The specificities of the relationship of the children with autism with the environment
(pp. 1-2)
3.2 – Characteristics of the room to receive and take care of children with autism (pp. 2-5)
3.3 – Organisation of the environment in order to improve the communication between
childminders and children with autism (pp. 5-9)

LEARNING OUTCOMES

After completion of the training the childminder will be able to:
- Establish a stable and ritualised environment.
- Limit visual or sound stimulations that would disturb the child or cause anxiety.
- Arrange living areas and related equipment.
- Set up a quiet place where the child can come and be reassured if he/she feels anxious.
- Anticipate and plan potential changes to prepare the child.
- Maintain the rituals established by the parents.
- Help the child visualise her/his day.
- Create a secure relationship by adjusting the communication approach to the child’s
communication needs and cognitive abilities.
- Adjust activities according to the child’s level of autonomy.
- Provide the child with stable spatial and temporal references.

SECTION 3.1 – The specificities of the relationship of the children with autism with
the environment (pp. 1-2)

WHAT CHILDMINDERS NEED TO RECEIVE CHILDREN IN GENERAL?
•

legal requirements to receive children

•

EXPLAIN THE LEGAL REQUIREMENTS IN YOUR COUNTRY
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ACTIVITY 1: Comparing rooms prepared for children with autism with rooms for neurotypical
children [POSSIBILITY OF HAVING TWO ACTIVITIES HERE]
Activity description: the childminder could watch, during the training, some videos of
rooms prepared for children with autism. She/he could also watch some videos of rooms
prepared for neurotypical children. Comparing the two rooms could be a good exercise, in
order to understand what should be changed or adapted in a room to receive children with
autism. This would be also important, because children with autism is a very heterogeneous
condition. So, childminders who take care of them would be flexible when they organise the
environment to receive them. In the same vein, childminders would be also flexible when
she/he will work at the parents' home, in a environment organised to a specific child by her/
his parents. However, even if the parents' choices should be respected, childminders could
make suggestions in order to change some things in the child's room.
ACTIVITY 1: How to organize a room in order to receive a child with autism [SECODE
POSSIBILITY]
Activity description: the childminder could watch, during the training, some videos of
rooms prepared for children with autism. She/he could also watch some videos of rooms
prepared for neurotypical children. Comparing the two rooms could be a good exercise, in
order to understand what should be changed or adapted in a room to receive children with
autism. So, the class could discuss on the organisation of the room in order to receive a
child with autism.
ACTIVITY 2: How to make suggestions in order to change the child’s room at the parents’
home
Activity description: children with autism is a very heterogeneous condition. So,
childminders who take care of them would be flexible when they organise the environment
to receive them. In the same vein, childminders would be also flexible when she/he will
work at the parents' home, in a environment organised to a specific child by her/his
parents. However, even if the parents' choices should be respected, childminders could
make suggestions in order to change some things in the child's room. Discussing on how
can we introduce this topic in a dialogue with the parents is the main goal of this activity.
Then, childminders, in pairs, would try to make suggestions in order to change the room.

WATCH SOME VIDEOS OF ROOMS PREPARED FOR CHILDREN WITH AUTISM

IMAGES (PICTURES) OF ROOMS

THE NEEDS OF CHILDREN WITH AUTISM
•

changes in the environment causes distress

•

preparation of changes
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CHARACTERISTICS OF THE ENVIRONMENT

AN ENVIRONMENT FOR CHILDREN WITH AUTISM SHOULD BE
•

quiet

•

stable

•

regular

HOW TO ORGANISE THE CHILD'S ENVIRONMENT?
•

children with autism have a different perception of space

•

THEN, we as childminders need to be flexible

CHILDREN WITH AUTISM HAVE DIFFICULTIES IN UNDERSTANDING
•

her/his physical environment to learn and play

•

their inter-relational space (see the fifth module)

SECTION 3.2 – Characteristics of the room to receive and take care of children with
autism (pp. 2-5)

•

(1) At the childminders’ home (SEE BELOW)

•

(2) At the parents' home (SEE BELOW)

•

(3) In an institution or organisation providing "childcare on non-domestic premises"
(WE WILL NOT SEE IT IN DETAIL)

Childminders working on non-domestic premises
PRESENT THE SITUATION IN EACH COUNTRY

Taking care of children at the parents' home… (p. 2)

•

knowing the environment established and prepared by the parents
◦

collect information during the discovery interview
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•

changing the environment in order to facilitate the care provision
◦

according to the child's needs

◦

according to the learning programme

PREPARING THE CHANGES IN THE ENVIRONMENT
•

they must be accept by parents, planned and gradually introduced

•

they should be justified, reasonable, and related to the childminders' experience

•

hey should only be implemented after the agreement of the parents, who have to
understand why are that changes needed

Taking care of children at the childminders' home… (p. 3)

A) Preparing the home to receive children with autism
B) The parents will approve it before they contract the care provision
C) Try to provide some continuity between the parents' home and the childminders'
home

IMPORTANT: changes in the environment are one of the most distressing things to children
with autism

AIMS OF THE DISCOVERY INTERVIEW
•

Get information about the child's environment

•

agree on how to adjust or prepare the environment where the care will be provided

THE NUMBER OF CHILDREN BY CHILDMINDER AT THE SAME TIME

ONE DISABLED CHILD IN FOUR ("Decreto- Lei n.º 115/2015")
According to the Portuguese legislation, each childminder ("ama" in Portuguese) is
authorised to take care of a maximum of four children, at the same time, including her/his
sons (see the "Decreto- Lei n.º 115/2015", the Portuguese law regulating childminding). One
of the four children could be a disabled child, who will count as one of the four she/he could
take care at the same time.
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SPEAKER NOTE: WHAT ABOUT THE OTHER COUNTRIES...
In Portugal, for example, childminders and other care and educational professionals would
take care of more than four children, since they are aged more than three, and before
compulsory
schooling
(see
"Early
Childhood
Education
and
Care":
https://eacea.ec.europa.eu/national-policies/eurydice/content/early-childhood-educationandcare-60_en). As regards the number of children per childminder, it would be important
to know what happens in other countries, particularly in France (see "Early Childhood
Education and Care": https://eacea.ec.europa.eu/national-policies/eurydice/france/earlychildhood-education-and-care_en) and Poland (see "Early Childhood Education and Care":
https://eacea.ec.europa.eu/national-policies/eurydice/content/earlychildhood-education-andcare-56_en). How many children could childminders receive at home across Europe? How
many disabled children could a childminder receive at home across Europe? Finally, in order
to disseminate the ChildIN project, we could suggest the development of a database of all
these legal requirements for childminding across Europe.

The specificities of a room for taking care of children with autism… (p.3)

The characteristics of a room prepared to receive a child with autism:
•

at the parents' home

•

at the childminders' home

When she/he receives the child, the childminder would

CHILDMINDERS’ BEHAVIOURS
•

behave as possible as the parents

•

the child could feel as safe as possible

MAINTAIN THE RITUALS OF THE PARENTS
•

prevent and decrease the possibility of trigger off new crises

•

understand their rituals will help to secure the child

THE ORGANISATION OF THE SPACE
•

prepare a place to keep the materials used in the child's activities and her/his games

•

another space to keep the child's belongings and its backpack
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•

a space to be understood by the child as a "shelter"

A SPACE TO BE UNDERSTOOD AND FELT AS A SHELTER
•

where they could go when they feel upset and where they could calm themselves

•

where they can control themselves and avoid the uncontrolled coming of a crisis and
its causes.

The shelter can also be used as a reinforcement and in the transition between activities.

EXAMPLE: when she/he is very anxious or if she/he needs to make her/his repetitive and
stereotyped movements to calm down, she/he can go there, to the shelter, to rest and
recover herself/him.

STEREOTYPE MOVEMENTS: when the child become very agitated, or when she/he needs to
calm down herself/himself, or when she/he wants to be alone.

HOW TO PREPARE CHANGES IN THE ENVIRONMENT AND EXPLAIN THEM

A) ENVIRONMENT; B) ROUTINE
•

with short and simple sentences, as concrete as possible

•

do not use abstract or figurative sentences
◦

•

children with autism have difficulties to understand them

use visual supports in order to be easily understood
◦

children with autism understand them easily

SPEAKER NOTE: In the next section, we will connect the organization of the environment
with the facilitation of the communication with children with autism, where the visual
language as a very important role to play (see, for instance, the visual languages that have
been created to communicate with children with autism, as the MAKATON and the PECS
languages). It is important to stress the necessity of using these languages by the people
who want to work with children with autism. So, we can find them in several modules of this
training manual. That's why it would be possible to create, during the training, a specific
session to only study them. Furthermore, we should communicate to the childminders, if
they will like to have more information, that they could also follow specific courses on these
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languages. Then, if they want to take care of children with autism and want to have more
knowledge on the subject, they could attend one or more of these courses and integrate
them on is CV (see the module 1).

IMPORTANT: plan all the changes step by step, trying to involve the child in the change, and
avoiding the trigger off of her/his crises.

RECAPITULATION
In the organization of the environment, childminders should take into account:
•

the procedures and rituals of the child or her/his parents

•

provide a place to be a shelter where the child could calm down herself/himself

•

prepare with a plan all the changes in the child's environment and routines

SECTION 3.3 – Organisation of the environment in order to improve the
communication between childminders and children with autism (pp. 5-9)

TOPICS
•

An environment that facilitates communication... (p. 5)

•

Organising and planning activities with visual supports... (p. 6)

•

Verbal and visual languages used to communicate with children with autism... (p. 7)

•

The impacts of the environment's sensory stimuli on children with autism... (p. 8)

ORGANIZATION OF THE ENVIRONMENT
•

visual simulations

•

noise climate

PREPARE THE ENVIRONMENT
•

to improve the interactions between childminders and children with autism

•

to develop the programmed learning activities
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USE VISUAL METHODS WHENEVER IT IS POSSIBLE
•

understanding of verbal language
◦

•

problems with verbal and non verbal languages

good capacity of visual understanding

ACTIVITY 3: How to communicate without speaking a single word [NEW ACTIVITY]
Activity description: childminders exercise themselves in communication without using
spoken words. Ask them think about how could we communicate by using images. We will
not be learning any sign language, but we could imagine how are they used in the context
of signed communication. Then, childminders would be asked to communicate in pairs and
in smalls groups, as well as with the class by using any alternative “language” to
communicate without using spoken words (see some of the educational methods presented
in the first module; see also the fourth module on the use of “Augmentative and Alternative
Communication” when performing the basic day-to-day tasks).

IMAGE WITH EXAMPLES OF WORDS COMMUNICATED WITH “SIGN LANGUAGES”

ADJUST THE COMMUNICATION
•

the needs of the child

•

her/his cognitive development

•

her/his level of autonomy

IMPORTANT: In the preparation of the environment where will occur the basic day-to-day
tasks, it is recommend to place there only the things indispensable for the
achievement of the concerned task. This will create a more secure environment for the
child.

SPEAKER NOTE: Furthermore, childminders should keep in mind that the environment of a
child with autism needs to be structured, cared, and organized. It should have there a set of
visual supports related to the things we expected the child to do, as well as to facilitate the
action of childminders when they are supporting the children's learning. For example, when
they are learning the basis day-to-day tasks (see the next module on this subject).
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An environment that facilitates communication... (p. 5)

THE COMMUNICATION BETWEEN THE CHILDMINDER AND THE CHILD WITH AUTISM
•

the time and space where it occurs

•

organized in order to facilitate the establishment of that communication
◦

considering and attending the needs of the child

◦

the learning programme established and validated with the parents

THE ROOM PREPARED TO FACILITATE THE COMMUNICATION
•

images

•

symbols

•

written words (if the child knows how to read)

IMPORTANT: However, we need to stress that all the communication established with visual
stimuli should also be combined with the corresponding verbal expression. In so doing, we
are also stimulating the child's verbal expression and communication.

UNDERSTAND BODY LANGUAGE AND EMOTIONS
help children with autism recognize the meaning of different face expressions

PUTTING A SET OF IMAGES WITH THEM IN A VERY VISIBLE PLACE
•

supporting the child with the expression of her/his emotions

•

assist she/he in her/his process of understanding the other people emotions

ACTIVITY 4: Know how to distinguish different face expressions and how to communicate
with them
Activity description: the childminders' learners should look at a set of images with
different face expressions. Then, they should reflect and imagine all the emotions
represented in those images (see, for example, the images in "Working with Young People
with Autism Spectrum Disorder and Comorbid Mental Disorders", e.g. "Feelings Chart", p.
29, and "Thoughts & Feelings", p. 35). After that, they should communicate between them
in pairs or in small groups, following the trainers instructions. So, after the trainer proposal
to represent one emotion, they should try to make the related expression, only with their
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face expressions, first, and with the corresponding verbal expression, second.

IMPORTANT: In fact, recognizing facial expressions is one of the more tasks to be performed
by children with autism. Given that, the learning of how to understand them should start as
earlier as possible.

WHICH EMOTIONS SHOULD LEARN CHILDREN?

PICTURES OF DIFFERENT EMOTIONS

The most "basic" human facial expressions, as the following ones:
•

the happy face

•

the sad face

•

the angry face

•

the afraid face

•

the normal face

Organizing and planning activities with visual supports... (p. 6)

ACTIVITIES FOR THE DAY OR THE WEEK IN A VISUAL TIMETABLE
•

the activities will be represented in a attractive way

•

the programmed tasks for each day or the entire week will be easily understood

IMAGE OF A VISUAL TIMETABLE

WITH VISUAL SUPPORTS CHILDREN WILL
•

understand the activities organized to boost her/his learning

•

feel more confidence about the environment structuration

•

more predisposed to engage themselves in the proposed activities
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UNDERSTANDING THE MEANING OF TIME
•

understand the passage of time as an abstract concept

•

tools to visualize the passage of time as a concrete thing
◦

the use of a visual clock or of a hourglass

WHEN DOING SOMETHING
•

understanding what it is the time needed to do it

•

knowing how many time we have to finish a task or activity

UNDERSTANDING WHAT IS TIME
•

children with autism have problems to understand what abstract concepts are

•

many people with autism need to have a clock in order to know what is the time
passage

Verbal and visual languages used to communicate with children with autism... (p. 7)

AS A RULE: children with autism as more difficulties with verbal language than other children

CHILDMINDERS SHOULD PAY ATTENTION:
•

to their use of verbal language
◦

•

avoiding as possible the use of metaphors or/and ironies

to their use of figures of speech or rhetorical figures in general

CHILDMINDERS SHOULD USE:
•

a language as concrete as possible

•

make it clear to the children

•

all the instruction given should be made with concrete language
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SPEAKER NOTE: In short, we should avoid as much as we can the figurative use of language.
This specific kind of language will be learned by children with autism when they will be
more socially included (see the fifth module which specifically addresses the social
development of children with autism).

THE SPACE OF A CHILDREN WITH AUTISM
A) how children with autism see their space
B) childminders need to understand how these children see their space
C) how childminders see the space themselves

THE LANGUAGE USED TO REFER TO SPACE SHOULD BE:
•

as clear as possible in order to facilitate the children's autonomy and development

•

children need to know where an activity starts, occurs, and ends

FOR INSTANCE, THE INSTRUCTIONS SHOULD BE GIVEN:
•

from the top to the bottom

•

from the left to the right

ACTIVITY 5: How childminders see the space themselves
Activity description: childminders could think about how they orientate themselves in
space, and also imagine how children with autism orientate themselves too. As a starting
point, they could make a research about the meanings of the word proxemics and try to
figure out how it could be important to understand children in general, as well as children
with autism.

SPEAKER NOTE: Proxemics is a concept used in the study of non-verbal communication (see
"The Hidden Dimension", by Edward T. Wall, 1966). Therefore, as a discipline or field of
study, it is the study of the influence of space in communication and social interaction.
Edward T. Hall, who coined the concept in the sixties, defined it as "the interrelated
observations and theories of humans use of space as a specialized elaboration of culture".
He stated that our spacial behavior, the proxemic behavior, has an important impact on
interpersonal communication, as well as on the organization of our environment from our
house to the layout of towns itself. We can understand it by observing how people behave
in their relation to space, which we believe are influenced by their cultures.
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THE USE OF PROXEMICS AS A CONCEPT:
•

to understand how people discover and use space

•

to understand how they regulate their relation with other people
◦

establish their interpersonal distance

◦

regulate their interpersonal communication

◦

see also the fifth module on the subject

IMAGE WITH THE REPRESENTATION OF THE DIFFERENT TYPES OF SPACE ACCORDING TO
PROXEMICS

ACTIVITY 6: How to use the space when communicate with verbal and non-verbal language
Activity description: childminders could explore how they use the space when they
communicate. Then, they will be asked to use different distances to communicate with
verbal and non-verbal language. Finally, the trainer could ask them to imagine they are
talking to children with autism using non-verbal language, giving them instructions to
orientate themselves in space.

KNOWLEDGE ABOUT THE SPACE OF THE CHILD WITH AUTISM
•

important to organize the child's space for playing and learning

•

be aware of the dynamics occurring in the space
◦

•

prepare the changes made in the environment
◦

•

any activity has a more or less impact on the environment and surroundings

children with autism are very sensible to any modification

plan the introduction of any change taking into account the child space

The impacts of the environment's sensory stimuli on children with autism... (p. 8)

THE CHARACTERISTICS OF THE ENVIRONMENT
•

childminders are part of the environment
◦

•

they could be a source of stress for a child with autism

the sensory characteristics of the environment (sensory stimuli)
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◦

some of the children are hypersensitive
▪

walls should be painted with smooth colors

▪

bright colors could rise the upheaval and unease levels of the child

THE FIVE SENSES
•

the noise climate

•

the sense of smell

•

the touch

•

the taste

•

the vision

THE NOISE CLIMATE
•

the environment should be calm

•

sounds that we could consider supportable
◦

can be understood as an aggression by children with autism.

THE SENSE OF SMELL
•

some of the children with autism have an hypersensitivity to some kind of smells

•

it is better to use neutral smelling disinfectants and detergents

THE TOUCH
•

we should respect the level of tolerance of the child

•

this is a very variable sense between children
◦

some of them who don't tolerate any touch

◦

others tolerate light and mild pokes and hugs

◦

others actively look for the touch or the hug of adults

THE TASTE
The taste is the sense associated with feeding
•

children with autism can reject some types of food.
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•

it is normal to reject pasty, porridge, and gelatinous food as jams

•

food preferences and rejections are widely variable between individuals

FEEDING IN THE CONTRACT
childminders could agree with parents on feeding their child

HOW TO AGREE ON FEEDING IN THE CONTRACT IN EACH COUNTRY

THE VISION
•

children with autism normally have good visual skills
◦

•

pay attention to certain visual stimuli (SEE THIS POINT)

we should use visual supports to communicate with them and plan their activities

ACTIVITY 7: How children with autism use their five senses to communicate
Activity description: childminders can talk with parents about the food preferences of the
child (see the first module on the discovery interview). Thus, they could reflect in how
children with autism use their five senses. So, as an exercise to understand it, the learners
could be divided in smalls groups to discuss each one of the five senses. Then, they will try
to communicate to their classmates how each of the senses could be used to communicate,
in general, and with children with autism, in particular.

TO REMEMBER
•

childminders could be a source of stress for children with autism
◦

•

other people could also stress these children

childminders are part of the child's environment
◦

pay attention to your physical appearance

◦

pay attention to your smells

◦

to the manifestations of your emotions in general
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3.2 The presentations for the Module 3
(ANNEX III or click here)
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Activities – Module 3
ACTIVITY 1: How to organize a room in order to receive a child with autism
Activity description: the childminder could watch, during the training, some videos of rooms
prepared for children with autism. She/he could also watch some videos of rooms prepared
for neurotypical children. Comparing the two rooms could be a good exercise, in order to
understand what should be changed or adapted in a room to receive children with autism.
So, the class could discuss on the organization of the room in order to receive a child with
autism.

ACTIVITY 2: How to make suggestions in order to change the child’s room at the
parents’ home
Activity description: children with autism is a very heterogeneous condition. So, childminders
who take care of them would be flexible when they organize the environment to receive
them. In the same vein, childminders would be also flexible when she/he will work at the
parents' home, in a environment organized to a specific child by her/his parents. However,
even if the parents' choices should be respected, childminders could make suggestions in
order to change some things in the child's room. Discussing on how can we introduce this
topic in a dialogue with the parents is the main goal of this activity. Then, childminders, in
pairs, would try to make suggestions in order to change the room.

ACTIVITY 3: How to communicate without speaking a single word
Activity description: childminders exercise themselves in communication without using
spoken words. Ask them think about how could we communicate by using images. We will
not be learning any sign language, but we could imagine how are they used in the context of
signed communication. Then, childminders would be asked to communicate in pairs and in
smalls groups, as well as with the class by using any alternative “language” to communicate
without using spoken words (see some of the educational methods presented in the first
module; see also the fourth module on the use of “Augmentative and Alternative
Communication” when performing the basic day-to-day tasks).

ACTIVITY 4: Know how to distinguish different face expressions and how to
communicate with them
Activity description: the childminders' learners should look at a set of images with different
face expressions. Then, they should reflect and imagine all the emotions represented in
those images (see, for example, the images in "Working with Young People with Autism
Spectrum Disorder and Comorbid Mental Disorders", e.g. "Feelings Chart", p. 29, and
"Thoughts & Feelings", p. 35). After that, they should communicate between them in pairs or
in small groups, following the trainers instructions. So, after the trainer proposal to represent
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one emotion, they should try to make the related expression, only with their face
expressions, first, and with the corresponding verbal expression, second.

ACTIVITY 5: How childminders see the space themselves
Activity description: childminders could think about how they orientate themselves in space,
and also imagine how children with autism orientate themselves too. As a starting point,
they could make a research about the meanings of the word proxemics and try to figure out
how it could be important to understand children in general, as well as children with autism.

ACTIVITY 6: How to use the space when communicate with verbal and non-verbal
language
Activity description: childminders could explore how they use the space when they
communicate. Then, they will be asked to use different distances to communicate with
verbal and non-verbal language. Finally, the trainer could ask them to imagine they are
talking to children with autism using non-verbal language, giving them instructions to
orientate themselves in space.

ACTIVITY 7: How children with autism use their five senses to communicate
Activity description: childminders can talk with parents about the food preferences of the
child (see the first module on the discovery interview). Thus, they could reflect in how
children with autism use their five senses. So, as an exercise to understand it, the learners
could be divided in smalls groups to discuss each one of the five senses. Then, they will try
to communicate to their classmates how each of the senses could be used to communicate,
in general, and with children with autism, in particular.
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MODULE 4 – Taking into account the specificities of child with
autism when they learn basic day-to-day tasks
4.1 The script for the Module 4
LESSON PLAN 4 – 5 HOURS

TIME

TOTAL

1

PRESENTATION OF THE MODULE 4

10 M

10 M

2

4.1 – The specificities of children with autism when they learn
basic day-to-day tasks (pp. 1-3)

10 M

20 M

3

ACTIVITY 1: Agreeing with the parents on what the child should learn and
the tasks to achieve

30 M

50 M

4

ACTIVITY 2: Clarifying the meaning of figures of speech and avoid their
usage with children with autism

20 M

1 H 10

5

PAUSE 1

10 M

1 H 20

6

ACTIVITY 3: Exercises to verbalise what someone is doing (the
verbalisation of actions)

20 M

1 H40

7

4.2 – Methods to help children with autism in their learning of the
basic day-to-day tasks (pp. 3-4)

20 M

2H

8

ACTIVITY 4: Exercise to use MAKATON with some of the “Activities of daily
living”

30 M

2 H 30

9

PAUSE 2

10 M

2 H 40

10

ACTIVITY 5: Training the use of PECS with basic day-to-day tasks

30 M

3 H 10

11

ACTIVITY 6: How to communicate with children in order to improve their
learnings of basic day-to-day tasks, as washing their hands

20 M

3 H 30

12

PAUSE 3

10 M

3 H 40

13 4.3 – The preparation of a daily or weekly schedule for a child with
autism and the importance of the positive feedback during the
day (pp. 4-5)

20 M

4H

14

ACTIVITY 7: How to communicate children changes that will be made in
their environment

30 M

4 H 30

15

ACTIVITY 8: Dividing tasks in steps and establish a timeline to learn them

30 M

5H

UNIT DESCRIPTION
MODULE 4: Taking into account the specificities of children with autism when they learn
basic day-to-day tasks
BLOCK (B): Communicating to interact with a child with autism
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Acquiring independence in basic day-to-day tasks (eating meals, body hygiene, cleanliness,
etc.) is a step which may take longer and be more difficult for a child with autism. It is
therefore necessary to use tools and methods that will facilitate various types of learning.

SECTIONS

4.1 – The specificities of children with autism when they learn basic day-to-day tasks (pp. 13)
4.2 – Methods to help children with autism in their learning of the basic day-to-day tasks (pp.
3-4)
4.3 – The preparation of a daily or weekly schedule for a child with autism and the
importance of the positive feedback during the day (pp. 4-5)

LEARNING OUTCOMES

After completion of the training the childminder will be able to:
- Give the child reference points on the various daily tasks throughout the day.
- Help the child learn by breaking down tasks into simple steps. For example: washing hands:
1. Rolling up the sleeves, 2. Opening the cold-water tap, 3.
Placing the hands under running water, 4. Using soap...
- Secure areas where basic day-to-day tasks are performed according to the specificities of
the child’s disability.
- Reward the child with positive reinforcement to encourage him/her and highlight her/his
progress.

SECTION 4.1 – The specificities of children with autism when they learn basic dayto-day tasks (pp. 1-3)

AIMS: increase the autonomy levels of children

SPEAKER NOTE: This module concerns one of the more important aspects of this this
training manual because it addresses a subject related to the interventions made in order
to increase the autonomy levels of children.

ChildIN project

Date of Issue: 20/01/2020

Intellectual output 4 - Guidelines and Training Kit (Presentation Repository)

Page 62 of 102

HOW COULD WE INCREASE THE AUTONOMY OF CHILDREN WITH AUTISM…
•

childminders could provide an important support

•

helping them in their learning of some of the basic day-to-day tasks

•

making them more able to be socially included
◦

•

see also the next module

THEREFORE making the children more independent and autonomous

IMPORTANT: the parents should agree with the intervention

ACTIVITY 1: Agreeing with the parents on what the child should learn and the tasks to
achieve
Activity description: childminders could dialogue with the parents in order to agree on
what their child should learn. Then, in pairs, the childminder learners would choose one task
and they should try to fix what they should do to support the child in her/his learning. They
could also imagine a situation where one of them is the mother or the father, or both, and
the other the childminders who are looking for a job.

THE EDUCATIONAL METHODS TO BE USED BY CHILDMINDERS
•

they should master the task to be performed
◦

see the first module on the suggested educational methods

•

communicate with the child clearly

•

make her/him understand what she/he have to do

•

in order to achieve the demanded task

HOW SHOULD WE START...
•

begin the intervention with or from the interests of the child

•

in order to engage her/him more easily in the learning process

•

BUT all the learning will depend on the severity level
◦

•

see module 2 to check the severity levels of autism (see also below)

THEREFORE childminders need to clarify first what it is to be done
◦

see module 1 on the importance of the discovery interview
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BUT THE CARE PROVISION WILL DEPEND ON...
•

the level of functionality

•

the cognitive characteristics

•

the communication style

•

the level of severity

RECALL THE LEVELS OF SEVERITY
•

the supported needed will increase with the severity level from level 1 to level 3
◦

"Requiring very substantial support” (Level 3)
▪

◦

"Requiring substantial support” (Level 2)
▪

◦

very substantial

substantial

"Requiring support" (Level 1)

TWO DIFFERENT TYPES OF COMMUNICATION WITH CHILDREN WITH AUTISM
•

the verbal communication

•

the non-verbal communication
◦

see module 3 on the distinction of verbal and visual languages

The use of verbal communication with children with autism…

SPEAKER NOTE: Let's start with the verbal communication. The second will be discussed in
the next section, where we will present some of the visual methods used to facilitate
communication with children with autism, for whom it is difficult to communicate with
verbal language.

CHILDREN WITH AUTISM HAVE A PARTICULAR RELATIONSHIP WITH VERBAL LANGUAGE (AND
NON-VERBAL LANGUAGE)
•

it is common to a child with autism to learn quickly one verbal language

•

BUT as quickly as she/he has learn it, she/he regresses in her/his learning

•

sometimes they learn it only by the intermediation of non-verbal ways of
communication
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◦
•

e.g., gestures, behaviors, body language, etc.

it is also common find children that do not speak or will be able to acquire any verbal
language
◦

children with whom we will only communicate with non-verbal language

SPEAKER NOTE: In fact, all the difficulties related to the acquisition and to the
communication with verbal language, have been the main drivers in the development of
what is known as "Augmentative and alternative communication" (AAC) (see the next
section).

FOR CHILDREN WITH AUTISM WITH VERBAL OR NON-VERBAL LANGUAGES…
•

it is always difficult to understand the figurative and metaphoric uses of natural
languages
◦

•

FOR EXAMPLE: if we say to a child with autism that a task to be performed is "a
piece of cake", to mean that it is an easy task to perform, she/he will interpret it in
a literal way5.

they have also difficulties with complex sentences
◦

FOR EXAMPLE: "if..., the…"

◦

THUS, if we have to say something like: "if it will be raining, put on your coat"

◦

we should replace that kind of sentences by two or more small sentences

◦

FOR EXAMPLE: "It is raining. Put on your coat!"

SPEAKER NOTE: We can translate this idiomatic expression ["a piece of cake"] into
Portuguese as: "com uma perna às costas", that literally means "with a leg on your back".
Here, we can give more examples of idioms and idiomatic expressions.

ACTIVITY 2: Clarifying the meaning of figures of speech and avoid their usage with children
with autism
Activity description: present to the learners, who would become childminders of children
with autism, a text with many figures of speech and ask them to make it clear. Try to use
ironies to answer when asked about something. How could we answer without using ironies
or other figures of speech? At the end of the activity, as a kind of evaluation, discuss on the
differences between figurative and literal languages.
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AS REGARDS THE VERBAL COMMUNICATION OF CHILDREN WITH AUTISM...
•

it is possible to use several incentive techniques to promote communication

•

associating verbal communication with physical, visual an gestural activities

•

ALWAYS departing from the children’s interests or manifestations
◦

FOR EXAMPLE: (1) the child is performing a certain task; (2) childminders ask the
child to describe what she/he is doing; (3) this kind of requests promotes the
communication between them

◦

ANOTHER EXAMPLE: (1) when the child is going to a room to perform certain tasks
or to satisfy certain needs; (2) the childminders could ask her/him to verbalize
what she/he is doing or what are her/his intentions

ACTIVITY 3: Exercises to verbalize what someone is doing (the verbalization of actions)
Activity description: the learners could be asked to give examples of verbalization of what they
are doing. For example, someone, one of the learners, ask for permission to go to the bathroom.
Then, she/he would be also asked to describe where she/is going and so on. Try to find more
examples, which could be used with children.

SECTION 4.2 – Methods to help children with autism in their learning of the basic
day-to-day tasks

TOOLS AND METHODS USED TO HELP CHILDREN WITH AUTISM
•

to help them in their learning process of their basic day-to-day task
◦

•

these children need support according to their severity levels (see module 2)

to tackle with their verbal communication difficulties
◦

mainly images, pictures, and gestures

CHILDREN WITH AUTISM HAVE SEVERAL PROBLEMS WITH SPEECH
•

they don't feel comfortable in their interpersonal relationships

•

THUS, they need to learn how to communicate making use of other tools than speech

•

childminders could help them communicate with other tools
◦

•

see module one on the educational methods to teach children with autism

visual methods to communicate without speech
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•

FOR EXAMPLE
◦

(1) the method or language programme known as MAKATON

◦

(IMAGES WITH THE METHOD)
▪

is a method that use symbols, gestures, and speech to communicate more
easily

▪

symbols and gestures are used with speech to give some hints about what is
being communicated

◦

(2) the "Picture Exchange Communication System" (PECS)

◦

(IMAGES WITH THE METHOD)
▪

is a method to promote communication making use of pictures

▪

making use of the items represented in the pictures by the adults

▪

children are encouraged to move to the next items

▪

making use of the pictures of their sought things

SPEAKER NOTE: MAKATON is an abbreviation formed by the first letters of three of the
researchers that have developed it in the 1970s, namely Margaret Walker, Katharine
Johnston, and Tony Cornforth.

ACTIVITY 4: Exercise to use MAKATON with some of the “Activities of daily living”
Activity description: the learners will be divided in pairs or small group and asked to search
examples of the use of this language, then they would prepare a situation where they use
MAKATON and present them step by step to the class. The trainer could also suggest
several situations, different day-to-day tasks, to be chosen. In English, we use the
expression "Activities of daily living" (ADLs or ADL), when we are talking about healthcare
and caregivers. So, this is also an expression with people with disabilities, as for example
people with autism. Some of the most common and basic of these activities are related to:
personal hygiene, continence management, feeding,dressing, ambulating, etc. To train
themselves in making use of the MAKATON language, learners could choose for example
one basic activity as washing hands, washing teeth, bathing, combing, etc.

ACTIVITY 5: Training the use of PECS with basic day-to-day tasks
Activity description: PECS is an "Augmentative and alternative communication" (AAC). It has
a protocol with six phases: 1) how to communicate, 2) distance and persistence, 3)
discrimination between symbols, 4) using phrases, 5) answering a direct question, and 6)
commenting. The class could be divided and each subgroup should work on one or more
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phases of the protocol, preparing an example of the use of PECS with one of the basic dayto-day tasks.

THE LEARNING PROCESS OF THE BASIC DAY-TO-DAY TASKS BY CHILDREN WITH AUTISM
•

FIRST, childminders need to divide the tasks in small steps

•

THEN, teach each step at once and reinforce children
◦

•

when they succeed in achieve each step

FOR EXAMPLE, washing the hands, could be divided in small steps:
◦

a) go to the bathroom; b) turn on water, c) put hands in water, d) put soap on
hands, e) rub hands, f) rub hands in water, g) turn off water and h) dry hands in
towel

◦

(IMAGE WITH THE DIFFERENT STEPS; OTHER EXAMPLES)

ACTIVITY 6: How to communicate with children in order to improve their learning of basic
day-to-day tasks, as washing their hands
Activity description: childminders would try to teach the child how to wash hands by using
speech, the MAKATON language, and the PECS method. So, in smalls group, they would
choose on the ways to communicate and present to class step by step how children with
autism should wash theirs hands. This is an exercise that could be make with other basic
day-to-day tasks.

SECTION 4.3 – The preparation of a daily or weekly schedule for a child with
autism and the importance of the positive feedback during the day

CREATING POINTS OF REFERENCE
•

it is important for children with autism to visualize their day
◦

this is a specific need of this kind of children

•

to visualize the tasks they need to perform during the day

•

THEREFORE, childminders would present points of reference
◦

with the things to be done during the day

◦

to make children knowing what they have to do
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IMAGE OF A TIMELINE WITH REFERENCE POINTS

CREATE WITH THE CHILD A PLAN OF HER/HIS DAILY ROUTINE
•

the plan should be affixed in an accessible place for the child

•

with the possibility to tick each daily item or task
◦

when it is finished, with a sign

•

this will help the child understanding which are the achieved tasks

•

AND which ones have to be achieved during the day

IMAGES OF PLANS OF DAILY ROUTINES

THE MANAGEMENT OF THE TASKS BY THE CHILDREN
•

create a plan of their daily routine (see above)

•

AND have a visual clock or a hourglass
◦

to know how many time they have to finish a certain task

IMAGES OF A VISUAL CLOCK AND OF A HOURGLASS

TWO OF THE MORE COMMONS ANXIOGENIC FACTORS FOR CHILDREN WITH AUTISM
•

the changes in their daily routine (moreover without being prepared)

•

AND the uncertainties about the tasks to be performed during the day

•

THEREFORE, we should carefully plan the children’s days (or weeks)
◦

knowing that drastic changes must be avoided

◦

even if they have been planned

CHILDMINDERS SHOULD PREPARE IN ADVANCE ANYTHING...
•
•

related to a change in the daily routine of these children
THEN, they should communicate it to them in a clear and easy way
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ACTIVITY 7: How to communicate children changes that will be made in their environment
Activity description: in this activity childminders would be asked to find the best ways to
communicate changes that will be made in the child's environment. How can a change be
planned? Then, childminders should know how to prepare changes, or sometimes be able to
avoid them, in the daily or weekly routine of children with autism.

FIND WITH THE PARENTS THE BEST PLACES FOR...
•

places where children could learn their daily tasks in security
◦

(A) these places need to be safe for children with autism

◦

(B) AND never put them at risk and/or their well-being
▪

see module three on creating a safe place

THE RELATIONSHIP BETWEEN THE CHILDMINDER AND THE CHILD
•

should be regular and consistent over time

•

trying to always reward the child’s successful attempts
◦

using positive reinforcements to encourage the maintenance of certain behaviors

◦

increasing the progresses in the process of mastering daily tasks

THE MAIN OBJECTIVE OF THIS MODULE
•

the final objective of this module is to make children with autism more autonomous

•

which will be possible if they learn how to perform their daily tasks

•

the educational support provided by childminders must be stressed
◦

they could continue the efforts made by the parents

WHAT CAN BE USED AS A REINFORCER...
•

the reinforcer should be pleasant for the child
◦

•

•

an item, behavior, or verbalization

GIVING AN EXAMPLE, the child that likes to play with toys
◦

if she/he had achieved a certain task or goal

◦

she/he would be given the opportunity to play

PAY ATTENTION, there are not universal reinforcements
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•

THEREFORE, each reinforcer must be chosen
◦

taking into account the preferences of the child

HOW TO MANAGE THE REINFORCERS
•

as the mastering of a certain task increases

•

the need of incentives and reinforcements will decrease

•

THEN, reinforcers should be reduced over time

•

in order to promote the autonomy of children

WHEN CAN WE SAY THAT A CHILD HAVE LEARNT A TASK
•

we could say that they have learnt a task

•

when they do not need any reinforcement
◦

any incentive or reinforcement to perform it

WHAT CAN BE DONE BY CHILDMINDERS
•

childminders need to divide each task

•

AND teach each one step by step

•

till the children mastering of the process
◦

•

without using any incentive or reinforcement

FINALLY, children will be more autonomous (WE HOPE…)

ACTIVITY 8: Dividing tasks in steps and establish a timeline to learn them
Activity description: childminders would be asked to divide a task in different steps.
Then, they could establish a timeline to teach them by including them in the daily or weekly
routines of children with autism. In this process, will be important to stress that we should
provide visual information of the tasks and their steps. This kind of information could also
included in the communication journal, highlighting the children's progresses (see module 2
on the communication journal).
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4.2 The presentations for the Module 4
(ANNEX IV or click here)
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Activities - Module 4
ACTIVITY 1: Agreeing with the parents on what the child should learn and the
tasks to achieve
Activity description: childminders could dialogue with the parents in order to agree on what
their child should learn. Then, in pairs, the childminder learners would choose one task and
they should try to fix what they should do to support the child in her/his learning. They could
also imagine a situation where one of them is the mother or the father, or both, and the
other the childminders who are looking for a job.

ACTIVITY 2: Clarifying the meaning of figures of speech and avoid their usage with
children with autism
Activity description: present to the learners, who would become childminders of children with
autism, a text with many figures of speech and ask them to make it clear. Try to use ironies
to answer when asked about something. How could we answer without using ironies or other
figures of speech? At the end of the activity, as a kind of evaluation, discuss on the
differences between figurative and literal languages.

ACTIVITY 3: Exercises to verbalize what someone is doing (the verbalization of
actions)
Activity description: the learners could be asked to give examples of verbalization of what
they are doing. For example, someone, one of the learners, ask for permission to go to the
bathroom. Then, she/he would be also asked to describe where she/is going and so on. Try to
find more examples, which could be used with children.

ACTIVITY 4: Exercise to use MAKATON with some of the “Activities of daily living”
Activity description: the learners will be divided in pairs or small group and asked to search
examples of the use of this language, then they would prepare a situation where they use
MAKATON and present them step by step to the class. The trainer could also suggest several
situations, different day-to-day tasks, to be chosen. In English, we use the expression
"Activities of daily living" (ADLs or ADL), when we are talking about healthcare and
caregivers. So, this is also an expression with people with disabilities, as for example people
with autism. Some of the most common and basic of these activities are related to: personal
hygiene, continence management, feeding,dressing, ambulating, etc. To train themselves in
making use of the MAKATON language, learners could choose for example one basic activity
as washing hands, washing teeth, bathing, combing, etc.
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ACTIVITY 5: Training the use of PECS with basic day-to-day tasks
Activity description: PECS is an "Augmentative and alternative communication" (AAC). It has
a protocol with six phases: 1) how to communicate, 2) distance and persistence, 3)
discrimination between symbols, 4) using phrases, 5) answering a direct question, and 6)
commenting. The class could be divided and each subgroup should work on one or more
phases of the protocol, preparing an example of the use of PECS with one of the basic dayto-day tasks.

ACTIVITY 6: How to communicate with children in order to improve their learning
of basic day-to-day tasks, as washing their hands
Activity description: childminders would try to teach the child how to wash hands by using
speech, the MAKATON language, and the PECS method. So, in smalls group, they would
choose on the ways to communicate and present to class step by step how children with
autism should wash theirs hands. This is an exercise that could be make with other basic
day-to-day tasks.

ACTIVITY 7: How to communicate children changes that will be made in their
environment
Activity description: in this activity childminders would be asked to find the best ways to
communicate changes that will be made in the child's environment. How can a change be
planned? Then, childminders should know how to prepare changes, or sometimes be able to
avoid them, in the daily or weekly routine of children with autism.

ACTIVITY 8: Dividing tasks in steps and establish a timeline to learn them
Activity description: childminders would be asked to divide a task in different steps. Then,
they could establish a timeline to teach them by including them in the daily or weekly
routines of children with autism. In this process, will be important to stress that we should
provide visual information of the tasks and their steps. This kind of information could also
included in the communication journal, highlighting the children's progresses (see module 2
on the communication journal).
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MODULE 5 – Taking part in the development of a children with
autism
5.1 The script for the Module 5
LESSONS PLAN – 5 HOURS

TIME

TOTAL

1

PRESENTATION OF THE MODULE 5

10 M

10M

2

5.1 – The important role of childminders in the social development
of children with autism (pp. 1-2)

10 M

20 M

3

5.2 – The childminder as a promoter of the communicational
abilities of the child and of its understanding of the social rules
(pp. 2-6)

20 M

40 M

4

ACTIVITY 1: Transforming negative in positive sentences

20 M

1H

5

ACTIVITY 2: The learning of idioms and idiomatic expressions

20 M

1 H 20

6

PAUSE 1

10 M

1 H 30

7

5.3 – Activities to promote the communicative skills and the social
interactions of children with autism (pp. 5-12)

30 M

2H

8

ACTIVITY 3: The social representations about autism and the language
used to designate people and children diagnosed with autism

20 M

2 H 20

9

ACTIVITY 4: Writing “social stories” to develop the skills of people with
autism

30 M

2 H 50

10

PAUSE 2

10 M

3H

11

ACTIVITY 5: Observing the involvement of the child

10 M

3 H 10

12

ACTIVITY 6: The development of joint attention and of the ways to interact

10 M

3 H 20

13

ACTIVITY 7: Understand emotions and feelings

10 M

3 H 40

14

ACTIVITY 8: Identifying and understanding emotions in order to register
them

10 M

3 H 50

15

ACTIVITY 9: Theatre as a way to understand and develop social
interactions

10 M

4H

16

ACTIVITY 10: Imagine a space to play created to interact and
communicate with children with autism

10 M

4 H 10

17

PAUSE 3

10 M

4 H 20

18

RECAP OF THE SECOND BLOCK (THE LAST THREE MODULES)

10 M

4 H 30

19

FINAL REMARKS ON THE COURSE (ON THE TWO BLOCS)

10 M

4 H 40

20

POST-QUESTIONNAIRE (RESPONSIBILITY AND AUTONOMY)

20 M

5H
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UNIT DESCRIPTION
MODULE 5: Taking part in the development of social interactions of a child with autism
BLOCK (B): Communicating to interact with a child with autism
Persistent gaps in the areas of communication and social interactions are some of the criteria
to diagnose autism in children. In line with what parents and professionals have already
implemented, the childminder should provide activities that will help the child develop social
interaction, become aware of her/his environment, and grow.

SECTIONS

5.1 – The important role of childminders in the social development of children with autism
(pp. 1-2)
5.2 – The childminder as a promoter of the communication abilities of the child and of her/his
understanding of the social rules (pp. 2-6) [corrected]
5.3 – Activities to promote the communicative skills and the social interactions of children
with autism (pp. 5-12)

LEARNING OUTCOMES

After completion of the training the childminder will be able to:
- Help the child recognize and understand verbal and non-verbal information.
- Explain rules of community life and social codes to the child.
- Prepare a social scenario to explain to the child the situations he/she will have to
experience.
- Support the child in her/his interactions with other people.
- Organize activities that will facilitate social interactions.
- Structure the time and play area for the child.

SECTION 5.1 – The important role of childminders in the social development of
children with autism (pp. 1-2)

AIMS: explain the role of childminders in the social and interpersonal development of a child
with autism
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CHILDREN WITH AUTISM HAVE PROBLEMS WITH SOCIAL INTERACTION
•

according to the DSM 5
◦

this is one of the criteria to diagnose people with autism
▪

"Persistent deficits in social communication and social interaction across
multiple contexts"

▪

see the module 2 on the criteria used in the diagnostic

PROBLEMS WITH SOCIAL INTERACTION
•

an early intervention is considered an important measure to their overcome

CHILDMINDERS ARE THE PROFESSIONALS
•

who will take care of all types of children during their pre-school period
◦

i.e. in their first ages of life

•

they play an essential role in the children’s development in general

•

BUT they could also be important in their social development

CHILDMINDER’S ROLE IN THE DEVELOPMENT OF CHILDREN WITH AUTISM
•

the development of their social interactions and communication skills

•

knowing the difficulties of these children with these subjects

•

they could support children with autism in their discovery of their environments

•

they are able to support the participation of these children in several activities
◦

to promote their social inclusion

◦

as well as they promote their knowledge
▪

of their closest environment

▪

of the place where the children live

CHILDMINDERS COULD HELP CHILDREN IN THEIR RELATIONSHIPS WITH OTHER PEOPLE
•

(1) they should start to promote themselves a positive relationship to the child
◦

trying to get her/his confidence and trust

◦

accepting her/his like she/he really is
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•

(2) BUT ALSO acting with firmness

•

(3) being careful with what they tell her/him

TO RECAP
•

after the establishment of a good relationship with the child

•

childminders should encourage her/his relationship with other children
◦

which is a way to make children aware of the existence of different social rules

WHEN CHILDREN WITH AUTISM ARE ABLE TO SPEECH
•

they could be encouraged to present themselves to other children

•

making use of expressions as for example "please" or "thank you"
◦

two of the more common and social accepted expressions used in everyday life

CHILDREN WITH AUTISM HAVE DIFFICULTIES
•

in understanding all the social rules

•

AND ABOVE ALL the implicit ones

•

THEN, we should verbalise and explain them
◦

making them understandable

CHILDMINDERS ARE MODELS
•

most of the childhood's learnings are made by imitation

THEN, childminders
•

will be a kind of a model

•

someone to be followed

PAY ATTENTION
•

your behaviours will be imitated by children

Furthermore, we also take as beneficial
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THE INCLUSION OF CHILDREN WITH AUTISM IN GROUPS OF NEUROTYPICAL CHILDREN
•

because they will imitate the behaviours of the other members of the group

CHILDMINDERS, WITH THE AGREEMENT OF THE PARENTS, COULD FACILITATE
•

the socialisation process of children

•

AND, contribute to their social inclusion

HOW TO PLAY WITH CHILDREN WITH AUTISM
•

children with autism have difficulties with the make-believe or pretend play

•

they will prefer the serious ways of playing, e.g., as all the hands-on games (real and
concrete)

PAY ATTENTION TO THE DIFFERENT WAYS OF PLAYING
•

the different ways of playing between different children

•

AND, the differences between real and make-believe situations of playing

•

THEREFORE, if children with autism could avoid social and shared games
◦

it would be important to engage them in playing such games

◦

in order to develop their social skills and their social inclusion

SECTION 5.2 – The childminder as a promoter of the communication abilities of the
child and of its understanding of the social rules (pp. 2-6)

CHILDMINDERS COULD SUPPORT CHILDREN
•

recognition and understanding of verbal and non-verbal communication

•

help them to distinguish between these two types of communication
◦

many autistic people are non-verbal (they are not able to speak)

◦

many children with autism are also no verbal too
▪

they are not comfortable with figurative language

▪

BECAUSE they could not easily understand its meaning
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CHILDMINDERS SHOULD PAY ATTENTION TO THEIR LANGUAGE
•

avoid as possible as the use of figurative language or metaphoric expressions

•

explain or reformulate everything in a simple and concrete way
◦

•

to develop the verbal understanding of children with autism

and develop their communication skills (verbal and non-verbal)

HOW COULD CHILDMINDERS BE ABLE TO COMMUNICATE WITH THIS KIND OF CHILDREN AND
IMPROVE THEIR COMMUNICATION SKILLS?
(1) using not only verbal, but also non-verbal communication
•

communicate as direct as possible, avoiding the figurative or flowery languages

(2) pay attention to the use of negative and positive sentences
•

be aware that children with autism probable don’t understand their meanings as you

•

SOMETIMES, we use negative sentences to warn children of something
◦

for example "stop it" or "don't do it"4

•

BUT, if we want to really change their behaviour

•

childminders could use more positive instead of negative sentences

(3) with more difficulties to understand what is communicated by verbal language, children
with autism could also face more problems in their social inclusion
•

BECAUSE they cannot easily understand the rules of their closest community

•

AND, also easily understand, any kind of implicit social knowledge learned by
interaction with other people

ACTIVITY 1: Transforming negative in positive sentences (20 M) 5

TAKE NOTE (SEE MODULE 1)
A) childminders will be part of the child's environment
So, since the beginning, they should carefully prepare the communication channels with the
child. That's to say that this is one of the more important things to achieve during the
4

RESOURCE: See "How to Use Positive Language With Kids With Autism", by Cara Batema,
updated September 26, 2017. Retrieved from https://howtoadult.com/use-positivelanguage-kids-autism-11172.html.

5

Please find the activity description in the list of activities at the end of this document.
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discovery interview because this is the occasion where they will establish the first contact
with the autistic child (see module 1)
B) if the child has been already diagnosed as autistic
Childminders would be attentive to the reaction of the parents to the diagnosis. In this case,
they should be aware of the phases that most of the parents have to pass when they receive
a positive diagnostic
C) after getting acknowledge of the social interaction of the child and of her/his parents
Childminders should be aware of their role as facilitators of the development of the child's
social interactions6, and they should propose activities to improve the social development of
the child

CHILDMINDERS SHOULD ALSO PREPARE THE CHILD TO THE DAILY SITUATIONS

6

•

it would be important for the child to get prior knowledge about that situations

•

by giving her/his different ways for experiencing her/his more expectable daily
situations

SPEAKER NOTE, AND RESOURCES: There are several models of interpersonal or social
development. We will give here, for example, a quick overview of the Kohlberg's six
stages of moral development. His theory establishes three levels as follows: "Preconventional" (Level 1); "Conventional" (Level 2); and "Post-conventional" (Level 3). Each
level has two stages, in a total of six: "Obedience and punishment orientation" (Stage 1);
"Self-interest orientation" (Stage 2); "Interpersonal accord and conformity" (Stage 3);
"Authority and social-order maintaining orientation" (Stage 4); "Social contract
orientation" (Stage 5); and "Universal ethical principles" (Stage 6) (see "Kohlberg's stages
of
moral
development",
retrieved
from
https://www.cs.mcgill.ca/~rwest/wikispeedia/wpcd/wp/k/Kohlberg
%2527s_stages_of_moral_development.htm; see "Desenvolvimento moral de Piaget a
Kohlberg", by Lucila Fini, 1991). There are also several models related to the
development of interpersonal relationships. In this case, we will give here the example of
the Selman's theory of perspective-taking, which states the existence of five stages or
levels: “undifferentiated” (from 3 to 6 years old); “social-informational” (from 5 to 9);
“self-reflective” (from 7 to 12); “third-party” (from 10 to 15); and “societal” (from 14
onwards) (see "Level of Social Perspective Taking and the Development of Empathy in
Children: Speculations from a Social‐Cognitive Viewpoint", by Robert L. Selman, 1975; see
"Perspective taking: A review of research and theory extending Selman's developmental
model of perspective taking", by Theo Elfers, Jack Martin, and Bryan Sokol, 2008; see
"Perspectives on Perspective Taking: How Children Think About the Minds of Others", by
S.A.J. Birch et al., 2016; see "Desenvolvimento interpessoal e moral", by Joaquim
Coimbra, 1990). An example of one matching exercise, related to the the stages of the
Selman's theory, could be found here: "Selman’s levels of perspective-taking", retrieved
from http://www.psychbug.co.uk/Selman%E2%80%99s%20levels%20of%20perspectivetaking.htm.
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•

including the ones involving any kind of social or interpersonal interaction and
reasoning

CHILDMINDERS SHOULD BE ABLE TO AUTONOMOUSLY CHOOSE THE MORE ADEQUATE
GAMES FOR EACH SITUATION
•

the social games more suitable to develop the child's social skills

•

the more adequate games are also the more interesting ones for the child

•

THEREFORE, it is important for childminders
◦

to know which are the child's specificities

◦

what makes the child’s uniqueness

THE NEEDS OF AUTISTIC CHILDREN COULD BE VERY VARIABLE FROM CHILD TO CHILD
•

take as a departing point, for any kind of intervention, the specific interests of each
child

•

the games, in this sense, must be choose according to her/his needs (see module 2)

WHEN CHILDMINDERS ENTER IN CONTACT WITH THE CHILD
•

it would be important for them to adequate their behaviours to the child's behaviour
and not the opposite

•

HOWEVER, this does not mean that they won't would try to teach her/him something
that has been planned and agreed with the parents

•

SOMETIMES, also agreed with the child either, if she/he is able to understand what is
being taught

CHILDREN WITH AUTISM NEED TO LEARN
•

the social rules needed for a further social inclusion

•

BECAUSE, these children usually have a lot of difficulties in dealing

•

with all the things related to interpersonal and social interactions

•

THEN, as the communication of the childminder with the child increases

•

it can also be improved and easier developed with other people
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WHAT WOULD YOU THINK ABOUT...
If the child has acquired with her/his childminder more communication skills, which could
give her/him insights on the others’ communication behaviours, she/he will be more
prepared to communicate more frequently with other people, what would be a good way to
understand the prevailing social rules.

THE ACQUISITION OF LANGUAGE SKILLS
•

language is acquired in context in certain social situations

•

it is possible to acquire some of the linguistic skills without communicate
◦

•

BUT we could assume as a fact that they are usually socially acquired

it is the context that defines or clarifies the meaning of words and expressions

DIFFICULTIES WITH THE MEANING OF CERTAIN WORDS
•

the meaning is not always seized by autistic children

•

BUT THEY COULD be able to understand it

•

IF THEY COULD ALSO understand the situation
◦

understanding the situation and the meaning of a word

CHILDREN WITH AUTISM WILL BE ABLE TO UNDERSTAND
•

if they are being taught the meaning of a Word or an expression

•

FOR INSTANCE, see the third module on the use of idioms and idiomatic expressions

ACTIVITY 2: The learning of idioms and idiomatic expressions (20 M)7

THE ACQUISITION OF SOCIAL SKILLS BY AUTISTIC CHILDREN

7

•

will be dependent on their cognitive abilities level (see module 2)

•

WHICH will be crucial for their understanding of the situations

•

as well as to their domain of verbal and non-verbal languages (see module 3)

Please find the activity description in the list of activities at the end of this document.
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IMPORTANT
We may say that the development of the social skills of autistic children will be related to,
but not correlated to, their linguistic and language skills, as well as to their communication
abilities.

WHAT DO YOU THINK ABOUT...
•

the development of social skills are related

•

to the development of language and communication skills

THE LANGUAGE AND COMMUNICATION SKILLS AND ABILITIES
•

are expressed with written and oral types
◦

•

listening, speaking, reading, and writing

BUT ALSO with other communication media
◦

FOR EXAMPLE, as pictures or pictograms
▪

see the “Picture Exchange Communication System” (PECS) (Modules 3, and 4)

THE CHILD’S SKILLS COULD BE IMPROVED WITH THE PROVISION OF CARE
•

according to the recommendations of the parents

•

and of the learning programme agreed with them

•

in order to develop the child's social inclusion

THE TOPICS RELATED TO THE SOCIAL INCLUSION OF THE CHILD
•

would also be included in the communication book (logbook) (see module 2)

•

it can be a facilitator of the communication between the childminder and the parents

•

who can, making use of it, also discuss all the progresses made by the autistic child

SECTION 5.3 – Activities to promote the communication skills and the social
interactions of children with autism (pp. 5-12)

THE DEVELOPMENT OF THE SOCIAL SKILLS
•

of children in general
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•

AND of children with autism
◦

the importance of an early diagnosis of autism spectrum

THE IMPORTANCE OF AN EARLY DIAGNOSIS OF AUTISM SPECTRUM, USUALLY REFERRED AS
ASD8
•

will facilitate the care to be provided in order to develop all the child's skills

•

THEREFORE, her/his social inclusion, including at school

ACTIVITY 3: The social representations about autism and the language used to designate
people and children diagnosed with autism 9

THE USE OF THE SOCIAL SCENARIO METHOD WITH CHILDREN WITH AUTISM
•

childminders could simulate different social contexts

•

in order to teach what is at stake in different social interactions

THE SOCIAL SCENARIOS WITH THE BASIC DAY-TO-DAY TASKS
•

the main focus is how to learn the basic day-to-day social interactions (see module 3)

8

SPEAKER NOTE, ON LANGUAGE RELATED TO AUTISM ISSUES: All the questions related to
the designations in this fields could be controversial. See "Terminology, language and
autism", by the ChildIN partnership, a document agreed and signed by the consortium at
the "Kick-off Meeting in Paris", on the 14 th November 2018. This is an interesting question
to be discussed in this module because we are also dealing with social designations.
Likewise, it is important to know that are several designations “approved” by the "autistic
community" (this can be also a controversial designation for this "community" ), and
other designations, as far as we know, not “approved”, used more often in a lot of
different social contexts. These differences can also be found in each national and/or
linguistic community, or across them, as for example the use of the designation
"Perturbações do Espetro do Autismo" (PEA), in Portugal, and "Transtorno do Espectro
Autista" (TEA), in Brazil. Portugal and Brazil are two of the countries with Portuguese as
its official language. These, PEA and TEA, are the equivalent designations in Portuguese
for "Autism Spectrum Disorder" (ASD). That's why we could develop an activity (see the
activity proposed in the next footnote) on how to present themselves: childminders,
parents, and children. This could be a good exercise to be more aware of the different
designations and ways of seeing things, including autism (see “'Autistic' or 'has autism'?
Why words matter and how to get it right”, by Fiona Churchman, updated 25 November
2019:
https://www.abc.net.au/life/autistic-or-has-autism-why-words-matter-and-how-toget-it-right/10903768).

9

Please find the activity description in the list of activities at the end of this document.
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◦

these could be as simple as greeting or thank someone

◦

BUT ALSO more complex interactions as dialogues with different kind of people

◦

each accomplishment in a task or any improvement should be rewarded

•

childminders could create situations where children could greet someone and ask her/
his name

•

BUT this kind of situation could be very difficult for autistic children

•

as far as they have difficulties in playing the make-believe or pretend play

IT IS NOT IMPOSSIBLE TO COMMUNICATE WITH CHILDREN WITH AUTISM
•

in spite of their difficulties with everything related to figurative language (see module
3)
◦

or also imagined or hypothetical situations

•

they are able to understand them by taking into account their specificities (see
module 2)

•

if these languages and situations are taught and explained to them

THE CAROL GRAY’S “SOCIAL STORIES”
•

childminders could make use of the creation of different social scenarios

•

in order to facilitate the child's understanding of

•

◦

what is supposed to be said

◦

and played in a certain kind of social situations

THEN, children will be able to learn
◦

the appropriated scripts for each social interaction

◦

and apply these scripts in different contexts

ACTIVITY 4: Writing “social stories” to develop the skills of people with autism 10

MAKE CLEAR THE DIFFERENT USES OF LANGUAGE TO CHILDREN WITH AUTISM
•

it is important to make the child realise
◦

we make use of the same expression

10 Please find the activity description in the list of activities at the end of this document.
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◦
•

•

and adapt each expression to different contexts

as a matter of fact…
◦

the meaning of a word or an expression

◦

as well as of a situation or behaviour

◦

are strongly related to the context

WHAT DO YOU THINK ABOUT…
◦

meaning is nothing more than contextual meaning

◦

see module 3 on idioms and idiomatic expressions

AT THE END OF THIS MODULE…
•

childminders will be able to help children with autism

•

in the development of their social interactions
◦

we propose some activities or practical exercises

THE ADJUSTMENT TO THE CHILD WITH AUTISM OF THE “SOCIAL STORY”
•

childminders have to be flexible enough

•

when they try to communicate with the child

•

to facilitate the development of her/his social skills

THIS IS AN IMPORTANT POINT
•

childminders should start the interaction from the interests manifested by the child

•

BECAUSE the child will be more easily engaged with group activities later

•

given that they are related to her/him own interests

WHAT KIND OF GROUP ACTIVITIES...
•

the activities could be simulated by the childminder

•

or provided in real interactive settings where the child is being involved
◦

see the "Leuven Involvement Scale for Young Children"

GETTING MORE INFORMATION ABOUT THE CHILD
•

making use of the “Leuven Involvement Scale for Young Children”
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•

•

•

is a good way for childminders to observe the interests of children
◦

they could be, of course, informed of their interests during the discovery interview
by the parents (see module 1)

◦

BUT they could also get more information by the observation of children in their
first contacts

we may say, at this point, that WE SHOULD STRESS:
◦

the importance of these first observations

◦

with the information provided by the parents

to define what should be written down in the communication book (logbook).

ACTIVITY 5: Observing the involvement of the child11

THE CHILDREN WITH AUTISM COULD INTERACT
•

in group with other children

•

BUT ALSO with adults, alone or in groups

•

THOUGH, in both cases:
◦

the interactions will rely on their knowledge about autism

◦

and about how they could interact with these kind of children

THE PROMOTION OF SOCIAL AWARENESS ON AUTISM
•

there are several institutions and organisations dealing with this promotion

•

HOWEVER, in spite of their existence and of their actions

•

it is important to state that the support provided to people with autism

•

could be different according to the concerning countries12

11 Please find the activity description in the list of activities at the end of this document.
12 SPEAKER NOTE: In the case of the ChildIN project, there are some differences between
the countries of the consortium in the support provided. Moreover, we could add that are
also significant differences between the other European countries in general.
Furthermore, the support could also be variable considering the place where someone
lives, in spite of their supposed harmonisation at the national level, because it is not
uncommon to find differences between towns or regions of the same country (see module
2 on the constitution of the medical-social teams).
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THE IMPORTANCE OF CHILDMINDERS IN THE SOCIAL DEVELOPMENT OF CHILDREN WITH
AUTISM
•

in spite of all these differences in the knowledge of a certain community about autism

•

the ChildIN’s learning materials are designed for promote the social development

•

THEREFORE, childminders should accompany the child with attention
◦

when she/he is in a real setting interacting with other people

◦

in order to help her/him to better communicate and interact
▪

it is possible to train the development of the joint attention of the child

▪

preparing several exercises to do so in accordance with the parents

ACTIVITY 5.6: The development of joint attention and of the ways to interact 13

CHILDREN WITH AUTISM HAVE SEVERAL DIFFICULTIES TO STATE THE DIFFERENCES
BETWEEN CONTEXTS
•

they need to get acknowledge of the fact that the same activity could be performed
in different contexts
◦

•

see, for example, washing their hands

SIMILARLY, children need to understand that the activities
◦

including the ones prepared for their social development

◦

should be repeated with a certain regularity

◦

in order to allow their assimilation

THIS IS ALSO IMPORTANT TO MAKE THE CHILD REALISE
•

these activities could be performed in different contexts

•

they could be performed in different situations

HOW TO BALANCE BETWEEN THE OLD AND THE NEW ROUTINES
•

the goal is to make the child with autism acquire new skills, social skills in particular

•

BUT ALSO new routines to make she/he able to face the changes occurring in her/his
environment

13 Please find the activity description in the list of activities at the end of this document.
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◦

BECAUSE changes are always occurring in the physical environment
▪

◦

for example in the child’s town

AS WELL AS in her/his social environment
▪

see module 3 on how to prepare changes in the routines

CHANGES IN THE EMOTIONAL STATE OF PEOPLE IN GENERAL
•

emotions usually change with frequency

•

they could be very variable during the day

•

THEREFORE, this is a subject to be carefully analysed by childminders
◦

in order to understand not only their own feelings and emotions

◦

BUT ALSO the children’s and their parents’ emotions and feelings
▪

this will be very important during the discovery interview

▪

where all the involved people get the first impression of each other (see
module 1)

ACTIVITY 7: Understand emotions and feelings 14

A SHEET TO NOTE THE PROGRESSES OF THE CHILD WITH AUTISM IN THE RECOGNITION AND
EXPRESSION OF EMOTIONS
•

it would be important to have regular exercises with emotions

•

in order to give the the child the possibility of understanding their meanings

•

and their assimilation over time, to be registered in the sheet

TABLE 6: SHEET FOR REGISTER THE EMOTIONAL DEVELOPMENT OF THE CHILD

ACTIVITY 8: Identifying and understanding emotions in order to register them 15

14 Please find the activity description in the list of activities at the end of this document.
15 Please find the activity description in the list of activities at the end of this document.
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THE SHEET FOR REGISTER THE EMOTIONAL DEVELOPMENT COULD BE ONE OF THE PARTS OF
THE COMMUNICATION BOOK (LOGBOOK)
•

where the childminder and the parents could agree on certain activities

•

to be performed in order to develop the social interactions of the child
◦

about the communication book see module 2

THIS SOCIAL DEVELOPMENT WILL TAKE AS A DEPARTING POINT
•

the interests manifested by the child, in this case her/his emotions

•

which ones could be observed and “trained” according to the parents’ requirements

THE IMPORTANCE OF KNOWING AND CONTROLLING OUR EMOTIONS
•

whenever possible is an important aspect to consider

•

when we communicate with other people

•

Furthermore, we can communicate with emotions
◦

•

•

even more when we are non-verbal (see module 3)

THEREFORE, children with autism can learn
◦

how to better communicate

◦

by training their expression of emotions

BUT IT IS ALSO true that sometimes they become uncontrollable
◦

see the table 5 to register the crises on module 2

THE ABILITIES TO COMMUNICATE WILL BE IMPORTANT FOR THE CHILD TO PLAY WITH OTHER
CHILDREN AND OTHER PEOPLE IN GENERAL
•

games would be another important subject to be noted on the communication book
◦

from the games played by the child alone

◦

to the games played in group

•

FURTHERMORE, when we are talking about collective games

•

we should be aware that they involve
◦

different social skills

◦

and communication abilities
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CHILDREN COULD LEARN THE SOCIAL RULES OF A CERTAIN COMMUNITY BY PLAYING
•

they learn and understand the rules by immersion

•

which will be not always simple

•

BECAUSE these rules are sometimes just agreed

•

without any reference to a universal rationale

•

◦

FOR EXAMPLE, the “same” game could be played

◦

with different rules in different countries

FURTHERMORE, only with the development of international encounters
◦

as the modern Olympic Games

•

we have agreed in the rules to be applied in all the contexts

•

where a specific game would be played
◦

see the Kohlberg's six stages of moral development

RULES CAN BE IDENTIFIED, BUT NOT ALWAYS RATIONALLY UNDERSTOOD
•

it is important to be aware of the process of elaboration of the collective games’ rules

GAMES AND RULES IN EVERYDAY LIFE
•

our rules are agreed with reference to a kind of frame

•

where specific roles are assigned to each of the players

•

BUT PEOPLE ARE “always” according in new rules during their interactions

ACTIVITY 9: Theatre as a way to understand and develop social interactions 16

THE NEED TO ESTABLISH “NEW” RULES
•

•

establishing the rules to communicate during the discovery interview (see module 1)
◦

this could be a kind of regulation

◦

and a reference for childminders and parents

◦

but also in the filling-in of the communication book over time

FURTHERMORE, it could be also a regulation for childminders and children

16 Please find the activity description in the list of activities at the end of this document.
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•

as well as when they will be facing any kind of social interaction with other people

THE IMPORTANCE OF THE COMMUNICATION BOOK
•

it could be a tool to be used by childminders

•

and function as a mediator between them and the parents

•

◦

to register the care and education to be provided

◦

and other things agreed with the parents

◦

what is something to be remembered when necessary

which can facilitate the communication process with the parents.

WHAT CAN WE FOUND IN A COMMUNICATION BOOK
•

we will find all the activities
◦

•

agreed with the parents

AND the progresses made by the child
◦

which should communicated to the parents

THINGS TO BE NOTED IN THE COMMUNICATION BOOK SPECIFIC RELATED TO THIS MODULE
•

all the things related to the social development of children with autism

•

their social skills and communication abilities
◦

•

according to their use of verbal and non-verbal languages

their behaviours when participating in group activities
◦

according to their age and their severity level of autism

THE DEVELOPMENT OF CHILD’S CAPABILITY TO COMMUNICATE AND THE ACQUISITION OF
THE SOCIAL RULES
•

learn and understand the rules behind each social interaction
◦

•

these rules can be learnt alone
◦

•

being them formal or informal

by acquiring the rules of the different kind of games played in her/his community

or in group
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◦

by participating in teams (by forming, agreeing and understanding their rules)

◦

distinguishing between the rules of the game and its aims

HOW CAN WE RELATE AUTISM WITH CREATIVITY
mainly when we think of role-playing games
which are supposed to be difficult to children with autism

CHILDREN NEED A SPACE FOR PLAYING
•

to improve their playing skills

•

to learn how to play different games

•

and to learn and understand their rules
◦

see module 3 on the creation of a save environment

HOW TO REGISTER IN THE COMMUNICATION BOOK THE “GAMES” PLAYED BY CHILDREN
WITH AUTISM
•

with a reflection on the development of the child’s understanding of the games

•

with the development of the social skills needed to play different games
◦

according to the different levels of socialisation required for each game

WHAT WOULD BE NECESSARY TO PLAY THESE KINDS OF GAMES
•

isolated

•

side-by-side

•

parallel

•

shared games

HOW DIFFERENT ARE THESE KINDS OF GAMES
•

the numbers of players could be different from one to multiple people

•

needing more or less interactions and communication between them

•

THEREFORE, childminders need to know how to choose a game

•

according to the child’s degree of socialisation
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ACTIVITY 10: Imagine a space to play created to interact and communicate with children
with autism17

THE RELATIONSHIP OF THE CHILDMINDER WITH THE PARENTS AND THE CHILD
•

is itself a result of a particular social interaction

•

with two interrelated interlocutors

•

◦

the childminder with the parents (see module 1)

◦

the childminder with the child (see module 2)

BUT IT WOULD BE ALSO IMPORTANT to not forget the medico-social teams
◦

other possible interlocutor (the team) for the childminders
▪

with the agreement of the parents

◦

BECAUSE these teams could be a source of information to improve the care
provision

◦

AS WELL AS they could also get information from the childminders to improve the
intervention plans

CHILDMINDERS DURING THEIR PROVISION OF CARE
•

could take the children to different public spaces

•

to any kinds of specific spaces like a library or a shop
◦

with the agreement of the parents

◦

and if the parents find it a good activity

WHEN GOING OUT, THE CHILD COULD INTERACT
•

with other people and other children

•

in other places than at home

DON’T FORGET, with the necessary agreement of the parents

IN ORDER TO PREPARE THE CHILDREN FOR THE “NEW” SPACES
•

we could tell them what will happen

17 Please find the activity description in the list of activities at the end of this document.
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•

by training them with different “social stories”
◦

see the works of Carol Gray

GOING OUT COULD ALSO BE A GOOD WAY TO PROVIDE
•

children the necessary skills to discover their towns

•

as well as the skills for going alone to school later

5.2 The presentations for the Module 5
(ANNEX V or click here)
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Tables and figures - Module 5
Table 6 – Sheet for register the emotional development of the child
DESCRIPTION OF THE EMOTIONS TO BE DEVELOPED
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _
TIME: _ _ _ _ _ _ _ _ _ _ _ _ _ _
1) DESIGNATION OF THE
EMOTION

REGISTER WHAT HAVE BEEN DONE

2) DESIGNATION OF THE
EMOTION

REGISTER WHAT HAVE BEEN DONE

3) DESIGNATION OF THE
EMOTION, ETC.

REGISTER WHAT HAVE BEEN DONE
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Activities - Module 5
ACTIVITY 1: Transforming negative in positive sentences
Activity description: provide a list of negative sentences to childminders (see “How negative
language impacts kids and why ‘no’ should be limited”, by Kara Carrero:
https://karacarrero.com/parenting-without-saying-no/; and “It’s Science. Dropping negative
language improves child behavior”, by Alana Pace, 16th December 2019:
https://parentingfromtheheartblog.com/negative-language-impacts-children/). Then, they
should replace them by positive sentences. After that, they could imagine a situation where
they would usually use negative sentences, as for example when saying "stop it", and
replace them by other sentences in order to become more positive in their relationships with
the child, conveying her/him more confidence and trust.

ACTIVITY 2: The learning of idioms and idiomatic expressions
Activity description: first, starting the activity by asking childminders to think about how are
these idioms and idiomatic expressions acquired by children in general. Then, second, ask
them also to think about if, given their specificities, they are or not difficult for children with
autism. Finally, third, discuss on how can we explain the meaning of these expressions to
these children.

ACTIVITY 3: The social representations about autism and the language used to
designate people and children diagnosed with autism
Activity description: in small groups, the learners will be asked to present their prior
representation of autism. That's to say, they should tell the class what was autism for them
before the beginning of the course. Then, the class could discuss the construction of social
representations in autism, and also analyze the language used to designate all the things
related to this condition, including the specific terms used to designate people and children
diagnosed with autism.

ACTIVITY 4: Writing “social stories” to develop the skills of people with autism
Activity description: the class could be divided and each subgroup would be committed to
write a "social story" to be presented to the class. For that purpose, they could explore the
examples given in the "The New Social Story Book, Revised and Expanded 15th Anniversary
Edition: Over 150 Social Stories that Teach Everyday Social Skills to Children and Adults with
Autism and their Peers", by Carol Gray. Since 1990, she has been developing "Social Stories"
for children and adults with autism (see "Overview" in her website, retrieved from
https://carolgraysocialstories.com/social-stories/).
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ACTIVITY 5: Observing the involvement of the child
Activity description: "Leuven Involvement Scale for Young Children" is a scale with five
levels, from the non-involvement of the child ("Extremely low", level 1) to her/his complete
involvement in the activity, even to the point of she/he does not see anything else
("Extremely High", level 5). The class could be divided in smalls group. Then, they could
discuss on the different levels of involvement and find examples for each one. Finally, they
could present them to the class (see "How To Apply The Leuven Scales In Practice. Stop
using wellbeing and involvement as another observation checklist", retrieved from
https://famly.co/blog/management/leuven-scales/). In this presentation, they should make
use of verbal language, orally, but they can also explore other ways to communicate. These
exercise could also be used to simulate and reflect about the relationship between the
childminder and the parents, given that, in this case, they could discuss on what should be
noted in the communication book concerning the child’s involvement.

ACTIVITY 6: The development of joint attention and of the ways to interact
Activity description: the development of joint attention could be improved by several
exercises. These would be also exercises on how to interact. For instance, between the
childminder and the child, in a childminder-child dyad, but also in another type of dyads,
considering the interactions between the child and another child or person, as well as the
child interaction with other people in groups. So, in order to improve the social skills of the
child, first, childminders would be able to understand how can they promote their joint
attention with the child. Second, they need also to understand their role in the promotion of
joint attention between the child and other people. Therefore, as trainees, they could
exercise themselves. First, they could simulate an exercise of joint attention with another
classmate. Second, they would be invited to observe and analyze the development of
activities of joint attention in the other dyads. Third, the class could discuss on the
development of joint attention by not only paying attention to the class examples, but also
by imagining how joint attention could be improved with a child with autism in a real setting.

ACTIVITY 7: Understand emotions and feelings
Activity description: childminders will be asked to identify feelings and emotions in
flashcards. Then, they will must choose one feeling or emotion to explain it to the class.
Finally, they should discuss on how they can deal with different feelings or emotions in the
first contacts with the child and the parents. In the same way, they could discuss on how
could we teach children giving the cues to understand the expression of different feelings
and emotions, and in particular their manifestation during challenge behaviors and crises
(see module 2).

ACTIVITY 8: Identifying and understanding emotions in order to register them
Activity description: the sheet to register emotions could be filled-in together by the
childminder and the parents. In fact, this sheet could also be used to help the child
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identifying and understanding her/his emotions. So, this could make part of the learning
programme accorded with the parents. Given that we are mostly dealing with children until
the age of compulsory schooling (but they could be older), we will only would give examples
of a few emotions. That’s to say, the more common ones, if we could say such a thing about
emotions and feelings. The activity proposed here will consist in the filling-in of this sheet,
according to a case study or video presented to the class by the trainer. This activity could
be also accomplished in small groups.

ACTIVITY 9: Theater as a way to understand and develop social interactions
Activity description: childminders could take the child to the theater, which is a space to
perform a very particular kind of social interactions. As a matter of fact, during these
interactions, as in everyday life, people present themselves to other people. Erving Goffman,
for example, is a sociologist who has used theater to analyze how people interact in different
social frames (see "The Presentation of Self in Everyday Life"). However, as far as we know,
children with autism have problems with the identification of the other people’s selves (see
“Theory of Mind”). So, the promotion of the child’s social interactions, as it could be the case
with theater, could be a way for her/him to understand the existence of other selves.
Therefore, a visit to a theater, if they are prepared to receive these children, could be an
enriched experience for them (see “Autism: a guide for theaters”: https://www.autism.org.uk/
professionals/others/theatre.aspx). This activity could also be used to discuss on the
awareness of the community about the specificities of children with autism.

ACTIVITY 10: Imagine a space to play created to interact and communicate with
children with autism
Activity description: trainees could be asked about the best characteristics of a space to play
(see module 3). Then, in pairs, they could choose a game and simulate how it could be
played with a child with autism. Finally, they could discuss on the specificities of the social
interactions needed to play the chosen game, as well as on the communication skills
developed by playing it. Just a quick note, about the type of games to be chosen during the
activity, because we need to balance the choice of trainees between isolated and collective
games (see for example “The power of play. A research summary on play and learning”, by
Rachel E. White: https://mcm.org/wp-content/uploads/2015/09/MCMResearchSummary1.pdf),
in order to explore their differences and similarities with the class.
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Summary
The Training Manual is the document in which the contents of a training course
about "special care and interaction with children and young people with autism" are
presented.
This presentation is structured in a logical and sequential way to facilitate learning.
Throughout this document, activities that can be developed to improve learning are
also suggested.
The Training Manual was designed from the Competence Framework (Intellectual
Output 1 of the Child In project), which corresponds to a learning guide that is in this
manual materialized in content.
This manual is an integral part of a Training Kit that also includes a dossier of slides,
a dossier of training activities and a dossier of evaluation forms, structured in the
same logical sequence as the contents of this manual.
The themes presented are divided into 2 blocks that include different themes; 2
themes, in Block 1 and 3 themes in Block 2, namely the following:
Block 1 - Communicating with parents and professionals in charge of a child
with autism
Theme 1.1. Organizing a discovery interview with the parents of a
children with autism
Theme 1.2. Discussing about care and development of a children
with autism
Block 2 - Communicating to interact with a child with autism
Theme 2.1. Creating a safe environment for children with autism
Theme 2.2. Taking into account the specificities of child with autism
when they learn basic day-to-day tasks (feeding, sleeping, games)
Theme 2.3. Participate to the development of social interactions of a
children with autism
This sequence of blocks / themes corresponds to the 5 MODULES of the training
course and also corresponds to the 5 chapters that will be presented here.
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MODULE 1 – Organizing a discovery interview with the parents of
a children with autism
1.1 The importance of gathering information about the child
The aim of this first module is to prepare the childminder to establish the first
contact with the parents of a children with autism.
Thus, the childminder will be trained to develop an interview in order to obtain
knowledge about the child and about the expectations of the parents about the care
to be provided by the childminder. It is important the dialogue with the parents
about the care provided as a promoter of the development of the child.
The interview as also the aim of gathering information about the environment of the
child, in order to have a more consistent care.
This is an important moment of communication between the childminder and the
parents, because it is essential to set up a trust relationship.
If the child is accompanied by other professionals (e.g., psychologists, social
assistants, educators, etc.), the childminder, in accordance with the parents, could
get more information from them1.
There are some interviews in annex that could give you some insights to prepare
your own interview2.

1.2 The educational methods used with the child with autism
There are many educational methods related to autism. So, we cannot present all of
them in this manual but you can find some above. These are some of the methods
that have been effective with some of the children with autism. It is important to
state that all of them require specialised training.
1

The professionals designed to accompain the child with autism can change between
countries. Therefore, we need to know who are that professionals involved in each
country. Who are the professionals that could better inform the childminder? She/he does
not need to contact all the professionals.

2

Activity description: the learners could watch videos of parents relating how they get
informed about the autism and how they react to the condition. Then, the learners would
be asked to write down some questions to get more information from the parents. The
same activity could be performed with the professionals who take care of the child (e.g.,
psychologists, social assistants, educators, etc.).
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1) The "Applied behavior analysis" (ABA) is a method (or an approach) based in
scientific data and in the application of the behavioral analysis in order to
change behaviors;
2) The "Treatment and Education of Autistic and Related Communications
Handicapped Children" (TEACCH) is a teaching method to be used in a
structured environment, based in the definition of a timetable, ways of
working and routines with visual supports;
3) The "Early Start Denver Model" (ESDM) is a method of behavioral therapy with
children between the 12 and 48 months based upon ABA, where the parents
and therapists play with the children in order to set up amusing and positive
relations;
4) The "Low arousal Approach Method" is a method designed to avoid crisis
situations by adopting particular behaviors when facing people that could
easily have one, as it is the case of some children with autism, in order to
manage their behavior and avoid aggressive and challenged situations 3.

1.3 Preparation and conduction of the discovery interview
At the end of this module, the childminder will be able to reformulate her/his
questions in a real context of interviewing with parents of a children with autism,
adapting them according to their remarks. In other words, the childminder should
pay attention to the parents, and reformulate her/his questions during the interview.
Meanwhile, the childminder should be prepared to take notes about the care to be
provided, asking the parents to clarify all important information about the care.
It would be important, when deciding what should be asked, to have skills to
establish and develop interpersonal relationships and to be empathetic, in order to
understand the child with autism and her/his parents. That's to say, the childminder
should have the capacity to place herself/himself in the position of a children with
autism and of their parents4.

3

Activity description: search on the Internet information about this methods and
present them in to the class. This will be an opportunity to discuss the reliability of the
information found on the Internet. This activity could also be performed with information
given by the trainers or by searching information on the "resources database" of the
ChildIN project.

4

Activity description: propose an exercise of role playing where the learners will be
asked to feel as a child with autism or her/his parents. At the same time, they could
invert their roles, we mean that they could act as a childminder and then as a child with
autism or their parents.
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In the table above, it is possible to follow a set of questions to be asked during the
interview with the parents, namely about the environment of the child, about her/his
manifestations and symptomatology, and about her/his sensorial conditions (see the
attached table).
TABLE 1 – WRITE DOWN A LIST OF QUESTIONS TO GET INFORMATION ABOUT THE CHILD'S ENVIRONMENT

After the preparation of the questions, the childminder will be able to contact the
parents and collect information about the child and about her/his environment.
Does not exist a model for an interview with all the parents, but she/he should adapt
the questionnaire according to the previous knowledge she/he has about the
parents, and about the child and her/his environment 5.
This is a process and we should be aware that the list of questions is not rigid, and
should be adapted to the situation in order to create a relationship of trust with the
parents. It is important to train different ways of asking, because this will be a kind
of communicational model to be followed.
Taking care of a children with autism is an activity that requires skills of
communication with the parents, because it is important to tell the parents all the
things happened when their child is with the childminder.
During the interview, when she/he dialogues with the parents it is important to
reformulate some of the questions, in order to better know the necessities of the
child, as well as in order to agree with the parents the care to be provided in a
detailed way.
In such a case, there are several points to be considered, because taking care of a
child with autism is a very particular situation. The manifestations of its
symptomatology must be very clear to the childminder, namely the way to proceed
in a crisis of the child.
During the interview it would be also important for the childminder to show her/his is
knowledge about the methods to use in different situations, so she/he should be
prepared to get information about the methods used by the parents in different
situations.
In this sense, she/he should communicate to the parents her/his motivations to take
care of children with autism. That's is to say, she/he should explain why she/he has
knowledge to take care of this particular children, and also explain her/his

5

Activity description: elaborate a questionnaire to get acknowledge of the child, and of
their parents and family.
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motivations to do so. This is something like presenting her/his Curriculum Vitae with
a covering letter (see the attached table)6.
TABLE 2 – WRITE THE CV AND ADAPT IT TO STATE THAT YOU ARE ABLE TO TAKE CARE OF CHILDREN WITH AUTISM

The childminder should be prepared to reply to the questions and doubts of the
parents. That's why it is important to communicate her/his motivations to work as a
childminder, mainly to explain why is she/he motivated to take care of children with
autism. In this sense, before the interview, her/his motivations should be listed,
explained, and justified. After all, to establish a trust relationship with the parents, it
is important to tell them why is she/he motivated to work with this kind of children
so particular.
In other words, the childminder should present her/his qualifications and her/his
working experience, giving account of her/his experience in taking care of children
with autism.
During and after the first interview, some of the questions could be used to clarify
what is demanded, highlighting some aspects and reformulating others, in order to
identify with the parents which are theirs demands, and also which are theirs
expectations.
After the interview, the childminder would be prepared to reflect in her/his
motivations, taking into account the results of the interview and the child's
characteristics and of the parents' expectations, in order to give account of her/his
motivations to take care of her/his child, for example in order to make the child
being more autonomous by learning its basis day-to-day tasks (see module 4).

6

Activity description: writing a Curriculum Vitae with the training related to children
with autism. Then, prepare a covering letter stating the motivations to take care of this
particular kind of children. The childminder should try to envisage what it is important to
state according to the parents standpoint.
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Tables and figures - Module 1
Table 1 – Write down a list of questions to get information about the
child's environment
QUESTIONS ABOUT THE CHILD'S ENVIRONMENT7
1. family context

Fill-in according to a case study

2. child’s environment (participants)
3. rituals implemented by parents
QUESTIONS ABOUT THE MANIFESTATIONS OF THE SYMPTOMATOLOGY RELATED TO
CHILDREN WITH AUTISM (MANIFESTATIONS OF AUTISTIC DISORDERS)
1. Language

Fill-in according to a case study

2. social interactions Fill-in according to
a case study
3. hygiene

Fill-in according to a case study

4. food
5. sleep
6. activities
7. associated disorders if applicable
(comorbidities)

Fill-in according to a case study

QUESTIONS ABOUT THE SENSORY CONDITIONS OF THE CHILD
1. Needs

Fill-in according to a case study

2. characteristics of the child (disorders)
3. things which can help calm the child

Fill-in according to a case study

4. during crises type of reinforcers

7

The questions in the Competence Framework: "family context, child’s environment
(participants), manifestations of autistic disorders (language, social interactions, hygiene,
food, sleep, activities), sensory condition (needs and disorders), associated disorders if
applicable, rituals implemented by parents, things which can help calm the child during
crises, type of reinforcers".
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Table 2 – Write the CV and adapt it to state that you are able to take care
of children with autism
PRESENTATION OF THE CHILDMINDER'S CURRICULUM VITAE STATING HER/HIS
KNOWLEDGE TO TAKE OF CHILDREN WITH AUTISM
Knowledge of the educational methods
related to children with autism

KNOWLEDGE

Motivations to take care of children with
autism

RESPONSIBILITY AND AUTONOMY

SKILLS

ACTIVITY: WRITING DOWN A CV AND A COVERING LETTER
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Activities – Module 1
ACTIVITY 1: Watching a video relating the story of parents of a child with
autism
Activity description: the learners could watch videos of parents relating how they
get informed about the autism and how they react to the condition. Then, the
learners would be asked to write down some questions to get more information from
the parents. The same activity could be performed with the professionals who take
care of the child (e.g., psychologists, social assistants, educators, etc.).

ACTIVITY 2: Presentation of educational methods used with children with
autism
Activity description: search on the Internet information about this methods and
present them to the class. This will be an opportunity to discuss on the reliability of
the information found on the Internet. This activity could also be performed with
information given by the trainers or by searching information on the "resources
database" of the ChildIN project.

ACTIVITY 3: Role playing to imagining a child with autism or their parent
Activity description: propose an exercise of role playing where the learners will be
asked to feel as a child with autism or her/his parents. At the same time, they could
invert their roles, i mean that they could act as a childminder and then as a child
with autism or their parents.

ACTIVITY 4: Elaborate a questionnaire to interview the parents of a child
with autism
Activity description: elaborate a questionnaire to get acknowledge of the child, and
of their parents and family.

ACTIVITY 5: Writing a CV stating the training related to autism
Activity description: writing a Curriculum Vitae with her/his training related to
children with autism. Then, prepare a covering letter stating her/his motivations to
take care of this particular kind of children. The childminder should try to envisage
what it is important to state according to the parents standpoint.
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MODULE 2 – Discussing about care and development of a children
with autism
2.1 The specificities of the child with autism
Autism was first described by Leo Kanner in 1943.
Previously to the characterization and the presentation of the diagnostic criteria of
autism, it is important reminder that autism is understood as the development of
neurotypical children.
Autism is one of the "Pervasive Developmental Disorders" (PDD)8, and it could be
identified in babies, but it is usually become more visible between two and five
years old (see above the presentation of the "Modified Checklist for Autism in
Toddlers")9.
At this point, it could be important for the childminders' training on taking care of
children with autism to recall some of the cognitive development theories, as for
example of Jean Piaget. The author divided development in stages and described
them. The stages described by Jean Piaget are the following: 1) "Sensorimotor
stage", from birth to two years old; 2) "Pre-operational stage", from two to seven
years old; 3) "Concrete operational stage", from seven to eleven years old; 4)
"Formal operational stage", from eleven to sixteen and onwards.
It would be also important to present the "Social Development Theory" of Lev
Vygotsky, and compare his views with the views of Jean Piaget. Vygotsky developed
a set of concepts really important to understand how could we promote
development, e.g. "Zone of Proximal Development", scaffolding, etc 10.
Since its identification and description by Leo Kanner, the characterization of autism
has been changing in scientific literature. The last description is presented in the
fifth edition of the "Diagnostic and Statistical Manual of Mental Disorders" (DSM-5),
published by the "American Psychiatric Association" (APA), in 2013, the last edition
of this manual.
In this manual we could find the diagnostic criteria for autism

11

.

8

This acronym is used in the first module of the Competence Framework, in the
expression: "PDD towards ASD". In spite of its use in the first module of the Competence
Framework, we use it here because we will introduce and define autism to the future
carers of children with autism.

9

See also the web page "Autismo" (see https://www.fpda.pt/autismo_1).

10 See "Lev Vygotsky", by Saul McLeod, updated 2018:
https://www.simplypsychology.org/vygotsky.html
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You can see below the defined criteria as they are presented in the manual, in five
points12:
•

"A. Persistent deficits in social communication and social interaction across
multiple contexts";

•

"B. Restricted, repetitive patterns of behavior, interests, or activities";

•

"C. Symptoms must be present in the early developmental period (but may
not become fully manifest until social demands exceed limited capacities or
may be masked by learned strategies in later life)";

•

"D. Symptoms cause clinically significant impairment in social, occupational,
or other important areas of current functioning";

•

"E. These disturbances are not better explained by intellectual disability
(intellectual developmental disorder) or global developmental delay.
Intellectual disability and autism spectrum disorder frequently co-occur; to
make comorbid diagnoses of autism spectrum disorder and intellectual
disability, social communication should be below that expected for general
developmental level."

TABLE 3: EXAMPLES OF MANIFESTATIONS OF AUTISM FOR THE CRITERIA "A" AND "B" (ACTIVITY) 13

In spite of the fact that children with autism share the same basic characteristics,
autism is a spectrum, so they are different as the colours of a spectrum 14.
In fact, there are different levels of severity: "Requiring very substantial support”
(Level 3); "Requiring substantial support” (Level 2); and, "Requiring support" (Level
1)15.
TABLE 4: SEVERITY LEVELS FOR AUTISM16

11 See "Diagnostic criteria for autism under the DSM-5": https://www.autismeurope.org/wpcontent/uploads/2017/08/Diagnostic-criteria-for-autism-under-the-DSM-5.pdf
12 See "Autism Diagnosis Criteria: DSM-5": https://www.autismspeaks.org/autism-diagnosiscriteria-dsm5
13 Activity description: we could divide the learners in up to five groups and present and
discuss examples for the criteria "A" and "B".
14 Activity description: compare the development of a neurotypical child with a child with
autism.
15 See "Autism Diagnosis Criteria: DSM-5": https://www.autismspeaks.org/autism-diagnosiscriteria-dsm5
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So, as we can see, the support needed by people with autism vary according to the
severity degree. This is a very important point, but it is also true that childminders
will take care of children and they don't have the specific problems associated with
adults.
The majority of autism cases could be diagnostic until three years old (36 months)
by specialists.
However, the symptomatology could also be identified as well by parents or early
educators or carers, as childminders.
An early intervention is really considered very important for the inclusion of children
with autism. An early diagnosis would permit parents to support the inclusion of
their children with autism by adapting educational methods for example. In this
case, it is also important to have local services to support parents and their children
with autism17.
The checklist designed as "Modified Checklist for Autism in Toddlers" (M-CHAT) is a
questionnaire for the "Early Screening of Autism". This is a questionnaire applied in
toddlers, that are children between 16 and 30 months old 18.
This is a quotation of the instructions of the "Modified Checklist for Autism in
Toddlers, Revised, with Follow-Up" (M-CHAT-R/F)19:
"The M-CHAT-R can be administered and scored as part of a well-child care
visit, and also can be used by specialists or other professionals to assess risk
for ASD. The primary goal of the M-CHAT-R is to maximize sensitivity,
meaning to detect as many cases of ASD as possible. Therefore, there is a
high false positive rate, meaning that not all children who score at risk will be
diagnosed with ASD. To address this, we have developed the Follow-Up
questions (M-CHAT-R/F). Users should be aware that even with the Follow-Up,
16 Activity description: describing how to take care of children with autism with different
levels of severity. In pairs try to explain to your partner the level of severity of a child. It
could be a study case or a video. Then, listen to others pairs and discuss with the class
about the care to be provided in such a case.
17 Activity description: present to the class how is it organized the local support to
children with autism (how is it organized the support in each country; and how are the
parents organized there).
18 Here you can score the "M-CHAT-R/F" (see https://mchatscreen.com/mchat-rf/scoring/).
Please find some "Translations of M-CHAT-R/F" here (see https://mchatscreen.com/mchatrf/translations/). To get more information about this screener see "FAQ/Contact Us" (see
this web page: https://mchatscreen.com/contact/).
19 For example, you can download a PDF version of the "M-CHAT-R/F" here (see
https://drexel.edu/~/media/Files/autismInstitute/EDI/M-CHAT-R_F.ashx).
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a significant number of the children who screen positive on the M-CHAT-R will
not be diagnosed with ASD; however, these children are at high risk for other
developmental disorders or delays, and therefore, evaluation is warranted for
any child who screens positive. The M-CHAT-R can be scored in less than two
minutes."
The questionnaire is also presented by "Autism Speaks" as follows:
"The Modified Checklist for Autism in Toddlers, Revised (M-CHAT-R) is a
screener that will ask a series of 20 questions about your child’s behavior. It's
intended for toddlers between 16 and 30 months of age. The results will let
you know if a further evaluation may be needed. You can use the results of
the screener to discuss any concerns that you may have with your child’s
healthcare provider (Retrieved from https://www.autismspeaks.org/screenyour-child; on the 12 th November 2019)."
This is not a definitive tool to identify autism in children, mainly in toddlers, it is
copyrighted instrument, but it could be useful in order to get acknowledge and be
aware of some of the characteristics of children with autism or "other developmental
disorders or delays"20.

2.2 The communication with the parents and the medico-social
teams
As we have seen above, the childminder has started by preparing her/his discovery
interview with the parents. At this stage, she/he was hired by the parents, and
she/he needs to start her/his relationship with the child.
During the interview with the parents, she/he has got information about the child
and her/his behavior, but at this moment she/he will need to establish a relationship
with the child.
Childminders could play an important role in the development of children with
autism. Notwithstanding, she/he cannot act without knowing what have been set up
by the monitoring teams of the child. Therefore, her/his actions are not fully
autonomous.
The monitoring teams are composed by medical and social specialists, and they are
taking care of the child with autism since she/he was diagnosed.

20 Activity description: in spite of being copyrighted, if we could use the questions of this
screener in the training, it would be important to discuss all the questions in group, or in
small groups. If it would not be possible, we could do it with other instruments not
copyrighted for toddlers.
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So, it is really important to the childminder to pay attention to the parents'
recommendations and instructions, according to the monitoring teams programmes
establish for the child.
The monitoring of children with autism, as the diagnosis also are not provided all
over the world.
Moreover, where it is provided, we can find differences across countries and within
the same country.
In France, for example, there are some programmes that provide an individualized
and personalized support to children with autism: the French "projet personnel
individualisé" (in English, the "individualized personal programme" (PIP); and, the
French "projet d'accompagnement personnalisé" (PAP) (in English, the "personalized
support programme")21.
In Portugal, we can find the "Plano Individualizado de Apoio à Família" (PIAF) (in
English, the "individualized plan of support to families"), that is the document
setting up the educative measures and assessments provided to families and
children under the early intervention framework, at home, the "creche" (in English,
"nursery"), and "jardim-de-infância" (in English, "kindergarden") 22. It is part or
related to the legal tool designed as "Intervenção Precoce" (IP) (in English, "early
intervention"), structured by territorial levels from the national and the regional
ones, to the level composed by local teams 23.
In this case, the childminder has to communicate to the others people involved in
the child's care, her/his successes and failures stated in the plans set up, that's to
say she/he has to communicate everything related to the child's learning to the
parents and the medical and social teams.
After all, the childminder, with these communications, are making a substantial
contribution to improve the individualized and personalized plans set up by the
educational and health care professionals.

21 Activity description: the learner could analyze a plan and present it to the class. Given
that the ChildIN is an European project, implemented in France, Poland, and Portugal, the
class could discuss the differences in the support provided in the three countries, as well
as they could try to figure out what would be a better European support for children with
autism.
22 See this quotation in Portuguese: "O plano individualizado de apoio à família (PIAF) é o
documento que estabelece fundamentadamente as respostas educativas às famílias e
criança, assim como formas de avaliação, no âmbito da intervenção precoce na infância,
em contexto de orientação domiciliária, creche e jardim-de-infância (Retrivied from http://
bdjur.almedina.net/item.php?field=item_id&value=1497757)."
23 See also the ""Plano Individual de Intervenção Precoce" (PIIP) (in English, the
"individualized plan of early intervention").
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Furthermore, with the insights provided by childminders, the plans can not only be
improved, but also the activities outlined before be redesigned with the views of
childminders in order to achieve the learning goals.

In a nutshell, we could state that a good method in these situations is pairing, which
occurs when someone is a reinforcer who the child finds enjoyable and wants to
follow24, as well as in the same line the use of positive reinforcements in general
(see how can it be done in the fourth module, where we will discuss the "the
specificities of children with autism when they learn basic day-to- day tasks").

2.3 The elaboration of the communication book (logbook)
If the childminder is contracted by the parents, she/he will become one of the people
who would have a direct contact with the child with autism.
When the has been diagnosed with autism, it would be possible to constitute a
dossier with information about the child and the care to be provided, where the
childminder will be able, with the authorization of the parents, to register
information.
Since the beginning of the contract, the childminder would be able to fill-in a
communication journal (or a communication logbook), where she/he will register
everything that happened during the time she/he have been taking care of the
child25.
One of the specificities of children with autism is their crises. Not all of them have
the same problem or difficulties or problems of behavior. As we have said above,
autism is a spectrum.
Notwithstanding, we should pay attention to behavior problems, mainly to the
crises. Therefore, it would be important to register each crisis, as well as how they
were managed in the communication logbook or in a crisis register sheet (see
activity).
24 See "Pairing Yourself as a Reinforcer": https://theautismhelper.com/pairing-yourself-as-areinforcer/.
25 Activity description: give an example of a communication journal, and carry out some
exercises to clarify how it would be filled-in. One the things to be registered will be the
achievements and difficulties of the child in its learning process. This communication
could be also used to register crises, so it could be organised an activity to fill-in the
logbook with it. See "Livros de ligação diários" (pp. 45-46), in "Dia a dia de uma criança
com perturbação do espectro autista em contexto escolar e familiar –Estudo de caso", by
Maria Vasconcelos (2011).
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It is important to note that childminders will be also educators and they could
complement the work of other professional involved. So, it is important to write
down the targets of their educational support to children with autism, in order to be
aware of their achievements and difficulties. They should be communicate to the
parents and registered in the communication, if the parents find it relevant and
appropriated (see activity).
With this kind of relationship with the parents, they could be relied and trustful in
the progresses of their child. So, the childminder could adjust, with the parents, the
methods and tools used in the learning activities, as well as adjust all the care
provided with the consent and approval of the parents.
After all, the communication journal is a good tool to establish, develop and improve
the communication channels between the childminder and the parents.
In a nutshell, the journal would contain all the essential elements observed in the
child with autism by the childminder, which will be important to establish and
develop, in a evidence base way, a trustful relationship with the parents.
We will finish this module by returning to an important point related to children with
autism. So, if the childminder would have to register a crisis in the communication
logbook, it would proceed step by step as follows: 1) describe the context of the
crisis; 2) describe the triggers or signs manifested before the crisis; and, 3) present
the techniques and tools used to help the child copying or overcoming the crisis.
In fact, there are children with a very sharp episodes of crisis, and others who have
almost no signs of it. Not always would be easy for the childminder to register these
episodes, when she/he is taking care of the child. However, she/he should bear in
mind what has been agreed to do in an episode of crisis with the parents (see the
discovery interview in the first module).
Notwithstanding, it would be also important for the provision of a better support to
the child to carefully observe her/his response or behavior during the crisis and try
to identify its causes, as well as other less common or strange behaviors.
A sheet for register each crisis, as we have seen above, would be created in these
cases26.
TABLE 5: SHEET FOR REGISTER THE CRISES OF THE CHILD

26 Activity description: the childminders would be asked to register a crisis in the specific
sheet for the purpose. The crisis could be identified in a written or video case study
presented or suggested by the trainers.
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The parents and other professionals supporting the child could also participate in
the register or help the childminder to fill-in this register sheet, taking into account
of the notes taken by she/he.
This will be an issue to be accorded with the parents and when applicable with the
support specialized teams, taking into account the severity level of the child.
We would like to finish this module with a positive aspect to be register in the
communication book (logbook). As far as we know, childminding is a very important
professional occupation supporting the children's development, so it would be
important to stress that the communication book could serve as a register of the
good things achieved by the child. So, it would be registered all the achievements
and difficulties of the child manifested along her/his learning process. Write down a
difficulty is an important step in order to its overcome by the child supported by its
carers. Again, everything done by the childminder would be previously agreed with
the parents (see the discovery interview in the first module) 27.

27 Activity description: it could be presented to childminders some common difficulties of
children with autism. Then, she/he would be asked to note each one in the
communication book (logbook). After the registration, she/he would be asked to
communicate its overcome to the parents and write down how it occurred.
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Tables and figures - Module 2
Table 3 – Examples of manifestations of autism for the criteria "A" and
"B"28
CRITERION A. "Persistent deficits in social communication and social interaction
across multiple contexts, as manifested by the following, currently or by history
(examples are illustrative, not exhaustive, see text)"
EXAMPLES
"1. Deficits in social-emotional reciprocity, ranging, for example, from abnormal social approach and
failure of normal back-and-forth conversation; to reduced sharing of interests, emotions, or affect; to
failure to initiate or respond to social interactions.
2. Deficits in nonverbal communicative behaviors used for social interaction, ranging, for example, from
poorly integrated verbal and nonverbal communication; to abnormalities in eye contact and body
language or deficits in understanding and use of gestures; to a total lack of facial expressions and
nonverbal communication.
3. Deficits in developing, maintaining, and understanding relationships, ranging, for example, from
difficulties adjusting behavior to suit various social contexts; to difficulties in sharing imaginative play or
in making friends; to absence of interest in peers.
Specify current severity: Severity is based on social communication impairments and restricted
repetitive patterns of behavior."

CRITERION B. "Restricted, repetitive patterns of behavior, interests, or activities, as
manifested by at least two of the following, currently or by history (examples are
illustrative, not exhaustive; see text)"
EXAMPLES
"1. Stereotyped or repetitive motor movements, use of objects, or speech (e.g., simple motor
stereotypies, lining up toys or flipping objects, echolalia, idiosyncratic phrases).
2. Insistence on sameness, inflexible adherence to routines, or ritualized patterns or verbal nonverbal
behavior (e.g., extreme distress at small changes, difficulties with transitions, rigid thinking patterns,
greeting rituals, need to take same route or eat food every day).
3. Highly restricted, fixated interests that are abnormal in intensity or focus (e.g, strong attachment to or
preoccupation with unusual objects, excessively circumscribed or perseverative interest).
4. Hyper- or hyporeactivity to sensory input or unusual interests in sensory aspects of the environment
(e.g., apparent indifference to pain/temperature, adverse response to specific sounds or textures,
excessive smelling or touching of objects, visual fascination with lights or movement).
Specify current severity: Severity is based on social communication impairments and restricted,
repetitive patterns of behavior."

28 Please see https://www.autismspeaks.org/autism-diagnosis-criteria-dsm5.
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Table 4 – Severity levels for autism29
Severity level
"Requiring very
substantial
support” (Level 3)

Social communication

Restricted, repetitive
behaviors

"Severe deficits in verbal and nonverbal
social communication skills cause severe
impairments in functioning, very limited
initiation of social interactions, and
minimal response to social overtures from
others.
For example, a person with few words of
intelligible speech who rarely initiates
interaction and, when he or she does,
makes unusual approaches to meet needs
only and responds to only very direct social
approaches"

"Requiring
substantial
support” (Level 2)

"Marked deficits in verbal and nonverbal
social communication skills; social
impairments apparent even with supports
in place; limited initiation of social
interactions; and reduced or abnormal
responses to social overtures from others.
For example, a person who speaks simple
sentences, whose interaction is limited to
narrow special interests, and how has
markedly odd nonverbal communication."

"Requiring support” "Without supports in place, deficits in
(Level 1)
social communication cause noticeable
impairments. Difficulty initiating social
interactions, and clear examples of
atypical or unsuccessful response to social
overtures of others. May appear to have
decreased interest in social interactions.
For example, a person who is able to speak
in full sentences and engages in
communication but whose to- and-fro
conversation with others fails, and whose
attempts to make friends are odd and
typically unsuccessful."

"Inflexibility of behavior,
extreme difficulty coping
with change, or other
restricted/repetitive
behaviors markedly
interfere with functioning in
all spheres. Great
distress/difficulty changing
focus or action."

"Inflexibility of behavior,
difficulty coping with
change, or other
restricted/repetitive
behaviors appear frequently
enough to be obvious to the
casual observer and
interfere with functioning in
a variety of contexts.
Distress and/or difficulty
changing focus or action."
"Inflexibility of behavior
causes significant
interference with functioning
in one or more contexts.
Difficulty switching between
activities.
Problems of organization
and planning hamper inde"

29 See "Autism Diagnosis Criteria: DSM-5": https://www.autismspeaks.org/autism-diagnosiscriteria-dsm5.
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Table 5 – Sheet for register the crises of the child
DESCRIPTION OF THE CHILD'S CRISES
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _
TIME: _ _ _ _ _ _ _ _ _ _ _ _ _ _
1) the context of the crisis

2) the triggers or signs manifested
before the crisis

3) the techniques and tools used to
help the child in copying or
overcoming the crisis
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Activities – Module 2
ACTIVITY 1: Presentation of the criteria “A” and “B” of the DSM 5
Activity description: we could divide the learners in up to five groups and present
and discuss examples for the criteria "A" and "B".

ACTIVITY 2: Comparing the development of a child with autism with a
neurotypical child
Activity description: compare the development of a neurotypical child with a child
with autism.

ACTIVITY 3: The different levels of severity in autistic people
Activity description: describing how to take care of children with autism with
different levels of severity. In pairs try to explain to your partner the level of severity
of a child. It could be a study case or a video. Then, listen to others pairs and discuss
with the class about the care to be provided in such a case.

ACTIVITY 4: The organisation of the local support for children with autism
Activity description: present to the class how is it organised the local support to
children with autism (how is it organised the support in each country; and how are
the parents organised there).

ACTIVITY 5: Discussion on the questions of a screener as M-CHAT
Activity description: in spite of being copyrighted, if we could use the questions of
this screener in the training, it would be important to discuss all the questions in
group, or in small groups. If it would not be possible, we could do it with other
instruments not copyrighted for toddlers.

ACTIVITY 6: The official support plans provided to children with autism
Activity description: the learner could analyse a plan and present it to the class.
Given that the ChildIN is a European project, implemented in France, Poland, and
Portugal, the class could discuss the differences in the support provided in the three
countries, as well as they could try to figure out what would be a better European
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support for children with autism. This could also enhance the training of trainers in
the field, promote the European professionalisation of childminders, and of the care
provided to children with autism across Europe.

ACTIVITY 7: The usage of the communication diary
Activity description: give an example of a communication diary, and carry out some
exercises to clarify how it would be filled-in. One of the things to be registered will
be the achievements and difficulties of the child in her/his learning process. This
communication could be also used to register crises, so it could be organized an
activity to fill-in the logbook with it. See "Livros de ligação diários" (pp. 45-46), in
"Dia a dia de uma criança com perturbação do espectro autista em contexto escolar
e familiar –Estudo de caso", by Maria Vasconcelos (2011).

ACTIVITY 8: The sheet for register the crises of the child
Activity description: the childminders would be asked to register a crisis in the
specific sheet for the purpose. The crisis could be identified in a written or video
case study presented or suggested by the trainers.

ACTIVITY 9: How to note the difficulties and their overcome
Activity description: it could be presented to childminders some common difficulties
of children with autism. Then, she/he would be asked to note each one in the
communication book (logbook). After the registration, she/he would be asked to
communicate its overcome to the parents and write down how it occurred.
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MODULE 3 – Creating a safe environment for children with autism
3.1 The specificities of the relationship between the children with
autism with their environment
The environment where the childminder will take care of children is one the more
important things to consider when she/he accepts to take care of a child with
autism30. Some countries have legal requirements for the childminders' own home
where they could take care of children 31. Then, childminders must respect not only
these legal requirements, but also adjust the child's environment in order to
facilitate its learning within a safe atmosphere.
The environment of children with autism should be designed in order to implement
the planned activities. Everything should be prepared to improve the learning
process (see the next module on learning basic day-to-day tasks).
In fact, one of the things that more distress children with autism are changes in their
environment. Therefore, we should carefully prepare every change in order to be
gradually assimilated by the child. Every change should be prepared in articulation
with the parents.
After all, the environment where childminders will take care of children with autism
would be quiet, stable, and regular.

30

Activity description: the childminder could watch, during the training, some videos of
rooms prepared for children with autism. She/he could also watch some videos of rooms
prepared for neurotypical children. Comparing the two rooms could be a good exercise, in
order to understand what should be changed or adapted in a room to receive children
with autism. This would be also important, because children with autism is a very
heterogeneous condition. So, childminders who take care of them would be flexible when
they organize the environment to receive them. In the same vein, childminders would be
also flexible when she/he will work at the parents' home, in a environment organized to a
specific child by her/his parents. However, even if the parents' choices should be
respected, childminders could make suggestions in order to change some things in the
child's room.

31 See the legal requirements by the "Instituto da Segurança Social" (the "Institute of Social
Security", in English) , who is the Portuguese legal responsible for the authorization of the
childminders' activity ("amas", in Portuguese) and their registration (see "Ama":
http://www.seg-social.pt/ama). In England they must be registered with Ofsted (see
"Become a childminder or nanny (England)": https://www.gov.uk/become-childmindernanny). Who are the legal responsible entities in France in Poland? Could we create a
European database with information related to the legal entities responsible for the
regulation of childminding?
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Given its importance, one of the more important skills to be learned by
childminders, during their training to take care of children with autism, would be
knowing how to organize the child's environment, and to be flexible regarding it.
As far as we know, children with autism have a different perception of space.
Therefore, they have more difficulties in understanding her/his physical
environment, where they should learn and play, as well as their inter-relational
space (see the fifth module on the the development of social interactions of a child
with autism).

3.2 The characteristics of the place where children with autism are
received and cared for
Childminders would work with children at own home, in the parents' home, or in a
institution or organization providing "childcare on non-domestic premises".
However, it is the institution or organization who is responsible for the preparation
and organization of the environment for taking care of children on non-domestic
premises. So, in these cases, childminders are not directly responsible, but they, as
at the parents' home, could also make suggestions in order to upgrade it.
Given that, we will not concentrate our attention in that institutional situation 32.
Thus, we will present below, first, the care provided at the parents' home and,
second, at the childminders' home.
Taking care of children at the parents' home...
When the care is provided at the parents' home, childminders and parents need to
agree on the care to be provided to children with autism in an environment already
established and prepared by the parents.
In this case, it would be important to ask the parents about the environment in the
discovery interview (see module 1). Then, before the contract, it would be important
32 However, this situation could be also developed in the training, if childminders would like
to have more information on the subject, or if they are working on non-domestic
premises. For instance, there are in France, since 2010, the "Maisons d'assistants
maternels" (Mam), the "Houses of childminders" in English, which are something between
the childminders' home and an institution for providing care on non-domestic premises,
as "creches" in Portugal. The "Houses of childminders" (Mam) are similar to "creches",
but they are managed by two or more childminders who receive children in a house only
prepared for childminding, different from their homes . After all, they are similar to
"creches", but their legal status are different (see "La Mam: qu'est-ce-que c'est ?": https://
mon-enfant.fr/aide-au-demarrage-des-mam). In order to strength the childminders'
training across Europe, I would be important to have information on this kind of care
provision in different countries.
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for childminders to visit the parents' home, and establish a dialogue about the
environment prepared by them for their child.
During this dialogue, according to the childminders' experience with children with
autism, sometimes with much more experience than the parents, they could also
suggest any change to make in the environment in order to facilitate the care
provision, according to the child's needs, and to foster its learning.
In any case, changes must be accept by parents, planned and gradually introduced.
Therefore, changes should be justified, reasonable, and related to the childminders'
experience. They should only be implemented after the agreement of the parents,
who have to understand why are that changes needed.
Taking care of children at the childminders' home...
Apart from the legal requirements for the environment needed to take care of
children, childminders would have to pay attention to the environment organization
when receiving children with autism at home, because their parents will visit and
approve it before they contract the care provision.
This could not be always possible, but it should be better to have a continuity
between the parents' home and the childminders' home. As we have stated, this is
important because changes in the environment are one of the most distressing
things to children with autism.
Get information about the child's environment and agree on how to adjust or
prepare the environment where the care will be provided, are two of the most
important aims of the discovery interview (see module 1).
According to the Portuguese legislation, each childminder ("ama" in Portuguese) is
authorized to take care of a maximum of four children, at the same time, including
her/his sons (see the "Decreto-Lei n.º 115/2015", the Portuguese law regulating
childminding). One of the four children could be a disabled child, who will count as
one of the four she/he could take care at the same time 33.
33 In Portugal, for example, childminders and other care and educational professionals
would take care of more than four children, since they are aged more than three, and
before compulsory schooling (see "Early Childhood Education and Care":
https://eacea.ec.europa.eu/national-policies/eurydice/content/early-childhood-educationand-care-60_en). As regards the number of children per childminder, it would be
important to know what happens in other countries, particularly in France (see "Early
Childhood
Education
and
Care":
https://eacea.ec.europa.eu/national-policies/eurydice/france/early-childhood-educationand-care_en)
and
Poland
(see
"Early
Childhood
Education
and
Care":
https://eacea.ec.europa.eu/national-policies/eurydice/content/early-childhood-educationand-care-56_en). How many children could childminders receive at home across Europe?
How many disabled children could a childminder receive at home across Europe? Finally,
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The specificities of a room for taking care of children with autism...
Below we can see some of the characteristics of a room prepared to receive a child
with autism, either at the parents' home, or at the childminders' home.
When she/he receives the child, the childminder would behave as possible as the
parents, so that the child could feel as safe as possible.
In order to do so, the rituals of the parents would be maintained, above all at the
beginning of the relationship with the child, because they prevent and probably
decrease the possibility of trigger off new crises, as well as because understand they
will help to secure the child.
Childminders should also pay attention to prepare and designate a place to keep the
materials used in the child's activities and her/his games, another space to keep the
child's belongings and its backpack, as well as a space to be understood by the child
as a "shelter".
So, it is important to note that children with autism need a space to be understood
and felt as a shelter, where they could go when they feel upset and where they
could calm themselves, as well as where they can control themselves and avoid the
uncontrolled coming of a crisis and its causes.
The shelter can also be used as a reinforcement and in the transition between
activities. For example, when she/he is very anxious or if she/he needs to make her/
his repetitive and stereotyped movements to calm down, she/he can go there, to the
shelter, to rest and recover herself/him.
The stereotyped movements are unchained when the child become very agitated, or
when she/he needs to calm down herself/himself, or when she/he wants to be alone.
In any case, the child would need to be prepared to any kind of change in its
environment or routine. Therefore, every change must be explained with short and
simple sentences, and as concrete as possible. Conversely, childminders should not
use abstract or figurative sentences because children with autism will have
difficulties to understand what they are saying 34.
in order to disseminate the ChildIN project, we could suggest the development of a
database of all these legal requirements for childminding across Europe.
34 In the next section, we will connect the organization of the environment with the
facilitation of the communication with children with autism, where the visual language as
a very important role to play (see, for instance, the visual languages that have been
created to communicate with children with autism, as the MAKATON and the PECS
languages). It is important to stress the necessity of using these languages by the people
who want to work with children with autism. So, we can find them in several modules of
this training manual. That's why it would be possible to create, during the training, a
specific session to only study them. Furthermore, we should communicate to the
childminders, if they will like to have more information, that they could also follow
ChildIN project

Date of Issue: 20/01/2020

Intellectual output O4 Guidelines and Training Kit (Training Manual)

Page 32 of 67

Whenever possible, when they need to explain anything, childminders should use
visual supports in order to be easily understood.
Above all, the more important thing childminders should do is to plan all the
changes step by step, trying to involve the child in the change, and avoiding the
trigger off of her/his crises.
To recap, in the organization of the environment of the child with autism,
childminders should take into account the following aspects: the procedures and
rituals of the child or her/his parents; provide a place to be a shelter where the child
could calm down herself/himself; and, last but not least, prepare with a plan all the
changes in the child's environment and routines carefully.

3.3 The organization of the place to improve communication
between childminders and children with autism
In the organization of the environment to take care of children with autism, we
should mainly pay attention to its visual stimulation and its noise climate, because
they could be extremely spoilers, since children with autism are very sensible to
them.
In any case, we should note that the environment should be prepared in order to
increase different kinds of interactions between childminders and children with
autism, as well as the programmed learning activities.
Furthermore, we should also note that this kind of children have normally, more or
less, problems with verbal and non verbal languages. So, it is important, to
compensate it, to be aware that these children have a good capacity of visual
understanding, in contrast to their understanding of verbal language. Therefore,
childminders should use visual methods whenever it is possible to do so.
Above all, childminders should always be concerned with her/his communication in
order to adjust it to the needs of the child, its cognitive development, and its level of
autonomy.
In the preparation of the environment where will occur the basic day-to-day tasks, it
is recommend to place there only the things indispensable for the achievement of
the concerned task. This will create a more secure environment for the child.
Furthermore, childminders should keep in mind that the environment of a child with
autism needs to be structured, cared, and organized. It should have there a set of
specific courses on these languages. Then, if they want to take care of children with
autism and want to have more knowledge on the subject, they could attend one or more
of these courses and integrate them on is CV (see the module 1).
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visual supports related to the things we expected the child to do, as well as to
facilitate the action of childminders when they are supporting the children's
learning. For example, when they are learning the basis day-to-day tasks (see the
next module on this subject).
An environment that facilitates communication...
It is important to note that the communication between the childminder and the
child with autism would take into consideration the time and space where it occurs.
Therefore, they have to be organized in order to facilitate the establishment of that
communication considering and attending the needs of the child, as well as the
learning programme established and validated with the parents.
So, the environment of a child with autism, the room where she/he will interact with
the caregiver, that's to say with the childminder, should have well furnished with
images, symbols, written words (if the child knows how to read), which facilitate the
communication between them in both senses.
However, we need to stress that all the communication established with visual
stimuli should also be combined with the corresponding verbal expression. In so
doing, we are also stimulating the child's verbal expression and communication.
In order to understand what is body language, we should help the children with
autism recognize above all what are the meaning of different face expressions, by
putting a set of images with them in very visible place. In so doing, we are
supporting the child with the expression of her/his emotions, as well as assist she/he
in her/his process of understanding the other people emotions 35.
In fact, recognizing facial expressions is one of the more tasks to be performed by
children with autism. Given that, the learning of how to understand them should
start as earlier as possible. At their life stage, as they are children, childminders
would work mainly with the most "basic" human facial expressions, as the following
ones: the happy face, the sad one, the angry one, the afraid one, and the normal
one.
Organizing and planning activities with visual supports...

35 Activity

description: the childminders' learners should look at a set of images with
different face expressions. Then, they should reflect and imagine all the emotions
represented in those images (see, for example, the images in "Working with Young
People with Autism Spectrum Disorder and Comorbid Mental Disorders", e.g. "Feelings
Chart", p. 29, and "Thoughts & Feelings", p. 35). After that, they should communicate
between them in pairs or in small groups, following the trainers instructions. So, after the
trainer proposal to represent one emotion, they should try to make the related
expression, only with their face expressions, first, and with the corresponding verbal
expression, second.
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In order to support the development of the activities prepared to the children, to be
achieved during the day or the week, we should put in a visible and notable place a
visual timetable, where is it represented in a very attractive way the programmed
tasks for each day or for the entire week. This is an important support for the
children understandings' of the activities organized to boost her/his learning. They
will feel more confidence in an environment structured with visual supports, being
then more predisposed to engage themselves in the proposed activities.
In a similar way, the use of a visual clock or of a hourglass, for instance, is important
in order to facilitate the children's learning of what is the time as an abstract
concept, by giving them tools to permit the children visualize it and understand the
passage of time. This is important because they will the be able to understand what
it is the time, and by the same token they also will know how many time they have
to finish a task or activity.
Learning what it is the passage of time is not always an easy concept to be
understood by children with autism. Since it is an abstract concept, this will be a
problem for these children because, as a matter of fact, they usually have a lot of
problems to understand what they are in general. Moreover, as far as we know, it is
stated that many people with autism need to have a clock in order to know what is
the time passage and then to regulate themselves during their entire lifespan.
Verbal and visual languages used to communicate with children with
autism...
Once again, we should remind ourselves that children with autism, as a rule, as
more difficulties with verbal language than other children. Therefore, childminders
should pay attention to their verbal language, by avoiding as possible as they can
the use of metaphors or/and ironies in their communication with the child.
Furthermore, they should pay attention to their use of figures of speech or
rhetorical figures in general, in order to use a language as concrete as possible and
make it clear to the children who they are talking to.
In short, we should avoid as much as we can the figurative use of language. This
specific kind of language will be learned by children with autism when they will be
more socially included (see the fifth module which specifically addresses the social
development of children with autism).
Thus, all the instruction given to children with autism should be made with concrete
language. So, childminders need to understand how these children see their space.
The language used to refer to space should be as clear as possible in order to
facilitate the children's autonomy and development. Therefore, for instance, the
instructions should be given from the top to the bottom, and from the left to the
right. After all, it is important to be clear because these children need to know
where an activity start, occurs, and ends.
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Knowing how they orientate themselves in space would be a good research subject
for childminders who want to understand how children with autism see space. There
is a concept, i.e. proxemics36, important to understand how people discover and use
the space, and how they regulate their relation with other people, i.e. how they
establish their interpersonal distance and their interpersonal communication (see
also the fifth module on the subject)37.
So, this knowledge of the child's space would be important to organize the child's
space for playing and learning. When we are talking about space, it is important to
be aware of its dynamics, because any activity has a more or less impact on the
environment. Therefore, it is important to prepare children with autism, very
sensible to any modification, to the changes made in their environment, and to plan
their introduction.
The impacts of the environment's sensory stimuli on children with
autism...
Childminders are part of the environment, so she/he should be aware that, only by
being there, they could be a source of stress for a child with autism. At the same,
she/he should also pay attention to all the sensory characteristics of the child's
environment.
So, they have to pay attention to any sensory stimuli because some of the children
are hypersensitive to some of the characteristics of the environment. Thus, for
example, walls should be painted with smooth colours. As a matter of fact, bright
colours could rise the upheaval and unease levels of the child.
As regards the noise climate, the environment should be calm. Sometimes, sounds
that we could consider supportable, can be understood as an aggression by children
with autism.

36 Proxemics is a concept used in the study of non-verbal communication (see "The Hidden
Dimension", by Edward T. Wall, 1966). Therefore, as a discipline or field of study, it is the
study of the influence of space in communication and social interaction. Edward T. Hall,
who coined the concept in the sixties, defined it as "the interrelated observations and
theories of humans use of space as a specialized elaboration of culture". He stated that
our spacial behavior, the proxemic behavior, has an important impact on interpersonal
communication, as well as on the organization of our environment from our house to the
layout of towns itself. We can understand it by observing how people behave in their
relation to space, which we believe are influenced by their cultures.
37 Activity description: childminders could explore how they use the space when they
communicate. Then, they will be asked to use different distances to communicate with
verbal and non-verbal language. Finally, the trainer could ask them to imagine they are
talking to children with autism using non-verbal language, giving them instructions to
orientate themselves in space.
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Regarding the sense of smell, some of the children with autism have an
hypersensitivity to some kind of smells. Therefore, in this situation, it is better to use
neutral smelling disinfectants and detergents.
Moving now towards the touch, we should respect the level of tolerance of the child.
This is a very variable sense between children, because there some of them who
don't tolerate any touch, others that tolerate light and mild pokes and hugs, and
even others who actively look for the touch or the hug of adults.
The taste is the sense associated with feeding. Children with autism can reject some
types of food. In that way, it is normal to reject pasty, porridge, and gelatinous food
as jams. This is an aspect to consider, if the childminder agree in their contract with
the parents to feed the child. Nevertheless, as almost everything related to autism,
food preferences and rejections, as well, are also widely variable between
individuals.
Concerning the five senses, the last one to presented here is the vision. As we have
said before, children with autism normally have good visual skills, that's why we
should use it to communicate with them and plan their activities 38.
To conclude this module, we would like to highlight that childminders could also be a
source of stress for the child with autism, as well as other people with whom she/he
contacts. As we have said above, childminders are part of the child's environment,
so they should pay attention to their physical appearance, their smells, and to the
manifestations of their emotions in general.

38 Activity description: childminders can talk with parents about the food preferences of
the child (see the first module on the discovery interview). Thus, they could reflect in how
children with autism use their five senses. So, as an exercise to understand it, the
learners could be divided in smalls groups to discuss each one of the five senses. Then,
they will try to communicate to their classmates how each od the senses could be used to
communicate, in general, and with children with autism, in particular.
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Activities – Module 3
ACTIVITY 1: How to organize a room in order to receive a child with autism
Activity description: the childminder could watch, during the training, some videos
of rooms prepared for children with autism. She/he could also watch some videos of
rooms prepared for neurotypical children. Comparing the two rooms could be a good
exercise, in order to understand what should be changed or adapted in a room to
receive children with autism. So, the class could discuss on the organization of the
room in order to receive a child with autism.

ACTIVITY 2: How to make suggestions in order to change the child’s room
at the parents’ home
Activity description: children with autism is a very heterogeneous condition. So,
childminders who take care of them would be flexible when they organize the
environment to receive them. In the same vein, childminders would be also flexible
when she/he will work at the parents' home, in a environment organized to a
specific child by her/his parents. However, even if the parents' choices should be
respected, childminders could make suggestions in order to change some things in
the child's room. Discussing on how can we introduce this topic in a dialogue with
the parents is the main goal of this activity. Then, childminders, in pairs, would try to
make suggestions in order to change the room.

ACTIVITY 3: How to communicate without speaking a single word
Activity description: childminders exercise themselves in communication without
using spoken words. Ask them think about how could we communicate by using
images. We will not be learning any sign language, but we could imagine how are
they used in the context of signed communication. Then, childminders would be
asked to communicate in pairs and in smalls groups, as well as with the class by
using any alternative “language” to communicate without using spoken words (see
some of the educational methods presented in the first module; see also the fourth
module on the use of “Augmentative and Alternative Communication” when
performing the basic day-to-day tasks).
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ACTIVITY 4: Know how to distinguish different face expressions and how to
communicate with them
Activity description: the childminders' learners should look at a set of images with
different face expressions. Then, they should reflect and imagine all the emotions
represented in those images (see, for example, the images in "Working with Young
People with Autism Spectrum Disorder and Comorbid Mental Disorders", e.g.
"Feelings Chart", p. 29, and "Thoughts & Feelings", p. 35). After that, they should
communicate between them in pairs or in small groups, following the trainers
instructions. So, after the trainer proposal to represent one emotion, they should try
to make the related expression, only with their face expressions, first, and with the
corresponding verbal expression, second.

ACTIVITY 5: How childminders see the space themselves
Activity description: childminders could think about how they orientate themselves
in space, and also imagine how children with autism orientate themselves too. As a
starting point, they could make a research about the meanings of the word
proxemics and try to figure out how it could be important to understand children in
general, as well as children with autism.

ACTIVITY 6: How to use the space when communicate with verbal and nonverbal language
Activity description: childminders could explore how they use the space when they
communicate. Then, they will be asked to use different distances to communicate
with verbal and non-verbal language. Finally, the trainer could ask them to imagine
they are talking to children with autism using non-verbal language, giving them
instructions to orientate themselves in space.

ACTIVITY 7: How children with autism use their five senses to communicate
Activity description: childminders can talk with parents about the food preferences
of the child (see the first module on the discovery interview). Thus, they could
reflect in how children with autism use their five senses. So, as an exercise to
understand it, the learners could be divided in smalls groups to discuss each one of
the five senses. Then, they will try to communicate to their classmates how each of
the senses could be used to communicate, in general, and with children with autism,
in particular.
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MODULE 4 – Taking into account the specificities of child with
autism when they learn basic day-to-day tasks
4.1 The specificities of children with autism when they learn basic
daily tasks
This module concerns one of the more important aspects of this this training manual
because it addresses a subject related to the interventions made in order to
increase the autonomy levels of children.
So, we will be focusing our attention in how could we increase the autonomy of
these children, making them more able to be socially included (see also the next
module).
Then, if their parents agree with that intervention, childminders would provide an
important support to children with autism, helping them in their learning processes
of some of the basic day-to-day tasks. The may goal of this kind of intervention is to
make the children more independent and autonomous 39.
Concerning the educational methods, childminders would master the task to be
performed, to communicate with the child clearly an make her/him understand what
she/he have to do in order to achieve the demanded task (see the first module on
the suggested educational methods). It is important to begin the intervention with or
from the interests of the child, in order to engage her/him more easily in the
learning process.
However, all the child's learning will depend on the severity level of its condition
(see module 2). That's why childminders would need to clarify what it is to be done
during the discovery interview (see module one on the subject).
So, it is now important to state and add more information about the child. The care
provision will depend on the three main aspects: the child's level of functionality,
their cognitive characteristics, and their communication style. As a matter of fact,
autism has different levels of severity as follows: "Requiring very substantial
support” (Level 3); "Requiring substantial support” (Level 2); and, "Requiring
support" (Level 1)40. The supported needed by the children will increase with their
severity level from level 1 to level 3, where they require a very substantial support.
39 Activity description: childminders could dialogue with the parents in order to agree on
what their child should learn. Then, in pairs, the childmind learners would choose one
task and they should try to fix what they should do to support the child in its learning.
They could also imagine a situation where one of them is the mother or the father, or
both, and the other the childminders who are looking for a job.
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In order to communicate with children with autism, we have to distinguish between
to different types of communication: on the one hand, we have the verbal
communication and, on the other hand, the non-verbal communication (see module
three on the verbal and visual languages used to communicate with children with
autism).
The use of verbal communication with children with autism...
Let's start with the verbal communication. The second will be discussed in the next
section, where we will present some of the visual methods used to facilitate
communication with children with autism, for whom it is difficult to communicate
with verbal language41.
So, childminders have to take into account that children with autism have a very
particular relationship with verbal language. It is common to a child with autism to
learn quickly one verbal language and then as quickly as she/he has learnt it she/he
regress in its learning. Notwithstanding, it is also common for this kind of children,
when they learn it at all, to learn it only by the intermediation of non-verbal ways of
communication, e.g., gestures, behaviors, body language, etc. It is also common find
children with autism that never have acquired or will be able to acquire verbal
languages. The latter are children with whom we will only communicate with nonverbal language.
However, in any case, as a matter of fact, it is stated that for children with autism
will be always difficult to understand the figurative and metaphoric uses of natural
languages. For example, if we say to a child with autism that a task to be performed
is "a piece of cake"42, to mean that it is an easy task to perform, she/he will interpret
it in a literal way43.
They also have difficulties with complex sentences, as for example: "if..., the...".
Thus, if we have to say them something like "if it will be raining, put on your coat",
40 See "Autism Diagnosis Criteria: DSM-5": https://www.autismspeaks.org/autism-diagnosiscriteria-dsm5.
41 See the following articles on the relationship of children with autism with language:
"Memory, learning and language in autism spectrum disorder", etc.
42 We can translate this idiomatic expression into Portuguese as: "com uma perna às
costas", that literally means "with a leg on your back". Here, we can give more examples
of idioms and idiomatic expressions.
43 Activity description: present to the learners, who would become childminders of
children with autism, a text with many figures of speech and ask them to make it clear.
Try to use ironies to answer when asked about something. How could we answer without
using ironies or other figures of speech? At the end of the activity, as a kind of evaluation,
discuss on the differences between figurative and literal languages.
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we should replace that kind of sentences by two or more small sentences, as simple
as possible, as for example: "It is raining. Put on your coat!"
In fact, all the difficulties related to the acquisition and to the communication with
verbal language, have been the main drivers in the development of what is known
as "Augmentative and alternative communication" (AAC) (see the next section).
As regards the verbal communication, it would be also possible to use several
incentive techniques to promote their use by children with autism 44, associating the
verbal communication with the physical, visual an gestural activities of these
children.
Therefore, these kind of association, could be promoted when, for example,
childminders ask the child to describe what she/he is doing, when she/he is
performing a certain task. This kind of requests promotes the communication
between them. Let's add, to finish this section, another example: when the child is
going to a room to perform certain tasks or to satisfy certain needs, the
childminders could ask her/him to verbalize what she/he is doing or what are her/his
intentions45.

4.2 Methods to help children with autism in their learning of the
basic day-to-day tasks
Children with autism need a particular support.
So, childminders would be at ease with a set of tools and methods that help these
children in their learning process of their basic day-to-day tasks.
Therefore, they could easily find several methods to tackle with the verbal
communication difficulties of children with autism, mainly making use, these
methods, of images, pictures, and gestures.
As we have said, these problems with speech, is a characteristic of these children
when they try to communicate, which is also a problem for them because they don't
feel comfortable in their interpersonal relationships. Thus, they need to learn how to
communicate making use of other tools than speech.
Consequently, childminders could help them communicate with other tools (see
module one on the educational methods to teach children with autism). Then, they
44 In the Competence Framework we say: "verbal communication incentive techniques".
45 Activity description: the learners could be asked to give examples of verbalization of
what they are doing. For example, someone, one of the learners, ask for permission to go
to the bathroom. Then, she/he would be also asked to describe where she/is going and so
on. Try to find more examples, which could be used with children.
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could find several visual methods to communicate without using mainly the speech,
and choose some of them, as for example the following ones: the method or
language programme known as MAKATON 46; and the "Picture Exchange
Communication System" (PECS).
The former of these methods, is a method that use symbols, gestures as well as
speech, in order to communicate more easily with children with autism. Symbols
and gestures are used with speech to give some hints about what is being
communicated47.
The latter, abbreviated as PECS, is a method to promote communication making use
of pictures exchanging by the child, and making use of the items represented in the
pictures by the adults. In that sense, children are encouraged to move to the next
items, making use of the pictures of their sought things 48.
When they learn their basic day-to-day tasks, childminders need to divide their tasks
in small steps, teaching them at once and reinforcing the children when they
succeed in achieve each step. For example, when they wash their hands, this task
could be divided in these small steps: a) go to the bathroom; b) turn on water, c) put
hands in water, d) put soap on hands, e) rub hands, f) rub hands in water, g) turn off
water and h) dry hands in towel49.
46 MAKATON is an abbreviation formed by the first letters of three of the researchers that
have developed it in the 1970s, namely Margaret Walker, Katharine Johnston, and Tony
Cornforth.
47 Activity description: the learners will be divided in pairs or small group and asked to
search examples of the use of this language, then they would prepare a situation where
they use MAKATON and present them step by step to the class. The trainer could also
suggest several situations, different day-to-day tasks, to be chosen. In English, we use
the expression "Activities of daily living" (ADLs or ADL), when we are talking about
healthcare and caregivers. So, this is also an expression with people with disabilities, as
for example people with autism. Some of the most common and basic of these activities
are related to: personal hygiene, continence management, feeding,dressing, ambulating,
etc. To train themselves in making use of the MAKATON language, learners could choose
for example one basic activity as washing hands, washing teeth, bathing, combing, etc.
48 Activity description: PECS is an "Augmentative and alternative communication" (AAC).
It has a protocol with six phases: 1) how to communicate, 2) distance and persistence, 3)
discrimination between symbols, 4) using phrases, 5) answering a direct question, and 6)
commenting. The class could be divided and each subgroup should work on one or more
phases of the protocol, preparing an example of the use of PECS with one of the basic
day-to-day tasks.
49

Activity description: childminders would try to teach the child how to wash hands by
using speech, the MAKATON language, and the PECS method. So, in smalls group, they
would choose on the ways to communicate and present to class step by step how
children with autism should wash theirs hands. This is an exercise that could be make
with other basic day-to-day tasks.
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4.3 The preparation of a daily or weekly schedule of activities with
a child with autism
As we have said above, it is important for the child to visualize its day. That's to say
the tasks she/he have to perform during the day. Given that particular need of the
child, childminders would present her/him with points of reference of what she/he
should do during the day. In doing so, the child will know what she/he will have to
do.
It is possible to create, with the child, a framework to visually plan its daily routine.
This framework should be affixed in an accessible place for the child, with the
possibility to tick each daily item or task, when it is finished, with a sign. This will
help the child understanding which are the achieved tasks, and which ones have to
be achieved during the day.
In the same manner, a visual clock or a hourglass, for example, can also help the
child to know how many time she/he will have to finish a certain task.
The changes in their routine, as well as the uncertainties about the tasks to be
performed during the day are two of the more commons anxiogenic factors for
children with autism. Therefore, childminders should pay a carefully attention to the
planning of the day and/or the week of these children. Drastic changes must be
avoided, even if they have been planned. Furthermore, childminders should prepare
in advance anything related to a change in the daily routine of these children. Then,
they should communicate it to them in a clear and easy way 50.
In any case, it is important to find with the parents the places where their children
could learn their daily tasks in security. So, these places need to be safe for children
with autism and never put them at risk and/or their well-being (see module three on
creating a safe place).
The relationship between the childminder and the child should be regular and
consistent over time, trying to always reward the child for its successful attempts. In
this way, we are using positive reinforcements to encourage children maintaining
certain behaviors. This will increase their progresses in the process of mastering
their daily tasks.
After all, as we have said before, the final objective of this module is to make the
children with autism more autonomous, which will be possible if they learn how to
50 Activity description: in this activity childminders would be asked to find the best ways
to communicate changes that will be made in the child's environment. How can a change
be planned? Then, childminders should know how to prepare changes, or sometimes be
able to avoid them, in the daily or weekly routine of children with autism.
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perform their daily tasks. In this process, the educational support provided by
childminders must be stressed. In this way, they could continue the efforts made by
the parents to turn their child more autonomous.
The reinforcer should be an item, behavior, or verbalization, pleasant for the child.
We could take as an example of it, the child that likes to play with toys. So, if she/he
had achieved a certain goal, she/he would be given the opportunity to play with
them. It is important to state that there are not universal reinforcements. Therefore,
each reinforcer must be chosen taking into account the preferences of the child.
As the mastering of a certain task increases, the need of incentives and
reinforcements will decrease. That's why they should be reduced over time, in order
to promote the autonomy of children. Therefore, we could say that they have learn a
task, when they do not need any incentive or reinforcement to perform it. To
achieve it, childminders need to divide each task and teach each one step by step,
till reach the mastering of the process, without using any incentive or reinforcement,
by the child51.

51 Activity description: childminders would be asked to divide a task in different steps.
Then, they could establish a timeline to teach them by including them in the daily or
weekly routines of children with autism. In this process, will be important to stress that
we should provide visual information of the tasks and their steps. This kind of information
could also included in the communication journal, highlighting the children's progresses
(see module 2 on the communication journal).
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Activities - Module 4
ACTIVITY 1: Agreeing with the parents on what the child should learn and
the tasks to achieve
Activity description: childminders could dialogue with the parents in order to agree
on what their child should learn. Then, in pairs, the childminder learners would
choose one task and they should try to fix what they should do to support the child
in her/his learning. They could also imagine a situation where one of them is the
mother or the father, or both, and the other the childminders who are looking for a
job.

ACTIVITY 2: Clarifying the meaning of figures of speech and avoid their
usage with children with autism
Activity description: present to the learners, who would become childminders of
children with autism, a text with many figures of speech and ask them to make it
clear. Try to use ironies to answer when asked about something. How could we
answer without using ironies or other figures of speech? At the end of the activity, as
a kind of evaluation, discuss on the differences between figurative and literal
languages.

ACTIVITY 3: Exercises
verbalization of actions)

to

verbalize

what

someone

is

doing

(the

Activity description: the learners could be asked to give examples of verbalization of
what they are doing. For example, someone, one of the learners, ask for permission
to go to the bathroom. Then, she/he would be also asked to describe where she/is
going and so on. Try to find more examples, which could be used with children.

ACTIVITY 4: Exercise to use MAKATON with some of the “Activities of daily
living”
Activity description: the learners will be divided in pairs or small group and asked to
search examples of the use of this language, then they would prepare a situation
where they use MAKATON and present them step by step to the class. The trainer
could also suggest several situations, different day-to-day tasks, to be chosen. In
English, we use the expression "Activities of daily living" (ADLs or ADL), when we are
talking about healthcare and caregivers. So, this is also an expression with people
with disabilities, as for example people with autism. Some of the most common and
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basic of these activities are related to: personal hygiene, continence management,
feeding,dressing, ambulating, etc. To train themselves in making use of the
MAKATON language, learners could choose for example one basic activity as
washing hands, washing teeth, bathing, combing, etc.

ACTIVITY 5: Training the use of PECS with basic day-to-day tasks
Activity description: PECS is an "Augmentative and alternative communication"
(AAC). It has a protocol with six phases: 1) how to communicate, 2) distance and
persistence, 3) discrimination between symbols, 4) using phrases, 5) answering a
direct question, and 6) commenting. The class could be divided and each subgroup
should work on one or more phases of the protocol, preparing an example of the use
of PECS with one of the basic day-to-day tasks.

ACTIVITY 6: How to communicate with children in order to improve their
learning of basic day-to-day tasks, as washing their hands
Activity description: childminders would try to teach the child how to wash hands by
using speech, the MAKATON language, and the PECS method. So, in smalls group,
they would choose on the ways to communicate and present to class step by step
how children with autism should wash theirs hands. This is an exercise that could be
make with other basic day-to-day tasks.

ACTIVITY 7: How to communicate children changes that will be made in
their environment
Activity description: in this activity childminders would be asked to find the best
ways to communicate changes that will be made in the child's environment. How
can a change be planned? Then, childminders should know how to prepare changes,
or sometimes be able to avoid them, in the daily or weekly routine of children with
autism.

ACTIVITY 8: Dividing tasks in steps and establish a timeline to learn them
Activity description: childminders would be asked to divide a task in different steps.
Then, they could establish a timeline to teach them by including them in the daily or
weekly routines of children with autism. In this process, will be important to stress
that we should provide visual information of the tasks and their steps. This kind of
information could also included in the communication journal, highlighting the
children's progresses (see module 2 on the communication journal).
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MODULE 5 – Taking part in the development of a children with
autism
5.1 The important role of childminders in the social development
of children with autism
In this module, we will pay attention to the expected role of childminders in the
social and interpersonal development of a child with autism.
As a matter of fact, this kind of children have several problems related to the
development of their social interactions. Furthermore, according to the DSM 5, this
is even used as one of the criteria to diagnose people with autism, which states:
"Persistent deficits in social communication and social interaction across multiple
contexts" (see the module 2 on the criteria used in the diagnostic).
Therefore, as it is one of the biggest problems associated to these people, an early
intervention is considered an important measure to their overcome. Then, as
childminders would be the professionals who will take care of all types of children
during their pre-school period, i.e. in their first ages of life, they could surely play an
essential role in their development in general, and the social one in particular.
Thus, with children with autism, they could also play an important role in the
development of their social interactions and communication skills, knowing that
these children have several difficulties in doing everything related to it, as well as
they could support them, as professionals with specific knowledge and technical
know-how, in the discovery of their environments.
In that sense, childminders are able to support the participation of these children in
activities designed to promote their social inclusion, as they promote their
knowledge of their closest environment. That is to say, the knowledge of the place
where the children live.
In addition, childminders could also have an important role in helping these children
develop their relationships with other people. Therefore, first, they should start to
promote themselves a positive relationship to the child, trying to get her/his
confidence an trust, accepting her/his as she/he really is, but, second, acting with
firmness, and at the same time being careful with what they tell her/him.
So, after the establishment of a good relationship with the child, childminders should
encourage her/his relationship with other children, which is a way to make children
with autism aware of the existence of different social rules. In that sense, when they
are able to speech, they could be encouraged to present themselves to other
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children, making use of expressions as for example "please" or "thank you", that are
two of the more common and social accepted expressions used in everyday life.
It is important to clarify that childminders should pay attention to how they will
provide the care to these children because they have many times difficulties in
understanding all the social rules, and above all the implicit ones. Therefore, all the
rules, even the more currently used should be verbalised and explained to the child,
making them understandable for this kind of children.
Similarly, as most of the childhood's learnings are made by imitation, childminders
will be a kind of a model for children, someone to be followed. That's why they
should also be carefully with the manifestation of their behaviours because they will
be imitated by children.
Furthermore, we also take as beneficial the inclusion of children with autism in
groups of neurotypical children, because she/he will imitate the behaviours of the
other members of the group. So, in this case, with the agreement of the parents,
childminders could facilitate the socialisation process of these children and
contribute to their social inclusion.
However, childminders need to be aware that these children have some difficulties
with the make-believe or pretend play. Conversely, they also need to know that
these children will prefer the serious ways of playing, e.g., as all the hands-on
games (real and concrete), to the imaginary and fantasy ones. To understand how
different playing can be for a child, we could try to figure out, for example, the
differences between real and make-believe situations of playing.
By the same token, concerning the main topic of this module, it would be
fundamental for childminders to also know that these children could avoid to
participate in social and shared games. At this point, childminders could play an
important role engaging them in playing such type of games, in order to increase
the social skills development of these children.

5.2 Methods to help children with autism in their learning of the
basic day-to-day tasks
Childminders could support the children's recognition and understanding of verbal
and non-verbal communication, as well as how they could help them to distinguish
these two types of establishing communication.
In fact, limitations in speaking, as many of the autistic people are non-verbal, are
also often recognisable as characteristics of children with autism.
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Therefore, they are not comfortable with figurative language because they could not
easily understand its meaning. So, childminders should pay attention to their
language and avoid as possible as the use of figurative language or metaphoric
expressions. In any case, they should always try to explain or reformulate
everything in a simple and concrete way.
Consequently, if childminders want to be understood by children with autism, they
should not use all that figurative and metaphoric expressions. Otherwise, children
could have even more difficulties with the development of their verbal
understanding and with the development of their communication skills.
So, how could childminders be able to communicate with this kind of children and
improve their communication skills?
First, they could communicate with them by using not only the verbal
communication, but also by making use of the non-verbal one. In addition, they
should be, in their relationships with them, as direct as possible, avoiding the
figurative or flowery languages.
Second, another point to be considered is that they should pay attention to the use
of negative and positive sentences, as well as be aware of the children's more
probable interpretations of their meanings, as they could simply don’t understand it
as the childminders.
In fact, sometimes, we use negative sentences with others to warn children of
something, as for example "stop it" or "don't do it" 52. But, if we want to really
change their behaviour, it would be better to start using positive ones instead. It is,
for sure, another way to communicate. So, childminders could try to figure out how
can they communicate with children by using more frequently positive instead of
negative sentences53.
Third, if these children usually have considerable difficulties to understand what is
communicated by verbal language, probably they could also face more problems in
their social inclusion because they cannot easily understand the rules of their
52 See "How to Use Positive Language With Kids With Autism", by Cara Batema, updated
September 26, 2017. Retrieved from https://howtoadult.com/use-positive-language-kidsautism-11172.html.
53 Activity description: provide a list of negative sentences to childminders (see “How
negative language impacts kids and why ‘no’ should be limited”, by Kara Carrero: https://
karacarrero.com/parenting-without-saying-no/; and “It’s Science. Dropping negative
language improves child behaviour”, by Alana Pace, 16 th December 2019:
https://parentingfromtheheartblog.com/negative-language-impacts-children/). Then, they
should replace them by positive sentences. After that, they could imagine a situation
where they would usually use negative sentences, as for example when saying "stop it",
and replace them by other sentences in order to become more positive in their
relationships with the child, conveying her/him more confidence and trust.
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closest community, as well as any kind of implicit social knowledge learned by
interaction with other people.
Once again, it is important to state that childminders will be part of the child's
environment. So, since the beginning, they should carefully prepare the
communication channels with the child. That's to say that this is one of the more
important things to achieve during the discovery interview because this is the
occasion where they will establish the first contact with the autistic child (see
module 1). In the same vein, if the child has been already diagnosed as autistic,
childminders would be attentive to the reaction of the parents to the diagnosis. In
this case, they should be aware of the phases that most of the parents have to pass
when they receive a positive diagnostic.
After this first steps, where childminders get acknowledge of the social interaction of
the child and of her/his parents, they should also be aware of their role as facilitators
of the development of the child's social interactions 54. For that purpose, they should
propose to the parents a lot of activities in order to improve the social development
of their child.
In the same way, childminders should also prepare the child to the daily situations of
her/his life. So, it would be important for the child to get prior knowledge about that
54 There are several models of interpersonal or social development. We will give here, for
example, a quick overview of the Kohlberg's six stages of moral development. His theory
establishes three levels as follows: "Pre-conventional" (Level 1); "Conventional" (Level 2);
and "Post-conventional" (Level 3). Each level has two stages, in a total of six: "Obedience
and punishment orientation" (Stage 1); "Self-interest orientation" (Stage 2);
"Interpersonal accord and conformity" (Stage 3); "Authority and social-order maintaining
orientation" (Stage 4); "Social contract orientation" (Stage 5); and "Universal ethical
principles" (Stage 6) (see "Kohlberg's stages of moral development", retrieved from
https://www.cs.mcgill.ca/~rwest/wikispeedia/wpcd/wp/k/Kohlberg
%2527s_stages_of_moral_development.htm; see "Desenvolvimento moral de Piaget a
Kohlberg", by Lucila Fini, 1991). There are also several models related to the
development of interpersonal relationships. In this case, we will give here the example of
the Selman's theory of perspective-taking, which states the existence of five stages or
levels: “undifferentiated” (from 3 to 6 years old); “social-informational” (from 5 to 9);
“self-reflective” (from 7 to 12); “third-party” (from 10 to 15); and “societal” (from 14
onwards) (see "Level of Social Perspective Taking and the Development of Empathy in
Children: Speculations from a Social‐Cognitive Viewpoint", by Robert L. Selman, 1975; see
"Perspective taking: A review of research and theory extending Selman's developmental
model of perspective taking", by Theo Elfers, Jack Martin, and Bryan Sokol, 2008; see
"Perspectives on Perspective Taking: How Children Think About the Minds of Others", by
S.A.J. Birch et al., 2016; see "Desenvolvimento interpessoal e moral", by Joaquim
Coimbra, 1990). An example of one matching exercise, related to the the stages of the
Selman's theory, could be found here: "Selman’s levels of perspective-taking", retrieved
from http://www.psychbug.co.uk/Selman%E2%80%99s%20levels%20of%20perspectivetaking.htm.
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situations, by giving her/his different ways for experiencing her/his more expectable
daily situations, including the ones involving any kind of social or interpersonal
interaction and reasoning.
At this point, childminders should be able to autonomously choose the more
adequate games for each situation, that's to say the social games more suitable to
develop the child's social skills. In this sense, we may say that the more adequate
games are also the more interesting ones for the child.
Therefore, it is important for childminders to know which are the child's specificities
and what makes her/his uniqueness. As a matter of fact, the needs of autistic
children could be very variable from child to child. That's why it is so important to
take as a departing point, for any kind of intervention, the specific interests of each
child (see module 2). Games, in this sense, must be choose according to her/his
needs.
When childminders enter in contact with the child, it would be important for them to
adequate their behaviours to the child's behaviour and not the opposite. However,
this does not mean that they won't would try to teach her/him something that has
been planned and agreed with the parents. Sometimes also agreed with the child
either, if she/he is able to understand what is being taught.
In this module, as we known, the main topic to be learned is related to the
knowledge about the social rules needed for a further social inclusion of the autistic
child. This kind of children usually have a lot of difficulties in dealing with all the
things related to interpersonal and social interactions.
As the communication of the childminder with the child increases, it can also be
improved and easier developed with other people. If the child has acquired with her/
his childminder more communication skills, which could give her/him insights on the
others’ communication behaviours, she/he will be more prepared to communicate
more frequently with other people, what would be a good way to understand the
prevailing social rules.
Actually, we may say that, language as a competence, in general, is acquired in
context, in certain social situations. In fact, it is possible to acquire some of the
linguistic skills without communicate, but we could assume as a fact that they are
usually socially acquired. After all, it is the context that defines or clarifies the
meaning of the words and expressions used everyday.
So, in spite of its self-evidence, it is true that the meaning is not always seized by
autistic children, but they could be able to understand it, if they could also
understand the situation. In brief, we may assume that these children will be able to
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understand these expressions, if they are being taught their meanings (see, for
instance, the idioms and idiomatic expressions discussed in the third module) 55.
In any case, the child's acquisition of social skills will be always dependent on
her/his level of cognitive abilities (see module 2). This level will be crucial for her/his
understanding of the situations, as well as to her/his domain of verbal and nonverbal languages (see module 3). We may say that the development of her/his social
skills will be related to, but not correlated to, her/his linguistic and language skills,
as well as to her/his communication abilities.
These skills and abilities are not only expressed in their written and oral types
(listening, speaking, reading, and writing), but also with other communication
media, as pictures for example. Therefore, these are all some of the most important
aspects of the provided care to be improved, according to the recommendations of
the parents and of the learning programme agreed with them, in order to develop
the child's social inclusion.
A final remark to stress how all these topics, related to the social inclusion of the
child, would also be included in the communication book (logbook) (see module 2),
as it can also be a facilitator in the development of the communication between the
childminder and the parents, who can, making use of it, also discuss all the
progresses made by the autistic child.

5.3 The childminder as a promoter of the communication abilities
of the child and of the understanding of the social rules
We have stated the importance of childminding in the development of the social
skills of children in general, but we need also to highlight even more its importance
for the fully development of children with autism.

55 Activity description: first, starting the activity by asking childminders to think about
how are these idioms and idiomatic expressions acquired by children in general. Then,
second, ask them also to think about if, given their specificities, they are or not difficult
for children with autism. Finally, third, discuss on how can we explain the meaning of
these expressions to these children.
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That's why an early diagnosis of autism spectrum, usually referred as ASD 56, will
would facilitate the care to be provided in order to develop all the child's skills and,
therefore, her/his social inclusion, including at school 57. Thus, childminders could
simulate for the child different social contexts, making use of the social scenario
method, in order to teach she/he by showing her/his what is a stake in different
social interactions.
These situations could also be related to the learning of the basic day-to-day tasks
(see module 3), but in this case with its main focus on how to learn the basic day-today social interactions. These could be as simple as greeting or thank someone, but
also more complex interactions as dialogues with different kind of people. So,
childminders could create situations where children could greet someone and ask
her/his name. This kind of situation could be very difficult for autistic children, as far
as they have difficulties in playing the make-believe or pretend play. In any kind of
situation, each accomplishment in a task or any improvement made by the child
should be rewarded.
In spite of their difficulties with everything related to figurative language (see
module 3), or also imagined or hypothetical situations, children with autism are able
to understand them if, taking into account their specificities (see module 2), they
56 All the questions related to the designations in this fields could be controversial. See
"Terminology, language and autism", by the ChildIN partnership, a document agreed and
signed by the consortium at the "Kick-off Meeting in Paris", on the 14 th November 2018.
This is an interesting question to be discussed in this module because we are also dealing
with social designations. Likewise, it is important to know that are several designations
“approved” by the "autistic community" (this can be also a controversial designation for
this "community" ), and other designations, as far as we know, not “approved”, used
more often in a lot of different social contexts. These differences can also be found in
each national and/or linguistic community, or across them, as for example the use of the
designation "Perturbações do Espetro do Autismo" (PEA), in Portugal, and "Transtorno do
Espectro Autista" (TEA), in Brazil. Portugal and Brazil are two of the countries with
Portuguese as its official language. These, PEA and TEA, are the equivalent designations
in Portuguese for "Autism Spectrum Disorder" (ASD). That's why we could develop an
activity (see the activity proposed in the next footnote) on how to present themselves:
childminders, parents, and children. This could be a good exercise to be more aware of
the different designations and ways of seeing things, including autism (see “'Autistic' or
'has autism'? Why words matter and how to get it right”, by Fiona Churchman, updated
25 November 2019: https://www.abc.net.au/life/autistic-or-has-autism-why-words-matterand-how-to-get-it-right/10903768).
57 Activity description: in small groups, the learners will be asked to present their prior
representation of autism. That's to say, they should tell the class what was autism for
them before the beginning of the course. Then, the class could discuss the construction of
social representations in autism, and also analyse the language used to designate all the
things related to this condition, including the specific terms used to designate people and
children diagnosed with autism.
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are taught and explained to them. Furthermore, childminders could make use of the
creation of different social scenarios, as the Carol Gray’s “Social Stories”, in order to
facilitate the child's understanding of what is supposed to be said and played in a
certain kind of social situations. Them, children will be able to learn the appropriated
scripts for each social interaction, and apply them in different contexts 58.
In the same way, it is also important to make the child realise that she/he could
make use of the same expression and adapt them to different contexts. After all, as
a matter of fact, the meaning of a word or an expression, as well as of a situation or
behaviour, for example, is strongly related to the context. In this sense, we could
even say that meaning is nothing more than contextual meaning (see module 3 on
idioms and idiomatic expressions).
At the end of this module, childminders will be able to help children with autism in
the development of their social interactions. Thus, in order to achieve it, we would
like to propose some activities or practical exercises.
During the activities, the proposed scenario, or "Social Story", in order to develop
her/his social skills, should always be adjusted to the child, in case of her/him
misunderstanding. Therefore, childminders have to be flexible enough, when they
try to communicate with them, in order to facilitate the development of the social
skills of children with autism.
For this purpose, it is important to start the interaction from the interests manifested
by the child. From that starting point, she/he will be more easily engaged with group
activities, given that they are related to her/him own interests.
These group activities could be simulated by the childminder or provided in real
interactive settings where the child is being involved (see the "Leuven Involvement
Scale for Young Children").
So, making use of this scale could be a good way for the childminders to observe the
interests of children59. They could be, of course, informed of their interests during
58 Activity description: the class could be divided and each subgroup would be committed
to write a "social story" to be presented to the class. For that purpose, they could explore
the examples given in the "The New Social Story Book, Revised and Expanded 15th
Anniversary Edition: Over 150 Social Stories that Teach Everyday Social Skills to Children
and Adults with Autism and their Peers", by Carol Gray. Since 1990, she has been
developing "Social Stories" for children and adults with autism (see "Overview" in her
website, retrieved from https://carolgraysocialstories.com/social-stories/).
59 Activity description: "Leuven Involvement Scale for Young Children" is a scale with five
levels, from the non-involvement of the child ("Extremely low", level 1) to her/his
complete involvement in the activity, even to the point of she/he does not see anything
else ("Extremely High", level 5). The class could be divided in smalls group. Then, they
could discuss on the different levels of involvement and find examples for each one.
Finally, they could present them to the class (see "How To Apply The Leuven Scales In
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the discovery interview by the parents (see module 1), but they could also get more
information by the observation of children in their first contacts. So, we may say, at
this point, that we should stress the importance of these first observations, which,
with the information provided by the parents, could be a kind of starting point to
define and agree on the things to be written down in the communication book
(logbook).
These interactions in group could involve not only other children, but also adults.
Though, in both cases, the interactions will rely on their knowledge about autism,
and about how they could interact with these kind of children. For sure, this would
be not always the case. Therefore, it is important to state the existence of several
institutions and organisations dealing with the promotion of social awareness on
autism. Notwithstanding, in spite of their existence and of their actions, it is
important to state that the support provided to people with autism could be different
according to the concerning countries60.
In spite of all these differences in the knowledge of a certain community about
autism, we have to stress the important role that childminders could have in the
social development of children with autism. The ChildIN’s learning materials are
designed for that purpose. Therefore, childminders should accompany the child with
attention when she/he is in a real setting interacting with other people, in order to
help her/him to better communicate and interact. In this case, it is possible to train
the development of the joint attention of the child, preparing several exercises, in
accordance with the parents, to develop the related skills 61.
Practice. Stop using wellbeing and involvement as another observation checklist",
retrieved from https://famly.co/blog/management/leuven-scales/). In this presentation,
they should make use of verbal language, orally, but they can also explore other ways to
communicate. These exercise could also be used to simulate and reflect about the
relationship between the childminder and the parents, given that, in this case, they could
discuss on what should be noted in the communication book concerning the child’s
involvement.
60 In the case of the ChildIN project, there is some differences between the countries of the
consortium in the support provided. Moreover, we could add that are also significant
differences between the other European countries in general. Furthermore, the support
could also be variable considering the place where someone lives, in spite of their
supposed harmonisation at the national level, because it is not uncommon to find
differences between towns or regions of the same country (see module 2 on the
constitution of the medical-social teams).
61 Activity description: the development of joint attention could be improved by several
exercises. These would be also exercises on how to interact. For instance, between the
childminder and the child, in a childminder-child dyad, but also in another type of dyads,
considering the interactions between the child and another child or person, as well as the
child interaction with other people in groups. So, in order to improve the social skills of
the child, first, childminders would be able to understand how can they promote their
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As a matter of fact, children with autism have several difficulties to state the
differences between contexts, so that's why it is also important for them to get
acknowledge of the fact that the same activity could be performed in different
contexts (see, for example, washing her/his hands).
Similarly, it is also important for the child to understand that the activities prepared
for her/his social development should be repeated with a certain regularity, in order
to allow her/his assimilation.
This is also important to make the child realise that these activities could be
performed in different contexts, as well as they could be performed in different
situations. In this case, the challenge for childminders is to know how to balance
between the old and the new routines. The goal is to make the child acquire new
skills, social skills in particular, but also new routines to make she/he able to face
the changes occurring in her/his environment.
As far as we know, changes are always occurring in the physical environment, as for
example in the child’s town, as well as they are also occurring in her/his social
environment (see module 3 on how to prepare changes in the routines of children
with autism).
There are, even more, one thing that changes with frequency. In this case, we are
talking about emotions. They could be very variable during the day. Therefore, this
is a subject to be carefully analysed by childminders, in order to understand not only
their own feelings and emotions, but also the children’s and their parents’ emotions
and feelings too. This will be very important, during the discovery interview, where
all the involved people will get the first impression of each other (see module 1) 62.
Concerning the emotions, it would be also important to have regular exercises, in
order to give the the child the possibility of understanding their meanings, and their
joint attention with the child. Second, they need also to understand their role in the
promotion of joint attention between the child and other people. Therefore, as trainees,
they could exercise themselves. First, they could simulate an exercise of joint attention
with another classmate. Second, they would be invited to observe and analyse the
development of activities of joint attention in the other dyads. Third, the class could
discuss on the development of joint attention by not only paying attention to the class
examples, but also by imagining how joint attention could be improved with a child with
autism in a real setting.
62 Activity description: childminders will be asked to identify feelings and emotions in
flashcards. Then, they will must choose one feeling or emotion to explain it to the class.
Finally, they should discuss on how they can deal with different feelings or emotions in
the first contacts with the child and the parents. In the same way, they could discuss on
how could we teach children giving the cues to understand the expression of different
feelings and emotions, and in particular their manifestation during challenge behaviours
and crises (see module 2).
ChildIN project

Date of Issue: 20/01/2020

Intellectual output O4 Guidelines and Training Kit (Training Manual)

Page 57 of 67

assimilation over time. For that purpose, the childminder could have a sheet to note
the progresses of the child in the recognition and expression of emotions.

TABLE 6: SHEET FOR REGISTER THE EMOTIONAL DEVELOPMENT OF THE CHILD 63

In so doing, this could be part of the communication book (logbook) (see module 2),
where the childminder and the parents could agree on certain activities to be
performed in order to also develop the social interactions of the child. This social
development, will take as a departing point the interests manifested by the child, in
this case its emotions, which ones could be observed and “trained” according to the
parents’ requirements. In fact, the control of our emotions, whenever possible, is an
important aspect to consider, when we communicate with other people.
Furthermore, we can communicate with emotions, even more when we are nonverbal. So, children can learn how to better communicate by training their
expression of emotions, but it is also true that sometimes they become
uncontrollable (see the table to register the crises on module 2).
The abilities to communicate will be important for the child to play with other
children and other people in general. So, another subject to be noted on the
communication book would be games, from the games played by the child alone to
the games played in group. Furthermore, when we are talking about collective
games, we should be aware that they involve different social skills and
communication abilities. Therefore, we may say that children could learn the social
rules of a certain community by playing. In this sense, they learn and understand
the rules by immersion, which will be not always simple because these rules are
sometimes just agreed without any reference to a universal rationale. As a matter of
fact, for example, the “same” game could be played with different rules in different
countries. Furthermore, only with the development of international encounters, as
the modern Olympic Games, we have agreed in the rules to be applied in all the
contexts where that game would be played (see in order to understand it the
Kohlberg's six stages of moral development).
63 Activity description: the sheet to register emotions could be filled-in together by the
childminder and the parents. In fact, this sheet could also be used to help the child
identifying and understanding her/his emotions. So, this could make part of the learning
programme accorded with the parents. Given that we are mostly dealing with children
until the age of compulsory schooling (but they could be older), we will only would give
examples of a few emotions. That’s to say, the more common ones, if we could say such
a thing about emotions and feelings. The activity proposed here will consist in the fillingin of this sheet, according to a case study or video presented to the class by the trainer.
This activity could be also accomplished in small groups.
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So, in all the games, rules could be identified, but not always rationally understood.
Therefore, it is important to be aware of the process of elaboration of the collective
games’ rules. In everyday life, on the one hand, our rules are agreed with reference
to a kind of frame, where specific roles are assigned to each of the players, but
people, on the other hand, are always according in new rules during their
interactions64. Then, during the discovery interview, this could be also a kind of
regulation and a reference for childminders and parents, but also in the filling-in of
the communication book over time. Furthermore, it could be also a regulation for
childminders and children, as well as when they will be facing any kind of social
interaction with other people.
Consequently, that’s why the communication book (logbook) is so important, as it
could function also as a mediator between the childminder and the parents. After all,
they could register there the care and education to be provided to the child, what is
something to be remembered when necessary. So, in this book we will find all the
activities performed, as well as the progresses of the child, which are the most
important thing to be agreed. Subsequently, this book will be one of the tools used
by childminders to facilitate their communication with the parents.
Then, it will be natural to find there all the things related to the social development
of the child, as her/his social skills and communication abilities, as well as her/his
behaviours when participating in group activities. In any case, for the development
of child’s capability to communicate, she/he needs to learn and understand the rules
behind each social interaction, being them formal or informal. These rules can be
learnt alone by acquiring the rules of the different kind of games played in her/his
community or in group by participating in teams, and by forming, agreeing and
understanding their rules.
In this case, we have to distinguish between the rules of the game and its aims. This
could be an opportunity to see how can we relate autism with creativity, mainly

64 Activity description: childminders could take the child to the theater, which is a space
to perform a very particular kind of social interactions. As a matter of fact, during these
interactions, as in everyday life, people present themselves to other people. Erving
Goffman, for example, is a sociologist who has used theatertheater to analyse how
people interact in different social frames (see "The Presentation of Self in Everyday Life").
However, as far as we know, children with autism have problems with the identification of
the other people’s selves (see “Theory of Mind”). So, the promotion of the child’s social
interactions, as it could be the case with theater, could be a way for her/him to
understand the existence of other selves. Therefore, a visit to a theater, if they are
prepared to receive these children, could be an enriched experience for them (see
“Autism: a guide for theaters”: https://www.autism.org.uk/professionals/others/
theatertheatre.aspx). This activity could also be used to discuss on the awareness of the
community about the specificities of children with autism.
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when we think of role-playing games which are supposed to be difficult to children
with autism.
Then, in order to improve the playing skills of the child, it is important to have a
specific space for doing that, where the child could learn how to play different
games and learn their rules (see module 3 on the creation of a save environment).
These kinds of learnings could be also noted in the communication book (logbook),
with a reflection on the development of the child’s understanding of the games. This
could be, even more, an opportunity to develop the social skills needed to play
different games, and with different levels of socialisation: isolated, side-by-side,
parallel, and shared games. Given that differences, in the types of games,
childminders need to know how to choose them according to the child’s degree of
socialisation65.
After all, the relationship of the childminder with the parents and the child is itself a
result of a particular social interaction, with two interrelated interlocutors: on the
one hand, the childminder with the parents (see module 1); on the other hand, the
childminder with the child (see module 2). It is important to not forget the medicosocial teams, that are other possible interlocutors for the childminders who take
care of children with autism.
During their provision of care, childminders could take the children to different kinds
of public spaces, as well as to any kinds of specific spaces, like a shop or anything
else, with the agreement of the parents. So, they could take them to any kinds of
theses spaces, if the parents find it a good activity. Therefore, when going out, the
child could interact with other people and other children in other places than at
home, but, once again, we may recall the necessary agreement of the parents to do
so. In order to prepare the children for the new spaces, we could tell them what will
happen, by training her/him with different “social stories” (see above the references
to the Carol Gray’s works). Going out, we may say that, for example, could also be a
good way to provide the child with the necessary skills to discover her/his town, as
well as for going alone to school later.

65 Activity description: trainees could be asked about the best characteristics of a space
to play (see module 3). Then, in pairs, they could choose a game and simulate how it
could be played with a child with autism. Finally, they could discuss on the specificities of
the social interactions needed to play the chosen game, as well as on the communication
skills developed by playing it. Just a quick note, about the type of games to be chosen
during the activity, because we need to balance the choice of trainees between isolated
and collective games (see for example “The power of play. A research summary on play
and learning”, by Rachel E. White: https://mcm.org/wp-content/uploads/2015/09/MCM
ResearchSummary1.pdf), in order to explore their differences and similarities with the
class.
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Tables and figures - Module 5
Table 6 – Sheet for register the emotional development of the child
DESCRIPTION OF THE EMOTIONS TO BE DEVELOPED
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _
TIME: _ _ _ _ _ _ _ _ _ _ _ _ _ _
1) DESIGNATION OF THE
EMOTION

REGISTER WHAT HAVE BEEN DONE

2) DESIGNATION OF THE
EMOTION

REGISTER WHAT HAVE BEEN DONE

3) DESIGNATION OF THE
EMOTION, ETC.

REGISTER WHAT HAVE BEEN DONE
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Activities - Module 5
ACTIVITY 1: Transforming negative in positive sentences
Activity description: provide a list of negative sentences to childminders (see “How
negative language impacts kids and why ‘no’ should be limited”, by Kara Carrero:
https://karacarrero.com/parenting-without-saying-no/; and “It’s Science. Dropping
negative language improves child behavior”, by Alana Pace, 16th December 2019:
https://parentingfromtheheartblog.com/negative-language-impacts-children/). Then,
they should replace them by positive sentences. After that, they could imagine a
situation where they would usually use negative sentences, as for example when
saying "stop it", and replace them by other sentences in order to become more
positive in their relationships with the child, conveying her/him more confidence and
trust.

ACTIVITY 2: The learning of idioms and idiomatic expressions
Activity description: first, starting the activity by asking childminders to think about
how are these idioms and idiomatic expressions acquired by children in general.
Then, second, ask them also to think about if, given their specificities, they are or
not difficult for children with autism. Finally, third, discuss on how can we explain
the meaning of these expressions to these children.

ACTIVITY 3: The social representations about autism and the language
used to designate people and children diagnosed with autism
Activity description: in small groups, the learners will be asked to present their prior
representation of autism. That's to say, they should tell the class what was autism
for them before the beginning of the course. Then, the class could discuss the
construction of social representations in autism, and also analyze the language used
to designate all the things related to this condition, including the specific terms used
to designate people and children diagnosed with autism.

ACTIVITY 4: Writing “social stories” to develop the skills of people with
autism
Activity description: the class could be divided and each subgroup would be
committed to write a "social story" to be presented to the class. For that purpose,
they could explore the examples given in the "The New Social Story Book, Revised
and Expanded 15th Anniversary Edition: Over 150 Social Stories that Teach
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Everyday Social Skills to Children and Adults with Autism and their Peers", by Carol
Gray. Since 1990, she has been developing "Social Stories" for children and adults
with
autism
(see
"Overview"
in
her
website,
retrieved
from
https://carolgraysocialstories.com/social-stories/).

ACTIVITY 5: Observing the involvement of the child
Activity description: "Leuven Involvement Scale for Young Children" is a scale with
five levels, from the non-involvement of the child ("Extremely low", level 1) to
her/his complete involvement in the activity, even to the point of she/he does not
see anything else ("Extremely High", level 5). The class could be divided in smalls
group. Then, they could discuss on the different levels of involvement and find
examples for each one. Finally, they could present them to the class (see "How To
Apply The Leuven Scales In Practice. Stop using wellbeing and involvement as
another
observation
checklist",
retrieved
from
https://famly.co/blog/management/leuven-scales/). In this presentation, they should
make use of verbal language, orally, but they can also explore other ways to
communicate. These exercise could also be used to simulate and reflect about the
relationship between the childminder and the parents, given that, in this case, they
could discuss on what should be noted in the communication book concerning the
child’s involvement.

ACTIVITY 6: The development of joint attention and of the ways to interact
Activity description: the development of joint attention could be improved by several
exercises. These would be also exercises on how to interact. For instance, between
the childminder and the child, in a childminder-child dyad, but also in another type
of dyads, considering the interactions between the child and another child or person,
as well as the child interaction with other people in groups. So, in order to improve
the social skills of the child, first, childminders would be able to understand how can
they promote their joint attention with the child. Second, they need also to
understand their role in the promotion of joint attention between the child and other
people. Therefore, as trainees, they could exercise themselves. First, they could
simulate an exercise of joint attention with another classmate. Second, they would
be invited to observe and analyze the development of activities of joint attention in
the other dyads. Third, the class could discuss on the development of joint attention
by not only paying attention to the class examples, but also by imagining how joint
attention could be improved with a child with autism in a real setting.
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ACTIVITY 7: Understand emotions and feelings
Activity description: childminders will be asked to identify feelings and emotions in
flashcards. Then, they will must choose one feeling or emotion to explain it to the
class. Finally, they should discuss on how they can deal with different feelings or
emotions in the first contacts with the child and the parents. In the same way, they
could discuss on how could we teach children giving the cues to understand the
expression of different feelings and emotions, and in particular their manifestation
during challenge behaviors and crises (see module 2).

ACTIVITY 8: Identifying and understanding emotions in order to register
them
Activity description: the sheet to register emotions could be filled-in together by the
childminder and the parents. In fact, this sheet could also be used to help the child
identifying and understanding her/his emotions. So, this could make part of the
learning programme accorded with the parents. Given that we are mostly dealing
with children until the age of compulsory schooling (but they could be older), we will
only would give examples of a few emotions. That’s to say, the more common ones,
if we could say such a thing about emotions and feelings. The activity proposed here
will consist in the filling-in of this sheet, according to a case study or video
presented to the class by the trainer. This activity could be also accomplished in
small groups.

ACTIVITY 9: Theater as a way to understand and develop social
interactions
Activity description: childminders could take the child to the theater, which is a
space to perform a very particular kind of social interactions. As a matter of fact,
during these interactions, as in everyday life, people present themselves to other
people. Erving Goffman, for example, is a sociologist who has used theater to
analyze how people interact in different social frames (see "The Presentation of Self
in Everyday Life"). However, as far as we know, children with autism have problems
with the identification of the other people’s selves (see “Theory of Mind”). So, the
promotion of the child’s social interactions, as it could be the case with theater,
could be a way for her/him to understand the existence of other selves. Therefore, a
visit to a theater, if they are prepared to receive these children, could be an
enriched experience for them (see “Autism: a guide for theaters”:
https://www.autism.org.uk/professionals/others/theatre.aspx). This activity could
also be used to discuss on the awareness of the community about the specificities of
children with autism.
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ACTIVITY 10: Imagine a space to play created to interact and communicate
with children with autism
Activity description: trainees could be asked about the best characteristics of a
space to play (see module 3). Then, in pairs, they could choose a game and simulate
how it could be played with a child with autism. Finally, they could discuss on the
specificities of the social interactions needed to play the chosen game, as well as on
the communication skills developed by playing it. Just a quick note, about the type
of games to be chosen during the activity, because we need to balance the choice of
trainees between isolated and collective games (see for example “The power of
play. A research summary on play and learning”, by Rachel E. White:
https://mcm.org/wp-content/uploads/2015/09/MCMResearchSummary1.pdf), in order
to explore their differences and similarities with the class.
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